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Glossary of Terms
Accommodations
Changes made in the delivery method to meet the student's strengths and needs that do not change
the learning expectation of the course or subject.
Alternate Program
A program that is not based on Ontario Curriculum Guidelines, which is provided to address the
needs of students.
Alternative Non-Credit or “K” Courses (Secondary)
"K" coded courses are Alternate Program or Curriculum courses offered at the secondary school level
to address the needs of those students who are unable to meet the curriculum expectations set out in
the Ontario Curriculum Guidelines for locally developed (essential), applied and academic courses.
Students in “K” courses will not earn a credit for completion of the course.
Applied Behavioural Analysis (ABA)
A method based on scientific principles of learning and behaviour to build useful repertoires of
behaviour and reduce problematic ones. (PPM140)
Assessment
The process of gathering and discussing information from a variety of educational and professional
support personnel in order to develop a deep understanding of what students know, understand and
can do, which will lead to appropriate interventions.
Behaviour Intervention Plan
A teaching plan to develop lagging skills designed and written by school board staff in consultation
with parents/guardians and the support of board resource staff as necessary.
Behaviour Management Systems (BMS)
This is a program written by educators for educators for use in schools, and emphasizes prevention
(rather than control) of disruptive behaviour. This training is linked to educational policies and
programs, supports Special Education protocols, and advocates a systems/community of learners of
approach and enhances staff confidence and competence.
Behaviour Resource Centre (BRC)
A self-contained class in the elementary panel for students identified with a behavioural exceptionality
and placed by an IPRC.
Child and Youth Counsellor (CYC)Child and Youth Counsellor (see Standard 12: Special Education
Staff)
Community School
The school within an area that houses programs not offered at the neighbourhood school.
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Community Skills Certificate (CSC)
Community Skills Certificate is for students enrolled in the secondary self-contained Community
Pathway Program. The CSC focuses on building the skills necessary for a transition to a community
volunteer or supported employment environment. During the program students engage in skill
development and cooperative education experiences.
Deaf Hard of Hearing (DHOH)
(Teachers for the) Deaf and Hard of Hearing (see Standard 12: Special Education Staff)
Differentiated Special Education Needs Amount
The Differentiated Special Education Needs Amount (DSENA) is part of the Special Education
funding provided by the Ministry of Education to address costs of providing intensive staff support
required by a small number of students with high needs as determined by each board‟s profile.
District
The Halton District School Board (also known as "region").
Educational Assistant (EA)
Educational Assistant (see Standard 12: Special Education Staff)
Equity
A state of fair, inclusive and respectful treatment of all people. Equity does not mean treating people
the same without regard for individual differences (Equity and Inclusive Education Strategy, 2009)
Employment Skills Certificate (ESC)
Employment Skills Certificate is for students enrolled in the secondary self contained Community
Pathway Program. The ESC focuses on building the skills necessary for a transition into selected
career areas. During the program students engage in specialized skill development and cooperative
education experiences.
Facilities Amount (Section 23)
The funding allocation provided by the Ministry of Education to support programs developed by the
Halton District School Board in partnership with community agencies under the auspices of the
Ministry of Children and Youth Services.
Full Time Equivalent (FTE)
Proportion of a full time position (staff) or proportion of a full time student‟s schedule
Grants for Student Needs (GSN)
The Ministry of Education‟s funding process for school boards.
Identification, Placement and Review Committee (IPRC)
A committee to identify, place and review exceptional students as mandated in Regulation 181/98.
Individual Education Plan (IEP)
A written plan, which describes the strengths and needs of an individual student, the special
education programs and services-established to meet that student‟s needs, and how the programs
and services will be delivered. It may also describe the student‟s progress in alternate programs.
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Intensive Behavioural Intervention (IBI)
A methodology based on the principles and techniques of ABA, designed for young children with
ASD, usually delivered with intensity in a 1:1 situation for several hours a week by a trained therapist.
Itinerant Teacher
A Teacher with Special Education Additional Qualifications (minimum Part 1, (see Standard 12:
Special Education Staff) who is assigned to provide specialized support to staff/students in more than
one school.
Modifications
Modifications refer to the changes made to the grade level expectations for a subject or course, to
meet the needs of the student.
Multi-Disciplinary Support Team (MDST)
A regional team made up of staff from a variety of disciplines to support schools with students that
have complex needs.
Neighbourhood School
The designated school for students living within specific boundaries as established by the Halton
District School Board.
Parent/Guardian
For the purposes of this document, all references to “parent” include guardians.
Positive Return of Pupils to School (PROPS)
Regional program to support secondary school students with extreme social emotional and
behavioural challenges. Currently this program is run out of Action District High School and White
Oaks Secondary School.
Primary Language Class (PLC)
A self-contained class for primary grade students to provide intensive support in language
development.
Professional Student Services Personnel (PSSP)
In Halton we have individuals in four PSSP disciplines who work under the supervision of Senior
Managers of Professional Services: Psycho-educational Consultants, Social Workers, SpeechLanguage Pathologists, and Child and Youth Counsellors.
Range of Placement
Pupil Placement for provision of program and services for formally identified students as determined
by an IPRC within two general categories: Resource Support and Self Contained classes. Each of
these categories has sub-categories as outlined in Standard 9.
Resource Support
A category of special education placement in Halton in which learning assistance required by the
student is provided by a Special Education Resource Teacher, classroom teacher and other
personnel that work as a team to provide programming specific to needs in the regular classroom.
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Safety Plan
A plan developed as a planned response to escalating behaviour, not intended to remediate
behaviour. A student with a Safety Plan must also have a Behaviour Intervention Plan.
School Resource Team (SRT)
A team consisting of school staff (principal, Special Education Resource Teacher, classroom teacher)
and regional support staff (Psycho-educational Consultant, Child and Youth Counsellor, Social
Worker, Speech-Language Pathologist, ABA Facilitator as needed) which meets on a monthly basis
to problem solve issues and concerns for students experiencing difficulty. Parents/guardians are
invited and strongly encouraged to attend these meetings. The team may make recommendations to
an Identification, Placement and Review Committee for formal identification or placement.
School Resoure Team Request for Self-Contained Class Location
The class location being considered that matches parental preferences as outlined in the
Parent/Guardian Request for Self-Contained Class Location form when a student is being referred to
IPRC for a self-contained placement.
School Team (ST)
School Team, an „in-house‟ team of school-based staff that meets to support staff in the development
and implementation of program strategies to meet student needs.
School Social Worker (SSW)
School Social Worker (see Standard 12: Special Education Staff)
Self-Contained Class
A small group environment where students receive assistance (over 50%) from a qualified Special
Education Teacher, which may include integration into a regular classroom setting as appropriate.
Self-Contained Teacher
A Teacher with Special Education Additional Qualifications (minimum Part 1, (see Standard 12:
Special Education Staff) assigned to teach a self-contained class.
Special Education Advisory Committee (SEAC)
A Ministry mandated committee selected by the Halton District School Board to provide
recommendations to the Board on matters related to special education programs and services.
Special Equipment Amount (SEA)
A grant provided by the Ministry of Education to address the need for specialized equipment
(hardware, software, etc.) required by a student to facilitate access to the school and curriculum.
Special Education Per Pupil Amount (SEPPA)
A funding allocation based on the entire student population of the Board to support special education.
Special Education Resource Teacher (SERT)
A Teacher with Special Education Additional Qualifications (minimum Part 1, see Standard 12:
Special Education Staff) assigned to support students in regular classroom placements.
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Special Education Program
An educational program that is based on and modified by the results of continuous assessment and
evaluation and that includes a plan containing specific objectives and an outline of services that
meets the needs of exceptional pupils.
Special Education Services
Those facilities and resources, including support personnel and equipment, necessary for developing
and implementing a Special Education Program.
Special Incidence Portion (SIP)
A grant provided by the Ministry of Education upon successful application by the Board to assist in
the provision of staffing resources for students with extraordinary needs.
Speech and Language pathologist (SLP)
Speech-Language Pathologist (see Standard 12: Special Education Staff)
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Introduction
The Special Education Plan 2017-2018 describes the programs and services offered by the Halton
District School Board to support students with special needs.
This plan is reviewed and revised annually or as needed to ensure it is up to date and reflective of the
ongoing practice within our school board. A significant rewrite of the plan was undertaken during
(2016-2017) to help make the document more user friendly and correct any errors, omissions or
outdated content from the previous version of the plan. This plan will be made available in other
formats upon request.
Regulation 306 specifies the requirement of school boards to maintain, update and review annually
their Special Education Plans. As of April 19, 2010, the Ministry of Education no longer requires
boards to submit Special Education Plans annually. They instead require boards to maintain and
update a Special Education Report (as outlined in Regulation 306) and submit a checklist of its
contents to the Ministry of Education by the beginning of September each year together with an
outline of programs and services that were not provided in the previous Plan and a description of the
variance (see appendix). SEAC has recommended to maintain the name Special Education Plan. The
plan is approved annually by the Halton District School Board. Each year the board will submit the
required checklist to the Ministry of Education and post the plan in electronic format on the school
board website.
The Halton District School Board approved this Plan on June 21, 2017.
A Minority Report was submitted (see Appendix) and the corresponding response from the Chair of
the Board is found in Appendix . (this item is pending)
In addition, school boards are required annually to develop “Board Improvement Plans for Student
Achievement” (BIPSA) which are based on the board‟s Multi-Year Plan as per Reg 306. These plans
set goals in a variety of areas and list strategies for meeting these goals. It is the Ministry of
Education‟s and the board‟s expectation that the resources, programs and services outlined in the
Special Education Plan will support student achievement for students with special needs and be
aligned with the contents of the BIPSA.
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Standard 1: The Board’s Consultation Process
The Halton District School Board will review and update the Special Education Plan on an annual
basis. It is our belief that consultation with a variety of stakeholders is necessary to receive rich input
that is useful to improve programs and services for students and to update the plan as needed.
Consultation occurs in a variety of ways throughout the school board.
Ongoing and Informal Feedback from Parents/Guardians and Staff
Staff members have regular and ongoing communication with parents/guardians, system staff, and
community agencies. For example, in the course of problem-solving with parents/guardians up to and
including the identification, placement and review process, input is received on a wide range of
matters including:

strategies and interventions used to assist students;

programming provided for students;

the range of placements available within the Halton District School Board;

staff allocations and need for further staff training;

processes, including communications with parents.
As a school board committed to continuous improvement, input received through ongoing, as well as
more formalized processes, gets factored into decisions by the Halton District School Board on the
provision of programs, services and resources.
While formalized and mandated input processes are important and useful, a good idea, whether it
comes from one person in an informal conversation or through a more formal mechanism, will be
considered. Staff of the Halton District School Board are constantly attentive to suggestions that can
improve the manner in which we serve student needs. New ideas are reviewed and evaluated by staff
based on a number of factors including benefit to students, ease of implementation and cost.
Community Consultation
Each year school board staff and SEAC provide opportunities for community input and feedback
through community consultation sessions and/or Special Education Programs and Services
Information Evenings where parents/guardians and community members are invited to provide input
and feedback on special education programs and services in Halton. These sessions are advertised
to parents/guardians through school board newsletters and on the board website. An on-line survey
has also been used to provide an additional opportunity for receiving feedback from parents. This
input is considered carefully by both staff and SEAC when discussing changes to the Special
Education Plan.
The board‟s Special Education Plan is posted on the board‟s website along with a number of other
useful documents. Contact information is available should members of the public have questions or
comments on the plan or other issues related to the provision of programs and services for students
in the Halton District School Board.
Public Consultation with the Assistance of the Board’s SEAC
SEAC is currently comprised of 6 associations, 4 Trustees and 3 „members at large‟. Every member
of SEAC assumes responsibility for speaking with members of the public, either through formal
association meetings, or through informal conversations with parents. Such comments are reflected
in the feedback provided through monthly SEAC meetings.

9

Associations have mechanisms for discussing issues/concerns/successes of our current Special
Education Plan. Every monthly agenda includes a section for “Association Reports”, at which time
members may introduce matters of interest or concern. Key initiatives of the associations are often
shared through this mechanism.
SEAC meetings are open to members of the public. SEAC meeting processes allow for members of
the public to make a delegation to SEAC. If members of the public would like to delegate SEAC, they
should contact the chair of SEAC. Delegations may be given up to 10 minutes for presentations as
determined by the chair. SEAC meeting processes also allow for members of the public to ask
questions. Depending on the nature of the questions, answers may be received during the meeting or
at the next meeting.
SEAC Involvement in the Review Process
Each year SEAC reviews the Special Education Plan and makes recommendations about improving
special education resources, programs and services. Suggested amendments to the plan are
discussed thoroughly and collated. The plan is modified by staff and brought to SEAC. SEAC votes to
support or not support the amended plan each year.
Majority or Minority Reports, Board Response
Associations have an opportunity each year to submit a Majority or Minority Report to the Chair and
Trustees of the Board concerning the board‟s Special Education Plan. The Board issues a response
to this report and both are attached as appendices to the plan.
Means of Communication
The Halton District School Board communicates with parents, board employees and the community in
the following ways:
i) The Working Together Parent/Guardian Guide
Halton‟s parent/guardian guide, entitled “Working Together”, includes information regarding the IPRC
process, exceptionality codes, placement options, appeal processes, and access to provincial and
demonstration schools. (See Appendix A or the HDSB website for a copy of Working Together)
Schools are required to provide this document prior to SRT, when registering a student with special
needs or upon parent/guardian request.
ii) Board Website
The Halton District School Board and SEAC are continuously looking for ways to improve the special
education and SEAC pages of the board website in order to help parents/guardians find information
about special education programs and services more easily. In addition to SEAC member contact
information, agendas and minutes, SEAC has added to its page, a link to questions asked during
meetings and their answers. This information is currently found on the board‟s website at:
www.hdsb.ca/Programs/SpecEdStudentServices/Pages/SpecEdStudentServices.aspx.
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Standard 2: The Board’s General Model for Special Education
The Halton District School Board’s General Philosophy on Special Education
The Halton District School Board is committed to the principle that learning is a developmental
process and children proceed through the stages of development at varying rates. It is also
committed to the principle that early identification and intervention to address learning needs is the
most effective way to ensure the learner remains confident about their own abilities and is engaged in
the schooling process in years to come.
Student Services Mission Statement
“Our schools work in partnership with students, families, and community to meet the educational
needs of every student”.
Statements of Belief
We believe that:

needs should be identified and concerns should be addressed at the earliest possible
stage;

education of the whole child (social, intellectual, physical, emotional, etc.) is an important
responsibility of the school and staff working with students;

shared responsibility for meeting the needs of the student necessitates an active
partnership involving the student, the family, the community and the school;

inclusion of students in their regular classroom and neighbourhood school environment to
the greatest extent possible is most desirable, when it is in the best interest of the child,
and in accordance with parental wishes;

a range of placements and programs is necessary to meet the needs of learners;

providing alternate placements outside of the neighbourhood school for students who
would most benefit from them when necessary;

there should be equitable access to programs;

professional development and ongoing training is essential for all staff within the system;

facilitating growth is a continuous process for all students receiving special education
programs and services;

our schools will continue to foster inclusive environments so that all students are supported
and included;

Differentiated Instruction and Universal Design for Learning are teaching methodologies
that respond to the characteristics of a wide group of learners and enable educators to
respond effectively to the strengths and needs of all students.
To actualize these beliefs we will:

collaborate with parents/guardians and members of the broader community (individuals,
groups, provincial ministries or agencies) involved in supporting the child;

teach students the knowledge and skills that they need either as per the Ministry of
Education Ontario Curriculum, or in accordance with alternate programming or alternate
curriculum expectations as outlined on students‟ IEPs;

continue to build the capacity of Halton District School Board staff to respond effectively to
students‟ needs;

constantly strive to ensure equity of access and opportunity for students in the Halton
District School Board;
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collaborate with staff in the School Programs, Equity and Inclusive Schools and Safe
Schools departments to ensure the full inclusion of students with disabilities and special
needs;
provide students with disabilities and special needs with opportunities to earn their
Community Service Hours regardless of their placement or program. This will be based on
each individual student‟s IEP.

Compliance Statement
The Special Education Plan of the Halton District School Board has been developed in compliance
with the Canadian Charter of Rights and Freedoms, the Ontario Human Rights Code, the Education
Act and Regulations made under the Act, and other relevant legislation.
Disability
Disability as defined by the Ontario Human Rights Commission Section 10 (1) of the Code, is defined
as:
a) any degree of physical disability, infirmity, malformation or disfigurement that is caused by
bodily injury, birth defect or illness and, without limiting the generality of the foregoing, includes
diabetes mellitus, epilepsy, a brain injury, any degree of paralysis, amputation, lack of physical
co-ordination, blindness or visual impediment, deafness or hearing impediment, muteness or
speech impediment, or physical reliance on a guide dog or other animal or on a wheelchair or
other remedial appliance or device;
b) a condition of mental impairment or a developmental disability;
c) a learning disability, or a dysfunction in one or more of the processes involved in
understanding or using symbols or spoken language;
d) a mental disorder; or
e) an injury or disability for which benefits were claimed or received under the insurance plan
established under the Workplace Safety and Insurance Act, 1997.
“Disability” should be interpreted in broad terms. It includes both present and past conditions, as well
as a subjective component based on perception of disability. Although sections 10(a) to (e) set out
various types of conditions, it is clear that they are merely illustrative and not exhaustive. Protection
for persons with disabilities under this subsection explicitly includes mental illness, developmental
disabilities and learning disabilities. Even minor illnesses or infirmities can be “disabilities,” if a person
can show that she was treated unfairly because of the perception of a disability. The Halton District
School Board recognizes that equity of opportunity and equity of access to the full range of programs,
the delivery of services, and resources are critical to the achievement of successful educational and
social outcomes for those served by the school system as well as those who serve the system.
(HDSB Equity & Inclusive Education Policy).
Accommodating Students with Disabilities: Principles
Once a disability-related need has been identified, or a case of discrimination has been established,
education providers have a duty to accommodate the needs of students with disabilities, unless to do
so would cause undue hardship. Accommodation is a means of preventing and removing barriers that
impede students with disabilities from participating fully in the educational environment.
Accommodation involves three principles: dignity, individualization and inclusion.
1. Respect for Dignity: Students with disabilities have the right to receive educational services
in a manner that respects their dignity. Human dignity encompasses individual self-respect and
self-worth. It involves physical and psychological integrity and empowerment. It is harmed
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when individuals are marginalized, stigmatized, ignored or devalued. Accommodation solutions
should therefore respect the dignity of students with disabilities, and those that do not will not
be considered appropriate.
2. Individualized Accommodation: Each student‟s needs are unique and must be considered
afresh when an accommodation request is made. At all times, the emphasis must be on the
individual student and not on the category of disability. Blanket approaches to accommodation
that rely on labels and generalizations are not acceptable.
3. Inclusion and Full Participation: In some circumstances, the best way to ensure the dignity
of persons with disabilities may be to provide separate or specialized services. However,
education providers must first try to build or adapt educational services to accommodate
students with disabilities in a way that promotes their inclusion and full participation and
enables barrier-free access.
Special Education Delivery Model
The Halton region is a large geographic area which, for administrative purposes of the Student
Services Department, has been divided into four areas:
 North Halton includes schools within Milton and Halton Hills
 East Halton includes schools within Oakville
 West Halton includes schools within Burlington
The entire region, for the purposes of the special education delivery model, is referred to as the
„district‟.
Equity of Access
In order to ensure consistency of implementation for special education, all operational procedures are
developed at the district level by the Student Services department. Services coordinated through the
district office are meant to be accessed by all schools, programs and staff within the Halton District
School Board.
Special Education services are usually available to students within their geographic area and should
be consistent across the district. Students generally do not need to cross area boundaries to access
programming or services with the exception of a small number of programs and classes that serve
students from more than one geographic area (e.g.: PROPS). Students for whom a self-contained
class: partial integration or full-time has been deemed appropriate by an IPRC should be able to
access those placements within their geographic area, and at the closest/most appropriate location
where ever possible.
Regional/Area Support
The district Student Services department meets regularly to ensure consistency of delivery and
operation throughout the Halton District School Board. Schools in Halton are organized under the
supervision of a “Family of Schools” superintendent. Student Services staff provide support to each
Family of Schools through Student Services teams consisting of Senior Managers of Professional
Services, Instructional Program Leaders, Itinerant Teachers, Professional Support Services Staff and
Itinerant Educational Assistants.These teams provide support to students, families and schools.
Board Policies
Halton District School Board Governance Policies and Board Policies are available to the public on
the Board‟s website. Operational policies may be found using the following steps:
 Locate the HDSB website at: www.hdsb.ca;
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Click on “Boardroom and Trustees” from the home page;
Click on Board Policies on the left side of the page.
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Standard 3: Roles and Responsibilities
Roles and Responsibilities in Special Education
The Ministry of Education:
 defines, through the Education Act, regulations, and policy/program memoranda, the legal
obligations of School Boards regarding the provision of special education programs and
services, and prescribes the categories and definitions of exceptionality;
 ensures that School Boards provide appropriate special education programs and services for
their exceptional pupils;
 establishes funding for regular education and special education programs and services – see
www.edu.gov.on.ca;
 requires School Boards to report on their expenditures for special education;
 sets province-wide standards for curriculum and reporting of achievement;
 requires School Boards to maintain Special Education Plans, review them annually, and
submit a checklist to the Ministry annually;
 requires School Boards to establish Special Education Advisory Committees (SEACs);
 establishes Special Education Tribunals to hear disputes between parents/guardians and
School Boards regarding the identification and placement of exceptional pupils;
 establishes a provincial Minister‟s Advisory Council on Special Education (MACSE) to advise
the Minister of Education on matters related to special education programs and services
http://www.edu.gov.on.ca/eng/general/abcs/acse/acse_eng.html;
 operates Provincial and Demonstration Schools for students who are deaf, blind, or deaf-blind,
or who have severe learning disabilities.
The Halton District School Board:
 establishes School Board policy and practices that comply with the Education Act, regulations,
and policy/program memoranda and with the Ontario Human Rights Code;
 monitors school compliance with the OHRC Education Act, regulations, and policy/program
memoranda;
 requires staff to comply with the OHRC Education Act, regulations, and policy/program
memoranda;
 provides appropriately qualified staff to provide programs and services for the students of the
Board;
 obtains the appropriate funding and reports on the expenditures for special education and
shares them with SEAC as required;
 develops and maintains a Special Education Plan that describes the programs and services
the board uses to meet the current needs of its students with special education needs;
 reviews the Plan annually and submits a checklist to the Ministry of Education;
 provides statistical reports to the Ministry as required and as requested;
 prepares a parent/guardian guide called Working Together to provide parents/guardians with
information about special education programs, services, and procedures;
 establishes one or more IPRCs to identify exceptional pupils and determine appropriate
placements for them;
 establishes a Special Education Advisory Committee (SEAC);
 provides professional development to staff on special education.
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The Special Education Advisory Committee (SEAC):
 makes recommendations to the Board with respect to any matter affecting the establishment,
development, and delivery of special education programs and services for students with
special education needs of the Board;
 participates in the Board‟s annual review of its Special Education Plan;
 participates in the Board‟s annual budget process as it relates to special education;
 participates in the Board‟s annual review of the Board‟s Improvement Plan for Student
Acheivement (BIPSA);
 reviews the financial statements of the Board as they relate to special education;
 provides information to parents, as requested;
 provides opportunities for parents/guardians to express support for and concerns about Halton
District School Board special education programs and services.
The School Principal:
 carries out duties as outlined in the Education Act, regulations, and policy/ program
memoranda, and through Board policies;
 communicates Ministry of Education and School Board expectations to staff;
 ensures that appropriately qualified staff are assigned to teach special education classes;
 communicates Board policies and procedures about special education to staff, students, and
parents/guardians;
 ensures that the identification and placement of exceptional pupils, through an IPRC, is done
according to the procedures outlined in the Education Act, regulations, and Board policies;
 consults with parents/guardians and with School Board staff to determine the most appropriate
accommodations and program for students with special education needs;
 ensures the development, implementation, and review of a student‟s Individual Education Plan
(IEP) according to provincial requirements;
 ensures that parents/guardians are consulted in the development of their child‟s IEP and that
they are provided with a copy of the IEP;
 ensures the delivery of the program as set out in the IEP;
 ensures that appropriate assessments are requested if necessary and that parental consent is
obtained;
 ensures the security and maintenance of the Ontario Student Record for each student in the
school.
The Teacher:
 carries out duties as outlined in the Education Act, regulations, and policy/program
memoranda;
 follows Board policies and procedures regarding special education;
 maintains up-to-date knowledge of special education practices;
 works with special education staff and parents/guardians to develop the IEP for a student with
special education needs;
 develops and delivers the program for the student with special education needs in the regular
class, as outlined in the IEP;
 communicates the student‟s progress to parents.
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The Special Education Resource Teacher (SERT):
In addition to the responsibilities listed above under “the Teacher”:
 holds qualifications, in accordance with Regulation 298, to teach special education;
 assists the classroom Teacher in the development of the student‟s IEP in terms of
accommodations and/or modifications and/or alternate programming and/or alternate
curriculum;
 assists in providing educational assessments for students.
i) Direct Service to Students (for students with an Individual Education Plan (IEP) and those
deemed appropriate through an in-school process):
 collaborates with the Principal/Vice Principal, Teachers, Educational Assistants and other
Board/community personnel to utilize resources to meet the continuum of student needs at
all ages and grades within the school setting;
 may work with an individual student, or with a small group, either within the classroom or on
a withdrawal basis;
 monitors the progress of students as outlined in their IEP;
 provides consultation to the teachers of the students with special education needs;
 contributes to the educational assessment of individual students;
 provides program support for students with special education needs as outlined in the IEP;
 at the secondary school level, provides scheduled credit or non-credit bearing support to
student(s) identified through an in-school process.
ii) Programming/Communication:
 provides liaison with parent, teacher, appropriate Board personnel and other agencies to
assist in developing appropriate program;
 participates in transition processes and in the development of transition plans for students
with special needs;
 shares information with appropriate school staff about current theories and practices as
these relate to special education, as well as Ministry/Board policies, procedures and
directions;
 provides consultative support to the classroom teachers and other staff to support student
learning;
 collaborates in the development and implementation of program accommodations,
alternative program and/or modifications;
 assists with other documentation (e.g. behaviour plans), interviews and case conferences
as deemed necessary through the in-school process;
 assists the principal with the utilization of allocated EA resources.
iii) Recording and Documentation:
 is an active participant in the School Team (ST) process and in the School Resource Team
(SRT) process;
 coordinates the process for referral and presentation to the SRT and Identification,
Placement and Review Committee (IPRC) and/or other agencies and Board departments
as required on behalf of the Principal;
 coordinates the annual review process for students in a resource support placement in
consultation with teachers, appropriate support personnel, parent(s)/guardian(s) and
students over 16 years of age;
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coordinates the process for completion of Individual Education Plans (IEP) on behalf of the
principal, as per Ministry and Board policies;
assists in the referral for and implementation of the use of specialized equipment through
the Special Equipment Allocation process.

The Parent/Guardian:
 becomes familiar with and informed about Board policies and procedures in areas that affect
the child;
 communicates with the school and participates in parent-teacher meetings, case conferences,
and other relevant school activities;
 becomes acquainted with the school staff working with the student;
 supports the student at home;
 works with the school principal, teachers and other staff to solve problems;
 is responsible for the student‟s attendance at school;
 participates in the SRT and IPRC processes as they see necessary;
 participates in the development of the IEP.
The Student:
 complies with the requirements as outlined in the Education Act, regulations, and
policy/program memoranda;
 complies with Board policies and procedures;
 participates in IPRCs, parent-teacher conferences, and other activities, as appropriate.
The Superintendent of Education, Student Services:
Further to other responsibilities as assigned by the Director of Education, the Superintendent of
Education, Student Services has the primary responsibility for:
 interpretation and implementation of Ministry direction and legislation that pertains to the
delivery of special education within the Halton District School Board;
 Student Services Department Budget;
 liaison to Special Education Advisory Committee;
 is part of the senior administrative team for the HDSB;
 liaison to Trustees;
 liaison to all Ministries;
 liaison to CEOs of Halton agencies and services;
 supervision of staff responsible for coordination of Education Programs in Care, Treatment,
Custody and Correction Facilities, Senior Managers of Special Services and Principal of
Special Education.
The Principal and Vice Principal of Special Education:
Further to other responsibilities as assigned by the Superintendent of Education, Student Services,
the Principal and Vice Principal of Special Education have the primary responsibility for:
 liaison with the elementary and secondary Principals‟ Associations;
 supervision of the Itinerant Teachers and Instructional Program Leaders in Student Services;
 support for school-based administrators in the implementation of system initiatives;
 liaison with department staff to develop, coordinate and implement system initiatives;
 liaison with community agencies with respect to coordination of supports to children;
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support the coordination of professional development plans for classroom teachers, special
education staff, and administrators in conjunction with other HDSB departments (e.g. School
Programs Services, Safe and Inclusive Schools, Equity and Inclusive Education);
support department staff with Human Resources processes and procedures.

Instructional Program Leaders of Student Services:
 support school staff in addressing the needs of students with special education needs within
their area;
 regional responsibilities for special programs and services (e.g. coordination of Area Teams);
 develop and implement professional development for classroom teachers, special education
staff, EA‟s, and Administrators in conjunction with other HDSB staff (e.g. School Programs
Services, Instructional Technology, Equity and Inclusive Education);
 liaise with pre-school Occupational Therapist (OT), Physio-Therapist (PT) services and CCAC
(Community Care Access Centre) OT and PT services;
 liaise with the Itinerant Teachers within their areas;
 development of SEA claims and Special Incident Portion (SIP) Grants for students within their
area;
 assist with the development of alternate programming and alternative curriculum for
Kindergarten to graduation within their area for students with special education needs;
 area responsibility for implementation of IEP standards and staff development in IEP writing,
management and implementation;
 liaison with department staff to develop, coordinate and implement system initiatives;
 collaborate with Board staff in the development of student health protocols e.g.: HDSB
Anaphylaxis Protocol, Diabetes Protocol.
The Senior Managers of Special Services:
 Case Coordinator to support school staff in addressing students with complex socio-emotional,
behavioural, and/or mental health needs;
 member, IPRC elementary;
 supervision and coordination of Professional Support Services Personnel (Psycho-Educational
Consultants, Speech-Language Pathologists, School Social Workers, Child and Youth
Counsellor, ABA Facilitators);
 coordination of the Multi-Disciplinary Support Team (MDST);
 supervision and coordination of psycho-educational assessments within the area;
 regional responsibilities for Behaviour Resource Centres and Primary Language Classes;
 liaison to community agencies with respect to socio-emotional, behavioural and mental health
needs of Halton students;
 liaison with department staff to develop, coordinate and implement system initiatives;
 liaison to Halton pre-school speech & language/CCAC speech & language;
 coordination of mental health services within the Board and membership on community health
advisory groups
Instructional Program Leaders and Senior Managers for a designated geographic area work as a
team to provide the coordination of support services, professional development in-service
opportunities, case facilitation support for school administrators, and liaison with the Superintendents
of Education, School Operations.
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Student ServicesMental Health Lead Coordinator:
The Mental Health Lead is a full-time senior mental health professional with dedicated responsibility
for:
 conducting/updating board and school level resource mapping to determine areas of strength
and need;
 providing leadership for the board mental health leadership team composed of representatives
from various stakeholder groups;
 developing and implementing a mental health & addictions strategy for the school board to
support student mental health and well-being in a tiered support model;
 collecting data, producing reports and updating the board with respect to the board‟s mental
health strategy;
 coordinating systematic mental health awareness and literacy initiatives in the board;
 selecting and supporting evidence-based approaches to mental health promotion, prevention
and intervention;
 collaborating with board and community professionals to promote clear and integrated access
to services;
 establishing and implementing protocols for schools to support students with mental health
concerns.
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2017-2018 Student Services Department

Superintendent of Education, Student Services

Principal Care,
Treatment, Custody &
Corrections Programs
(CTCC)

Senior Managers of
Professional Services

Vice Principal Care,
Treatment, Custody &
Corrections Programs
(CTCC)

Professional Services Staff
• Psycho-Educational
Consultants
• Speech-Language
Pathologists
• Child and Youth
Counsellors
• School Social Workers
• Multi-Disciplinary Teams
• Applied Behaviour
Analysis

Principal of Special
Education

Office Supervisor

Coordinator of IPRC
Process

Vice Principal of Special
Education

Instructional Program Leaders
Assistive Technology Lead
Manager of Student Services
Support Staff
 Regional Itinerant EA’s
 Understanding and Managing
Aggressive Behaviour
Trainers
 Behavior Management
System Trainers
Itinerant Teachers
 Deaf and Hard of Hearing
 Blind and Low Vision
Itinerant Resource
Itinerant Educational
Assistants
 Deaf and Hard of Hearing
 Blind and Low Vision

Assistants and Secretarial
Support
 Student Services
Assistant/SEAC
 Secretary
 3 Student Services
Secretary
 SEA Inventory Control
Manager

Assistants and Secretarial
Support
 4 Area IPRC
Secretaries
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Standard 4: Early Identification Procedures and Intervention Strategies
Guiding Principle
The Halton District School Board believes that early identification and intervention to address special
needs is essential to student success. The board uses a range of effective practices to accomplish
this starting from the time a student is registered to attend a school in the Halton District School
Board.
These procedures are a part of a continuous assessment and program planning process which
should be initiated when a child is first enrolled in school or no later than the beginning of a program
of studies immediately following kindergarten and should continue throughout a child‟s school life
(PPM 11 - Policy/Program Memorandum No. 11).
Student Registration Process – Kindergarten
As part of the registration process for entry to kindergarten programs, parents/guardians are asked to
complete a Kindergarten Parent Questionnaire. This will provide an opportunity to describe their
child‟s special learning needs. Information provided by parents/guardians is useful in initiating a
number of actions to facilitate the entry of children with special needs into the school system.
Parents/Guardians who provide information indicating their child has or may have special needs are
invited to attend an open house early in the spring . Parents will have the opportunity to gather
information from board staff, members of SEAC, and community agencies to ensure an effective
transition for their child‟s transition to school.
Prior to school entry, and with signed parental consent, board personnel make contact with preschool service providers to arrange to observe students with special needs. Case conferences are
routinely held with key stakeholders, including the parents, to share information about the student
related to the necessary services once the child is attending school services (e.g. occupational
therapy, physiotherapy, speech-language pathology, nursing support, special accommodations)
Student Registration Process – Other
Students who register to attend a Halton school and who have been receiving an educational
program elsewhere are reviewed at the time of registration for the need for additional support related
to specific needs. The Student Registration Form provides parents/guardians with an opportunity to
indicate whether or not their child has any particular cognitive, behavioural, physical, medical or
development needs, and whether they have been receiving special supports and services in their
current educational setting.
It is the practice of the Halton District School Board to request as much information from the
parents/guardians about the student as may be available at registration. Where a parent/guardian
does not have copies of materials from the student record in their possession (e.g. report cards,
assessment results), written permission to contact the student‟s current educational provider is
obtained and these documents are requested. The Ontario Student Record is requested using the
required Ministry of Education form. Where it is apparent that a student has had extensive
intervention and will continue to need support, an immediate referral to the School Resource Team
may occur. As part of this process school staff will contact Student Services personnel to assist in
reviewing the child‟s most recent educational program and setting. If the student is attending a school
within the GTA, a site visit may occur (with written parental permission) to allow staff to observe the
child in that setting and to discuss their strengths and needs with staff.
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If the student has been identified as „exceptional‟ in another school board, the School Resource Team
(with parental participation) will determine whether further assessment may be required and whether
to initiate an Individual Education Plan. If it is deemed appropriate, a recommendation to an
Identification, Placement and Review Committee may take place.
Entry to Kindergarten
All kindergarten students begin school on the first day. Students with special learning needs will have
an individual transition plan designed with strategies that meet his/her needs as they begin school.
Kindergarten educators may have an opportunity to meet with the parent/guardian and student in
advance of the first day of school, as outlined in a transition plan.
Data Collection
Classroom educators collect a variety of assessment data for all students in the primary years. This
data provides information on students along a developmental continuum, from those who have
significant delays and learning challenges to those with advanced learning skills. Data from some of
these assessments is entered into a secure electronic data called the Electronic Student
Achievement Tracker (ESAT), allowing information about the student to be accumulated over time
and accessed by educators to support program planning. The following represents a sample of data
collected by educators in the primary years:
Grade
Year 1 (JK)
Year 2 (SK)
(Oct and Feb)
Year 1 (JK)
Year 2 (SK)
(Nov)

Assessment
Kindergarten
Assessment Tool
(KAT)
The Kindergarten
Communication of
Learning: Initial
Observation

Year 1 (JK)
Year 2 (SK)
(Feb & June)

The Kindergarten
Communication of
Learning

Year 1 (JK)
Year 2 (SK)

Ongoing
pedagogical
documentation will
be collected to
identify
developmental
levels in all areas of
learning
Achievement Data –
report card data and
ongoing classroom
assessments based
on curriculum

Gr 1- 3

Purpose/Description
To provide a “snapshot” of a student‟s emotional, social
and self-regulation development.
To provide educators with data to inform instruction
To provide an overview of initial observations of the
student‟s learning and early evidence of growth and
learning
To provide educators with data to inform program
planning
To provide reflections on the student‟s learning
connected to the four program frames: Belonging and
Contributing, Self-Regulation and Well Being,
Demonstrating Literacy and Mathematics Behaviors, and
Problem Solving and Innovating.
To provide evidence of learning that will be shared with
parents throughout the year
To provide educators with data to inform intentional and
purposeful programming

To assess ongoing student progress and identify areas
in need of remediation
Planned, intentional instruction used to support areas of
student need e.g.: use gradual release of responsibility
(modeled, shared, guided, independent) and tiered
approach
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SK (some) Gr
1-3
Gr 3
Gr 1-3

PM Benchmarks
(fall and spring)
EQAO
Literacy Place
Assessment Tools
Levelled Literacy
Intervention (LLI)

To determine student reading engagement, oral reading
fluency and comprehension
To assess numeracy and literacy skills
Comprehensive literacy resource for students
Specific literacy intervention model

Intervention Strategies and Programs
Intervention strategies are in place to support students through a tiered approach in which highquality, evidence-based assessment and instruction are systematically provided and respond to an
individual student‟s strengths and needs. The nature, intensity, and duration of interventions are
always determined on the basis of evidence gathered through frequent and systematic monitoring of
the student‟s progress. Systemic, sequential instructional approaches use specific instructional
interventions of increasing intensity to address targeted learning needs of students.
The Principles of Universal Design for Learning and differentiated instruction will be used along with a
tiered approach of greater personalization and precision to support the learning and teaching of
students.
The following early interventions are available to all students demonstrating learning difficulties,
whether identified through the IPRC process or not. These strategies are typically discussed with
parents/guardians and appropriate school or system level staff prior to implementing them in the
classroom.









All primary teachers use a variety of strategies to teach phonemic development, phonological
awareness, word recognition, decoding and comprehension
Special Education Resource Teachers may work directly with students who present with a
learning need. With the assistance from other Board resource staff, the classroom teacher may
also develop programs and strategies that benefit both identified students in the classroom as
well as the class as a whole
Program differentiation and classroom accommodations are developed for students as
required
Itinerant Resource Teachers are available to provide information, resources and programming
support for schools that have students with significant special needs. Referrals can originate
from the school or the Student Services department
Grade/subject acceleration and retention may be considered for a student as appropriate;
The Multi-Disciplinary Support Team (MDST) is a multi-disciplinary service available through
the SRT process for students who are experiencing challenges associated with Autism
Spectrum Disorder, social/emotional and/or behavioural difficulties
Behaviour Intervention Plans and/or student Safety Plans may be developed for students as
required. Support for the development of such plans is provided by area Student Services staff

Professional Services staff may consult with teachers about individual students and provide strategies
to teachers (with written parental consent).
The Halton District School Board has established additional programs and placements to provide
early intervention in meeting the needs of students in the primary years including the Primary
Language Class (PLC) and the Communication Program classes. These special programs and
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placements are outlined in detail under Standard 9: Special Education Placements Provided by the
Board.

P R O B L E M S O L V I N G P A T25H W A Y
Ongoing communication with parents
Class Team
recognizes
student is
experiencing
difficulties
and uses a
variety of inclass
strategies

Parent/Gua
rdian
recognizes
student is
experiencing
difficulties

Class Team/
School Team
Further
strategies
required.
Teacher
consults with in
school
personnel as
needed (i.e.
Special
Education
Resource
Teacher –
SERT, ESL
teacher,
Student
Success
Teacher) to
develop
Program
Action Plan
and strategies
for
remediation.
Consult with
in-school
personnel as
needed.

School Resource TeamSRT
SRT Membership:
Principal and/orVice
Principal
Parent/Guardian
Special Education
Resource Teacher (SERT)
Classroom teacher as
needed
Psycho-educational
Consultant
School Social Worker
(Secondary)
Child Youth Counsellor
IPL as needed
Speech-Language
Pathologist
Others as needed
Teacher, SERT, and
Parents/Guardian share
information and
collaboratively problemsolve with SRT members.
SRT identifies further
actions (e.g. additional
interventions, resources

Annual Reviews

SRT
personnel
implement
additional
actions i.e.
interventions
and/or
assessments.

Return to
SRT for further
problem solving
or sharing of the
results of SRT
actions

SRT may
recommend a school
based IEP be
developed
Classroom
teacher(s) SERT and
Parent/Guardian
develop IEP
together.

SRT may

IPRC

consider
recommendation
to an IPRC for
identification
and placement
based on
adequate and
appropriate
assessment
information.

Referral to IPRC
by Principal or
Parent/Guardian.
IPRC makes
decision whether
to identify and
place a student.

Access Additional Supports:
Student continues to experience difficulties, which require additional
expertise in the problem solving process.












Instructional Program Leader – Special Education
Senior Manager
ABA Facilitators
Multi-disciplinary Team
Specialized Programs
Itinerant Resource Teachers
UMAB Trainers/BMS Trainers
Social Worker/Child Youth Counsellor
IPL-Program Department
ESL Teacher
Speech-Language Pathologist
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Standard 5: The Identification, Placement, and Review Committee (IPRC) Process and
Appeals
Special Education programs and services are provided for students who have demonstrated a need
for assistance that differs from regular classroom instruction. The Individual Education Plan is used to
document individual program expectations. Parents/guardians or the principal may request to have
documentation formalized through the Identification, Placement, and Review Committee (IPRC)
process. The provision of programs and services is not dependent on this process. To support
parent/guardian‟s understanding of the IPRC process, the Board has developed a resource called
Working Together which can be found on the Board website at:
http://www.hdsb.ca/Downloads/WorkingTogetherBooklet.pdf
What is an IPRC?
Regulation 181/98 requires that all School Boards shall establish Identification, Placement and
Review Committees (IPRCs). The IPRC has a legal responsibility to make decisions about the
identification of pupils as exceptional and placement of pupils into special education programs and
services.
Regulation 181/98 entitles parents/guardians and pupils 16 years of age or older:
 To be present at, and participate in, all committee discussions pertaining to the pupil;
 To have a representative present at an IPRC if so desired;
 To be present when the committee‟s identification and placement decision is made;
 To initiate a request for an IPRC.
An IPRC is composed of at least three people, one of whom must be a principal or a Supervisory
Officer of the Board. The other members of the committee can be any other staff including other
principals, professional services staff or teachers. The purpose of the IPRC is to:
 Require and consider relevant assessment information in making a decision to identify and
place a student;
 Formally identify and place students;
 Review the appropriateness of a student‟s identification and placement at least once every
school year unless the annual review is waived by parent/guardian or student and make
changes, as appropriate;
 IPRC‟s may also make recommendations as to programs and services (note: although they
may discuss programs and services, IPRCs do not make decisions about delivery of programs
and services. The principal, in consultation with the parent/guardian, may include
recommendations as part of the student‟s IEP.
Attendance at IPRC
Additional participants may also be in attendance but are not responsible for the decision making.
 The Halton District School Board encourages parents/guardians, and where appropriate
students, to attend IPRC meetings. If parents/guardians are unable to attend an IPRC on the
date scheduled they may:
i) Contact the school principal to arrange an alternative date or time; or
ii) Advise the school principal that they will not be attending and give permission to proceed
without them;
 A parent/student representative – that is, a person who may support you, or speak on behalf of
you or your child;
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The Principal of the school the student attends;
Resource people such as the teacher, special education staff, Board support staff, or the
representative of an agency;
An interpreter, if one is required due to a language barrier (the services of an interpreter can be
arranged through the Principal);
The Coordinator of IPRC Processes and/or the area IPRC secretary.

Identification, Placement and Review Committee Process (IPRC) for Initial Identification and
Placement of a Student
New identifications and recommendations for self-contained placements occur at an Area IPRC.
Elementary IPRCs are generally held monthly in each of our three geographic areas (North, East,
West). Secondary IPRCs are held every other month, or as required, for new identifications and
placements across the district.
What information will parents/guardians receive about the IPRC meeting?
At least 10 days in advance of the meeting, the principal, on behalf of the chair of the IPRC, will
provide written notification of the meeting and an invitation to the parents/guardians to attend. This
letter notifies parents/guardians of the date, time and place of the meeting, and it will ask them to
indicate whether they will attend.
At least 10 days before the IPRC meeting occurs, the principal or designate will send
parents/guardians a copy of any information about their child that the Chair of the IPRC has received.
This may include the results of assessments or a summary of information. If the parent/guardian has
initiated the request for IPRC, the IPRC committee must receive the results of assessments at least
10 days in advance of the meeting.
What will the IPRC consider in making its placement decision?
Regulation 181/98 requires that, before the IPRC can consider placing a student in a special
education class, it must consider whether placement in a regular class with appropriate special
education services will:
 Meet the student‟s needs; and
 Be consistent with parental preferences
If, after considering all of the information presented including relevant assessment information, the
IPRC is satisfied that placement in a regular class will meet the student‟s needs, and that such a
decision is consistent with parent/guardian preferences, the committee will decide in favour of
placement in a regular class with appropriate special education services.
What happens at an “Initial” IPRC meeting?
The chairperson welcomes and introduces those present, and explains the purpose of the meeting.
The IPRC members are clearly identified. The names of all IPRC participants are given to the
parents/guardians in writing at the beginning of the meeting. When other personnel are present to
provide additional information about the student‟s strengths and needs or programs and services
available in the Halton District School Board, their role will be described and they will be introduced.
Depending on who has initiated the IPRC, either the principal/SERT or the parent/guardian will
explain to the committee the student's individual strengths and needs, the program accommodations
and modifications to date and the recommendation for identification and placement.
Parents/guardians, school personnel, and others in attendance are invited to provide further

28

information. Based on all information available for consideration, the IPRC will make a decision
regarding the identification and placement for the student.
The committee may identify a student as exceptional and recommend placement in the most
appropriate setting. If the IPRC is not in agreement with the school or parental recommendation for
identification or placement, the decision of the committee will be deferred. The school will then
engage in additional problem solving at the School Resource Team and then return to the IPRC at
the next available date. Parents/guardians will be provided with details and a timeline of when they
should expect to return to IPRC.
What happens following an initial IPRC?
The committee will send a written statement of its decision regarding identification and placement,
along with any recommendations for programs and services, to the parents/guardians and the student
16 years of age or older. The referring school principal will also receive a copy of this statement.
Parents/guardians or the student will be asked to sign a consent form for placement and return it to
the Coordinator of IPRC Processes in the self-addressed envelope provided.
For students identified as exceptional, there must be an annual review of the student‟s identification
and placement unless the annual review is waived by parent/guardian or student.
Identification, Placement and Review Committee (IPRC) Process for Reviewing the
Identification and Placement of a Student
What happens when it is time for an annual review meeting?
All students who are identified have their identification and the effectiveness of their placement
reviewed annually at a School Resource Team (SRT) meeting. The recommendations of the SRT will
then be brought forward to the Annual IPRC Review Meeting.
Types of IPRC Review Committees
i) School-Based IPRC
Parents/guardians wishing to exercise their right to attend a formal IPRC Annual Review meeting for
students whose identification and placement does not change will be notified in writing by the
principal of the date and time of a School-Based IPRC. In addition, Students for whom the School
Resource Team has recommended demission from a Self-Contained class will be presented at a
School-Based IPRC, providing the recommendation is consistent with the parent‟s wishes.
Parents/guardians who are in agreement with the recommendation of the SRT may waive the
requirement to hold an annual review IPRC meeting. Regulation 181/98, Part V section 21 subsection
4b, states that, where there are no changes to the identification or placement, a parent/guardian may
waive the requirement to hold an IPRC by signing a waiver letter, agreeing with the SRT
recommendations and then returning it to the principal at the student‟s school.
ii) Area IPRC
As described above, students for whom the School Resource Team is recommending a new or
different identification and/or entry into a Self-Contained class placement or whose parents/guardians
disagree with an SRT recommendation or who have initiated the request for an IPRC will be referred
to their Area IPRC.
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Parent/Guardian Request for a Review
A request by a parent/guardian for a review may be made at any time after the initial placement has
been in effect for 3 months, but may not be more often than once in every three-month period. A
request for a review, outside of the normal annual review process, must be provided in writing to the
school principal. The principal will then request a spot on the next available IPRC agenda. Upon
receipt of a parent/guardian request for a review, the principal will, within 15 calendar days, provide
the parent/guardian with a written statement advising them of the date, time and location of the IPRC.
The principal may request a review at any time, on written notice to a parent/guardian.
Parents/Guardians Right to Reconvene the IPRC
A parent/guardian may request a subsequent meeting with the IPRC committee to discuss the
decision of the committee. This must be done by writing to the principal within 15 calendar days of
receiving the statement of decision letter from the IPRC. Should a parent/guardian disagree with the
committee‟s decision, various mechanisms are available to work towards an agreement. At the
conclusion of the meeting, parents/guardians will be informed of options and timelines for resolving
the disagreement.
i) Mediation
The parent/guardian may request, through the Coordinator of IPRC Processes, an opportunity to
meet to attempt to resolve any outstanding issues. The Coordinator of IPRC Processes will consult
with the Superintendent of Education, Student Services, to establish an opportunity for this to occur.
In some cases it may be determined that a meeting of the parents/guardians and Board staff may be
sufficient to settle any outstanding matters, while in other cases it may be necessary to engage the
services of a mediator as a neutral third party.
The Ministry of Education has created an excellent resource called Shared Solutions. This resource
can be found on the Ministry of Education website and provides helpful strategies to support
parents/guardians and school boards working together to prevent and resolve conflicts.
ii) Appeal Process
Sections 26-31 of Regulation 181/98 outline the right of appeal, the process of appeal and mediation
options. Parents/Guardians request an appeal by writing to the Director of Education stating the
reason(s) for disagreement as being:
 The identification as exceptional; or
 The non-identification; and/or
 The placement.
A notice of appeal shall indicate the decision with which the parent/guardian disagrees and a
statement that sets out their reasons for disagreeing.
An Appeal Board shall be established to hear the appeal. The Appeal Board has three members, who
must not be members or employees of the Board or the Ministry, and who must not have had any
prior involvement with the matter under appeal.
The Appeal Board shall be composed of:
 One member selected by the Board;
 One member selected by a parent/guardian of the student; and
 A Chair, selected jointly by the above members or, where those members cannot agree, by the
appropriate District Manager of the Ministry.
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Two members are to be appointed within 15 calendar days of receipt of the notice of appeal, and the
Chair is appointed a maximum of 15 calendar days later. The Chair of the Appeal Board makes
arrangements for the meeting, to be held within 30 calendar days after the Chair is selected (unless
parents/guardians give written consent for the meeting to be held more than 30 calendar days after
the Chair is selected).
Role of the Appeal Board
The Chair of the Appeal Board will notify the parent/guardian of the meeting date and time, and invite
them to attend. The Appeal Board will consider all opinions, views and information concerning the
appeal from the parent, their representatives, and representatives of the Halton District School Board.
The Appeal Board:
 May agree with the IPRC and recommend that its decisions be implemented; or
 May disagree with the IPRC and make a recommendation to the Board about the student‟s
identification, placement or both.
The written decision of the Appeal Board will be sent to the parent/guardian, the Chair of the IPRC,
the principal, and the Director of the Halton District School Board within 3 calendar days of the
meeting. If the student is 18 years of age or older, the written decision will be sent to them instead of
their parent/guardian. If the student if 16 years of age or older they will receive a copy of the written
decision.
Within 30 calendar days of receiving the Appeal Board‟s decision, the Director will submit it to the
Halton District School Board, for acceptance or rejection, and inform the parent/guardian and the
IPRC of the Halton Board‟s decision. The parent/guardian will also be informed of the provisions
regarding an appeal to a Provincial Tribunal. Information about the Ontario Special Education
Tribunal can be found at:
http://www.sjto.gov.on.ca/oset/
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Problem-Solving, Identification and Placement of Students
Monitoring of Student Progress
Parents/Guardians are regularly consulted and informed when their child
is experiencing difficulty with their school experience. This monitoring is
done in an ongoing manner, both informal (e.g. calls and notes home)
and formal (e.g. case conferences, report cards), and can be
communicated by the Teacher, SERT or Principal.

Gifted Screening
Students in SK are screened for gifted identification. A mass screening
will occur in grade 4.

Dialogue Between School and Parent/Guardian
Through the process of discussion, problem-solving and collaboration
between the Teacher/SERT/Principal and parent, a clearer
understanding of the child‟s strengths and needs emerges. Programs,
resources and strategies that will be used are identified and
implemented. School requests additional support from Student Services
and/or School Programs. If appropriate, a range of assessments can be
conducted, with parental consent, to further aid in identifying student
need. An individual education plan may be implemented.

Dialogue Between School and Parent/Guardian
SERT or Principal contact parent/guardian to discuss the results of
screening. On-going discussion begins, to develop an understanding
of the implications of identification and the placement options.

Area Information School Visits
Presentations to parents/guardians and children identified as gifted on self-contained
class option.

Dialogue with Student Services
Contact should be made with the Instructional Program Leader as an additional resource.
Consideration is given to the most appropriate Resource Support option in the Individual
Education Plan including “Withdrawal Support”.

School Resource Team
Parents/Guardians are strongly encouraged to attend and participate in the discussion of their student‟s strengths and needs, to further problem-solve
and to review the Individual Education Plan. The SRT may also develop identification and placement recommendations and request a meeting with the
Identification, Placement and Review Committee. Where necessary, more than one School Resource Team process may be conducted to finalize
recommendations.

When the recommendation is for Resource Support
Placement, the process is as follows:

When the recommendation is for SelfContained Placement, the process is as
follows:

When the recommendation is for SelfContained Placement for students
identified as gifted, the process is as
follows:

Contact
Principal/SERT contacts IPL (Instructional
Program Leader) and/or Senior Manager to
inform them of the placement
recommendation of SRT.
Investigate
Area IPL (Instructional Program Leader)
and/or Senior Manager investigate class
location options based on the placement
recommendations of the SRT and the
parent/guardian location request form.
“Sending” School Principal informed of most
suitable location.
Class Visit
Parent/guardian is provided opportunity to
visit the self contained class being
considered.

Class Visit
Individual Class visits to designated
gifted classes conducted by area –
North, East and West; if required.

Confirmation
Parent/guardian confirms interest in placement or requests further discussion at SRT.
Where parents/guardians confirm interest in placement, Principal/SERT confirms
recommendation for Identification and Placement along with recommended location to
Coordinator of IPRC Processes.
Identification, Placement and Review Committee
Parents/guardians invited to attend in order to participate in process for the Identification and Placement of their child.

Planning Transition Process
School and parents/guardians plan for a successful transition to the designated new class.

32

Students New to the Halton District School Board
Halton District School Board staff will review all data shared for students new to the Board. This will
typically include assessments from other school boards or through other avenues such as outside
agencies. Assessments undertaken by qualified medical practitioners in the province of Ontario are
also recognized and considered on a student specific basis in conjunction with psycho-educational
assessments where required. This information is used to determine how best to meet the student‟s
needs, including identification. Identification occurs through the IPRC process.
Access to Special Education Classes
If the School Resource Team feels that a regular class placement with any of the three levels of
Resource Support is not able to meet the student‟s needs, it may recommend the IPRC consider
changing the student‟s placement to a Self-Contained – Partial Integration or Self-Contained – Full
Time placement. Following this recommendation, parents/guardians will be asked to complete a
Parent/Guardian Request for Self-Contained Class Location. The principal will forward this on to the
Instructional Program Leader responsible for that school.
Following the recommendation by SRT for a self-contained class, Board staff will recommend a class
location taking into account input provided by parents/guardians on the Parent/Guardian Request for
Self-Contained Class Location. This Location form is not part of the referral process for students in
Gifted classes or Community Pathways Programs, where the number of schools offering the classes
are limited within each area of the board. It is expected that the parents are fully involved in the
transition planning process in all cases. Parents/guardians are invited to visit the recommended selfcontained class. Following the visit, parents/guardians confirm their desire to proceed to IPRC or may
request to return to SRT for further discussion. After the IPRC makes its decision regarding
identification and placement of the student, an IEP is developed/updated to support the transition to
the new class.
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As of June 30, 2017
Identifications, Reviews, Waivers
Elementary
Referrals for initial identification
Reviews including self-contained
Waivers including self-contained

Secondary
30
123
1,761

448
401

1,791

Identified Pupils – Identification
Note: The Ministry of Education standard of showing “0” where n<6 has been applied to protect the privacy of students. An asterisk* shows beside
the 0 where, in fact there are 1-5 pupils who fall within this category.

Category of
Exceptionality

Behaviour
Communication

Intellectual
Physical
Multiple

Identification

Elementary

Secondary

Behaviour
Autism
Deaf/Hard of Hearing
Speech & Language Impairment
Language Impairment
Speech Impairment
Learning Disability
Giftedness
Mild Intellectual Disability
Developmental Disability
Physical Disability
Blind/Low Vision
Multiple Exceptionalities
TOTALS Identified:
Non-identified (school based IEP)

65
234
7
29
174
2
498
1,324
132
43
8
5
0*
2,521
4,332

40
197
14
40
10
0
819
657
133
66
34
8
0*
2,018
2,204

TOTALS: Identified & nonidentified

6,853

4,222

Identified Pupils - Placements
Category of Placement

Placement
With Consultation
With Resource Assistance

Resource Support

Elem
enta
ry
676

Secondary

TOTALS

415

1,091

425

607

1,032

82

249

331

465

465

216
69

1,319
303

With Withdrawal Assistance

Resource Secondary Gifted Placement
Support
TOTAL RS
Self-contained
Self-contained

Full Time
Partial Integration

1,103
234

Appeals, Tribunals, Mediations
Special Education Appeals
0

Tribunals
0

Mediation Processes
0
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Standard 6: Educational and Other Assessments
Assessment Practices
The Halton District School Board uses a range of assessment strategies in order to develop
appropriate programs and interventions for students. The intent of any assessment is ultimately to
assist the student by providing staff with insights into the student‟s strengths, needs and learning
profile. Assessment strategies range from routine classroom practice to formalized assessments,
which can only be conducted by professionals with specific knowledge and training.
When assessments involving personnel other than the classroom teacher or special education
resource teacher are being considered, the process will be discussed with parents/guardians (and
students as appropriate) beforehand to insure informed consent can be provided. Signed consent is
obtained for such assessments to be undertaken.
Sharing of Information and Privacy of Information
Sharing of information about students, including assessment results, is restricted by legislative
provisions.
 The Education Act (1990, and all current amendments);
 Personal Information Protection and Electronic Documents Act (PIPEDA, 2004)
It is the policy and practice of the Halton District School Board to respect and abide by such
legislation. Informed, signed parental/guardian consent is obtained by all staff in order to share
information with outside professionals (e.g. physicians), agencies, or schools.
Identification vs. Diagnosis
Identification is defined by the Education Act and states that a student has special needs and is an
Exceptional Pupil (under one or more of the Ministry Categories). Diagnosis as per the regulated
Health Professions Act (RHRA, 1991) means “identifying a disease or disorder as the cause of
symptoms of an individual in circumstances in which it is reasonably forseeable that the individual will
rely on the diagnosis”
Educational Assessments
In 2010 the Ministry of Education provided a document, Growing Success, Assessment, Evaluation,
and Reporting in Ontario Schools to all school boards. On page 28 of this document, the Ministry
defines Assessment:
“Assessment is the process of gathering information that accurately reflects how well a student is
progressing towards achievement of the curriculum expectations. The primary purpose of
assessment is to improve student learning. Assessment for the purpose of improving students
learning is seen as both “assessment for learning” and “assessment as learning”. As part of
assessment for learning, teachers provide students with descriptive feedback and coaching for
improvement. Teachers engage in assessment as learning by helping all students develop their
capacity to be independent, autonomous learners who are able to set individual goals, monitor their
own progress, determine next steps, and reflect on their thinking and learning.”
The Ministry document on assessment and evaluation, Growing Success (2010) also says:
“To ensure that assessment, evaluation, and reporting are valid and reliable, and that they lead to the
improvement of learning for all students, Teachers use practices and procedures that:
 are fair, transparent, and equitable for all students;
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support all students, including those with special education needs, those who are learning the
language of instruction (English or French), and those who are First Nation, Métis, or Inuit;
 are carefully planned to relate to the curriculum expectations and learning goals and, as much
as possible, to the interests, learning styles and preferences, needs, and experiences of all
students;
 are communicated clearly to students and parents/guardians at the beginning of the school
year or course and at other appropriate points throughout the school year or course;
 are ongoing, varied in nature, and administered over a period of time to provide multiple
opportunities for students to demonstrate the full range of their learning;
 provide ongoing descriptive feedback that is clear, specific, meaningful, and timely to support
improved learning and achievement;
 develop students’ self-assessment skills to enable them to assess their own learning, set
specific goals, and plan next steps for their learning.
Classroom teachers report progress to parents/guardians and students based on the
achievement of goals that are either based on the expectations outlined in the Ontario
Curriculum or a student’s individual goals in their Individual Education Plans.”
Classroom Teachers
Effective assessment and instruction planning starts with knowing the students. To know their
students and to plan focused assessment and instruction, teachers gather information about the
students through observation, conversations and discussions with the students and
parents/guardians, collection of student work samples, and other informal classroom oral and written
assessments. Students are provided with multiple ways to demonstrate their learning. Through
regular and ongoing dialogues with the parent/guardian and the student, teachers gain additional
information to help them know their students.
Initial awareness of learning needs of students comes from a combination of teacher and
parent/guardian observations. Such information is important in identifying appropriate modifications,
accommodations and learning goals for the student‟s classroom program. Awareness of learning
styles, interests, attention span and triggers for frustration is enhanced through such collaboration.
In addition to classroom assessment by teachers, there are a number of more formalized
assessments or processes that take place system-wide for students. Details for these assessments
can be found in Standard 4 under the heading Data Collection.
In the primary years teachers collect assessment data for all students as follows:
Junior Kindergarten
 Early Learning Assessment (ELA)
 Teacher School Readiness Inventory (TSRI)
Senior Kindergarten
 ELA and TSRI (if not completed in Junior kindergarten)
 PM Benchmarks* (if student is ready)
Grades One – Three
 PM Benchmarks* (twice per year)
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Grades Four – Eight (plus Grade 9 Applied English)
 DRA Reading Assessment
*Standardized reading assessment tools
These instruments provide information on students along a developmental continuum. Data from
these assessments is entered into a secure electronic data tracker, allowing information about the
student to be accumulated over time.
Screening for Giftedness
The Halton District School Board conducts two screening processes for giftedness each year. A gifted
screening utilizing a nomination process occurs for students in the primary grades and a large scale
written assessment occurs for all grade 4 students.
Processes for Addressing Significant Student Learning Needs
The classroom teacher, and/or the parents/guardians, will be the first to realize that a student is not
progressing well at school. It is the responsibility of Teachers to consult regularly with
parents/guardians about the student‟s progress. Parents/guardians are strongly encouraged to
discuss concerns they may have about their child‟s progress with staff. In some cases, the student
may have already mastered the grade level curriculum expectations. It is expected that Teachers will
make the necessary accommodations and modifications to instruction and assessment to the
student‟s needs.
In cases where a student is unable to meet the expectations of the Ontario Curriculum despite a
variety of classroom interventions, teachers may with the assistance of appropriate support staff
develop an Individual Education Plan (IEP) to address the student‟s learning needs. In other cases, a
Behavior Intervention Plan might be required to help the student attain positive behaviors for success
in the classroom and school environment.
As the professionals with first responsibility for addressing the learning needs of students assigned to
their classroom, it is expected that teachers will routinely make adjustments to their classroom
program. Such adjustments may include:
 Small-group, direct instruction for students who require pre-teaching or reinforcement of
lessons taught
 The use of Assistive Technology, including computers and computer software programs
 The use of verbal/aural/kinesthetic strategies to engage all learners
 Varying the pace and timing of lessons to meet the attention span of learners
 The use of other in-school professionals, trained volunteers and co-operative education
students to support students.
If a teacher is seeking advice from colleagues on strategies and resources that can be used to
accommodate individual student needs, an in-school team is convened comprised of the principal
and/or vice principal, SERT and classroom teacher(s). It is expected that parents/guardians will be
aware that the teacher is seeking further advice and input and will share the outcome of such
discussions with them. If a decision is made that it would be in the child‟s interests to conduct
diagnostic educational assessment by the Special Education Resource Teacher, the
parents/guardians will be consulted and the results shared with them, including next steps for
program support based on this data.
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Special Education Resource Teachers (SERTs)
The school Special Education Resource Teacher (SERT) can provide additional diagnostic
information to assist with in-school programming decisions. The school SERT may use a variety of
different informal screening, educational tests, and observational assessments, and assist with
anecdotal recording forms. Special Education Resource Teachers do not use tests that are classified
as psychological tests. Some of the tools commonly used by SERTs are:
 Key Math;
 Evaluation of work samples against the Ministry of Education exemplars;
 Classroom observations;
 WFAS (Wechsler Fundamentals: Academic Skills).
Should there be a need for further strategies and/or the belief that formal assessment data may be
required to help determine the nature of such strategies, a referral to the School Resource Team
should take place. This will be discussed ahead of time with parents/guardians, who will be strongly
encouraged to attend and participate in the problem solving. The School Resource Team may
recommend further educational assessment, psychological assessment, behavioral assessment,
speech and language assessment, or support from appropriate outside agencies. The team may also
review the results of assessments conducted by non-HDSB professionals. It may be determined that
a student has a specific learning need and would benefit from the development of an Individualized
Education Plan (IEP) if one is not already in place. There may also be a recommendation to an IPRC
for formal identification and placement. At all times, every effort will be made to ensure that decisions
are made in the best interest of the student and with the full support and agreement of the
parents/guardians.
Case Conferences
In many instances a student is receiving support from individuals and agencies outside of the school
system. This support may be in the form of professional assessments, programs of intervention, and
therapeutic programs not available in the school setting. An effective strategy to bring all of the
knowledge about a student together is a “case conference”; a meeting attended by parents, school
personnel, and external agency personnel. The case conference permits the sharing of specific
information about students to close any knowledge gaps and to understand strategies being utilized
in working with the child and their family. The case conference also ensures that professionals are not
duplicating services or working at cross-purposes. By sharing the programs and strategies being
used, staff can more effectively align the work being done within their respective jurisdiction to
support one another in better meeting the needs of the student.
Specialized Assessments
Professional Support Services Personnel include Child and Youth Counselors, Speech-Language
Pathologists, Psycho-Educational Consultants, Social Workers and ABA Facilitators. Their services
are usually accessed through the School Resource Team (SRT) when the school problem-solving
process requires additional support. Informed, signed parental/guardian consent (for a student under
the age of 18) or student consent (for a student 18 years of age and older) will be obtained prior to
such assessments occurring. The exception to this is a referral to School Social Workers. Secondary
students do not require parental consent to access services from a Social Worker. Secondary
students provide their own informed consent as per legislation, and are encouraged to include
parents/guardians in the decision to involve the School Social Worker.
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i) Psycho-educational Consultants
Psycho-educational Consultants are either members of, or supervised by members of the College of
Psychologists of Ontario and are subject to the Professional Standards of the College (and other
HDSB administrative procedures). Psycho-educational Consultants assist schools, students and
parents/guardians through the use of specialized tests and procedures to assess a student's
academic, intellectual, and behavioral or social-emotional functioning. The Psycho-educational
Consultant works as a collaborative partner with the school personnel and parents/guardians in the
gathering of information and making suggestions and recommendations about instructional strategies
and interventions.
As per the Education Act (Reg 298), it is the duty of the principal to “inform the student and
parent/guardian of the student and obtain written permission prior to the test”, where it is proposed to
administer a test of intelligence or personality. Following this, the psycho-educational consultant will
obtain informed consent from the parent/guardian or student over the age of 18. Once an assessment
or consultation has been completed, results will be shared with the parents/guardians and, with
permission, school staff (e.g. principal, SERT, and classroom teacher). Sharing of such information
takes place at meetings structured in accordance with the needs/wishes of the family. For example,
an initial sharing may take place with the parents/guardians/student only, then a second session with
school personnel involved such as at a School Resource Team meeting. Assessment results are also
shared with the student, as appropriate.
A copy of the written report will be given or mailed to the parents/guardians/student and, with
permission, will be filed in the student‟s Ontario Student Record folder. The report may be withdrawn
from the OSR at the written request of the parents/guardians to the School Principal. Please note that
this is the decision of the Principal; if the document is deemed essential for programming purposes,
the Principal may wish that it remain in the OSR. A copy of each report is kept in a secure file at the
Regional Student Services Office (New Street Education Centre or North IPRC Office) and is
maintained as per the standards of the College of Psychologists of Ontario and current privacy
legislations.
Should the results involve the communication of a psychological diagnosis (such as a learning
disability); the diagnosis will be communicated by a member of the College of Psychologists as per
the Regulated Health Professions Act. This Act states that only regulated professionals within the
psychological and medical communities can communicate certain diagnoses legally in Ontario.
ii) Speech-Language Pathologists
Speech-Language Pathologists are subject to the Professional Standards of the College of
Audiologists and Speech-Language Pathologists of Ontario. Speech-Language Pathologists have
achieved a Master‟s degree and are members of the College of Audiologists and Speech-Language
Pathologists of Ontario.
Speech-Language Pathologists evaluate a wide range of communication abilities in a child. Referrals
are received from the School Resource Team (SRT). A complete assessment may include a variety
of standardized tests and procedures such as conversational sampling. Areas of evaluation may
include: Receptive and expressive language, linguistic/vocabulary awareness, literacy development,
social communication,, articulation, voice, fluency, and resonance. For students who are emergent
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communicators, areas of evaluation may include joint attention, communication functions and
communication modalities.
The Speech-Language Pathologist will obtain informed consent from the parents/guardians. Once the
assessment has been completed, results will be shared with the parents/guardians and the school. A
copy of the report will be filed in the student‟s Ontario Student Record (OSR) and is available to the
parents/guardians. The report may be withdrawn from the OSR at the written request of the
parents/guardians to the principal. A copy of each report is kept in a secure file at the Regional
Student Services Office (New Street Education Centre or North IPRC Office) and is maintained as per
the standards of the College of Audiologists and Speech-Language Pathologists of Ontario and
current privacy legislations. Following an assessment, the Speech-Language Pathologist may consult
with teachers and parents/guardians regarding appropriate programming strategies and/or assist with
the application to CCAC for speech concerns (articulation, voice, fluency).
iii) School Social Workers
School Social Workers are subject to the Professional Standards of the Ontario College of Social
Workers and Social Service Workers. School Social Workers have achieved a Master‟s Degree of
Social Work (MSW) and are members (RSW) of the Ontario College of Social Workers and Social
Service Workers.
School Social Workers provide individual and family support related to the social-emotional
functioning of a student. They work as collaborative members of the school community to contribute
to the success of students when interpersonal and/or social needs (i.e. food, housing and income
security) are negatively affecting students‟ functioning at school. School Social Workers receive
referrals from the School Resource Team, school administration and secondary students.
Informed parental/guardian consent is obtained for involvement of the School Social Worker with
elementary students. Informed consent is obtained for the involvement of the School Social Worker
with secondary students. Assessment services include data gathering from staff, family, students and
community agencies to assess students‟ strength, supports and current concerns.
School Social Workers are also provincially mandated Attendance Counselors who investigate,
assess and provide recommendations for students who are habitually absent from school. School
staff, parents/guardians and students themselves are included in the assessment process. School
Social Workers may, as part of their assessment process, use the School Refusal Assessment Scale
(SRAS) child and parent/guardian version. Once an assessment is completed, School Social Workers
share information with parents/guardians and school staff, as appropriate.
iv) Child and Youth Counselors (CYCs)
CYCs in the Halton District School Board have post-secondary training at the College or University
(BA) level.
CYCs work as a collaborative member of the school community to proactively support students
and/or support skill development when behavioural and/or social-emotional needs are negatively
impacting students‟ functioning at school. CYCs may provide specific whole class programs/services
such as Roots of Empathy, bullying prevention, restorative circles. Assessment services include
classroom observation, initiation and analysis of behaviour logs and behavioural assessments. CYC‟s
frequently are involved in the development of behaviour and safety plans. CYCs also refer and
collaborate with community agencies and providers. CYCs provide this support whether assigned to a
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school, Behaviour Resource Class, Multi-disciplinary Team, Gary Allan programs or PROPS
classroom.
Requests for CYC services are generated through the School Resource Team. Informed
parental/guardian consent for students under the age of 18 is obtained for involvement of the CYC
when they are providing individual or small group support.
v) Applied Behaviour Analysis (ABA) Facilitators
ABA Facilitators have a masters degree and training in Applied Behaviour Analysis. BCBA
Certification is preferred and encouraged.
ABA Facilitators provide a functional behavioural analysis for students with developmental delays,
Autism Spectrum Disorder and complex behavioural profiles. Their assessments include behaviour
tracking, direct observation of students and information gathering from staff, agency personnel or
private practitioners. A referral and parent consent is required.
ABA Facilitators also provide assessment and support to students who are involved in the “Seamless
Transition Connections” process. For cases outside of the Connections process requests are made to
the Senior Manager via the school Principal upon recommendation of the School Resource Team.
The ABA Facilitator obtains informed consent from the parent/guardian.
Dispositions of Assessments and Reports
Active ABA, CYC, Multi-disciplinary Support Team, Psychology, Speech language and Social Work files are
securely stored in locked filing cabinets in the employees’ office space. Once closed, these files are stored in
locked filing cabinets in a secured storage room at the New Street Education Centre or North IPRC office.
Procedures are in place for the safe and secure management of files in cases of an employee’s retirement,
resignation or illness.
Student files, from ABA, CYC, MDST, Psychology, Speech Language and Social work are retained until the
students turns 31 years of age, and then the files are securely shredded. The Principal is responsible for

the establishment and maintenance of the student‟s Ontario Student Record (OSR), which contains
all information pertinent to a particular student. The OSR is stored in the office at the school where
the student is registered. Upon retirement from the Halton District School Board an OSR will be sent
to another school board within the province of Ontario when a copy of the Ministry‟s approved OSR
requisition form, signed by the Principal of the student‟s new school, is received. When a student
leaves the province of Ontario or graduates from a secondary school, storage of the OSR is governed
in accordance with the Education Act and relevant privacy legislation. Access to the OSR is governed
under the Education Act and Halton District School Board Policy/Procedure.
Assessments conducted outside of the Halton District School Board
There are no consistent standards for criteria for identification as a student with special needs in the
Province of Ontario. Since each school board is left to determine its own criteria (based on Ministry of
Education categories of exceptionalities), the Halton District School Board does not automatically
recognize previous identifications and placements held by students. Professional Services staff
review such assessments, with parental/guardian consent, in order to make a determination at a
School Resource Team regarding recommendations for identification and placement of a student.
Information about external speech language and/or psychological assessments of students is
normally shared through the School Resource Team process.
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Halton District School Board staff will review the information shared to determine whether it matches
our criteria for identification. If so, the information is used in the process of determining how best to
meet the student‟s needs.
Assessments undertaken by qualified medical practitioners in the province of Ontario are also
recognized and considered on a student specific basis in conjunction with psycho-educational
assessments where required.
Wait Times for Specialized Assessments
Referrals for specialized assessments take place through the School Resource Team and are
recorded in the minutes of the SRT meeting. Members of the School Resource Team will help to
identify the urgency of the need for assessment and will help the Psycho-educational Consultant,
Speech-Language Pathologist, School Social Worker or Child and Youth Counselor to prioritize their
caseload within the school.
Each staff member to whom a referral is made tracks the date on which a referral has been made and
when the assessment has been completed (i.e. when at least a verbal report has been presented on
the assessment results). As staff will typically be assigned to more than one school, they will exercise
professional discretion in prioritizing case loads from school to school. Generally speaking, a student
in some degree of crisis who requires immediate assessment will be seen within days. The “most
urgent” request for assessment in one school may be a lower priority than others in another school.
Where the staff member needs guidance in prioritizing their caseload, the Senior Manager is
available for consultation. Assessments are prioritized on factors including:
 Whether the referral is for an initial or repeat assessment, with emphasis generally given to
initial assessments;
 Degree of observed student need or difficulty;
 Set timelines for specific types of assessments/screening (i.e. grade 4 gifted screening).
To minimize wait times to as great an extent as possible, the Halton District School Board:
 Hires HDSB staff on an “overtime” basis to conduct assessments on weekends and during
vacation periods, such as the March Break and during the summer months;
 Where necessary, contracts with outside agencies and private practitioners for psychological
and speech assessments at times of peak need and as resources allow.
Wait times for psycho-educational and speech-language assessments may vary. Psycho-educational
assessment wait times average is 1 year. Speech-Language Pathology assessment wait times
average 8 months.
Assessment Requirements for Post-Secondary
Students with recognized disabilities, seeking accommodations at post-secondary institution will
require appropriate diagnostic documentation. For students with learning disabilities, many institutions
require an updated diagnosis. Parents/guardians and older students are strongly encouraged to
research the specific requirements of potential destinations as criteria do vary. Information updating
diagnoses for post-secondary education is available from the Ministry of Training, Colleges and
Universities.
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Students with developmental disabilities who need to access services and supports through
Developmental Services Ontario must have a developmental disability as defined within the Services
and Supports to promote the Social Inclusion of Persons with Developmental Disabilities Act (2008).
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Category of
Assessment
Educational
Assessments

Name of
Assessment
Tool

Category of Staff
Who Use This
Tool

Curriculumbased
assessments
Performance
observation
Curriculumbased
assessments
Performance
observation

Classroom
Teachers

Psychoeduca
tional
Assessments







WISC-IV
WIAT-2
WRAML
BASC
Vineland

SpeechLanguage
Assessments






CELF-5
CELF-P2
PLS-5
Fluharty-2

Professional
Qualification
and/or
Certification of
Staff
Ontario College
of Teacher
Certification

 Special
Education
Teachers
 Special
Education
Resource
Teachers
 Self-Contained
Class Teachers
 Coordinators
 Learning
Resource
Teachers
 Psychoeducatio
nal Consultants
 Psychologists
 Supervisors

Ontario College
of Teacher
Certification

Speech Language
- Pathologists

College of
Audiologists and
Speech
Language Pathologists of

Governing
Legislation

Wait Time for
Assessment

The Education Act

Conducted
routinely

The Education Act

Conducted
routinely, often
as part of the
SRT process

 The Education
Act
 Regulated
Health
Professions Act
 Personal Health
Information
Privacy Act
 The Education
Act
 Regulated
Health

Average Wait
Time is 1 year

OSR, with parental
permission
Regional Student
Services Office
(New Street)

Average Wait
Time is 8
months

OSR
Regional Student
Services Office
(New Street)

Special Education
Additional
Qualifications

College of
Psychologists of
Ontario
Certification

Disposition of Test
Results
Used in formative
and summative
assessment for
reporting to parents
and students
Used in formative
and summative
assessment for
reporting to parents
and students. May
be stored by
Special Education
Resource Teacher
or as part of SRT
minutes
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 CASL

Ontario

Observations

School Social
Workers

College of Social
Workers and
Social Services
Workers

Observations

Child and Youth
Counsellors

Supervised by
members of the
College of
Psychologists

Professions Act
 Personal Health
Information
Privacy Act
 The Education
Act
 Personal Health
Information
Privacy Act
The Education Act

Social Worker‟s
school-based
records

CYC‟s schoolbased records or
Regional Student
Services Office
(New Street)
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Standard 7: Specialized Health Support Services in School Settings
School Health Support Services
The Halton District School Board believes that the provision of mandated services is a mechanism for
ensuring access to education for many students. Furthermore, collaboration with families, pre-school
service providers and ongoing community and private service providers helps to ensure that the
student‟s quality of life, personal dignity and access to education are maintained.
The Halton District School Board works in conjunction with Halton Regional Health Services and the
two local Community Care Access Centres (CCAC) to support student needs as mandated in
Policy/Program Memorandum 81 and in other legislation (e.g. Sabrina‟s Law and Ryan‟s Law). Such
support includes transitional processes for students entering the Halton District School Board,
ongoing consultation with qualified practitioners, initial and ongoing training of staff and, in some
cases, direct support to students.
Protocol for partnerships with external agencies for provision of services by regulated health
professionals, regulated social service professionals and paraprofessionals as outlined in PPM149 is
available on the HDSB website under Administrative Procedures.
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SPECIALIZED HEALTH SUPPORT SERVICES
Specialized Health
Support Service

Nursing

Occupational
Therapy

Agency or position
of person who
performs the service
(e.g. CCAC, Board
staff, parent,
student)
 CCAC contracts
nursing agency





Physiotherapy

CCAC contracts
rehabilitation
agencies
ErinoakKids



CCAC contracts
ErinoakKids

Nutrition



CCAC

Speech-Language
Pathology
(Community-Based)

Preschool Speech
Language Program



-CCAC Speech
Services

Eligibility criteria for
students to receive
the service

Position of person
who determines
eligibility to receive
the service and the
level of support

Criteria for
determining when
the service is no
longer required

Procedures for
resolving disputes
about eligibility and
level of support
(if available)

Must require
nursing intervention
in order to attend
school
Medical needs that
require an
Occupational
Therapist in order to
attend school

CCAC Area Case
Manager assesses
application from
Principal/family
CCAC Area Case
Manager assesses
application from
school/family;
Teacher completes
checklist
CCAC Area Case
Manager assesses
application from
Principal/family

Assessed by
nurse/parent/physici
an /CCAC

CCAC
complaint/appeal
process (See
below)
CCAC
complaint/appeal
process (See
below)

Assessed by
Therapist

CCAC
complaint/appeal
process (See
below)

CCAC Area Case
Manager assesses
application from
Principal/family
Case manager
determines service.

Assessed by
Therapist

CCAC
complaint/appeal
process (See
below)
Complaint/appeal
process obtained
directly from
HPPSLP

Medical needs that
require a
Physiotherapist
in order to attend
school
Medical needs that
require a Nutritionist
in order to attend
school
Full speech and
language services
CCAC (Articulation,
voice, fluency
needs, motor
speech
disorders/dyspraxia,
multiple special

CCAC case
manager
assesses
application
which includes
Teacher

Assessed by
Therapist

Assessed by
Therapist
*See Criteria for
Discharge below

CCAC
complaint/appeal
process (See
below)
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needs)

Speech Correction
and Remediation

-Halton Peel
Preschool Speech
Language Program
-CCAC Speech
Services

HPPSLP: full
speech-language
services

checklist and Board
SLP or HPPSLP
screening
HPPSLP or CCAC
Case Manager

Assessed by
Therapist
*See Criteria for
Discharge below

CCAC: Articulation,
voice or fluency as
the primary concern

HPPSLP
complaint/appeal
process obtained
directly from
HPPSLP
CCAC
complaint/appeal
process (See
below)

Criteria for Discharge CCAC Speech/Language
1. Lack of follow-up in school or home program.
2. No practice/irregular attendance of student at sessions.
3. Degree of progress does not warrant ongoing interventions.
Specialized Health
Support Service

Administering of
prescribed
medications

Agency or position
of person who
performs the service
(e.g. CCAC, Board
staff, parent,
student)
 CCAC-G Tube
and other routes
 Board staff (oral)
 Student (selfadministered)
 Parent/Guardian

4. Student and/or family do not feel need for treatment.
5. Student no longer demonstrates need for service.

Eligibility criteria for
students to receive
the service

Position of person
who determines
eligibility to receive
the service and the
level of support

as per PPM 81






CCAC case
manager
Principal; parent
Medical
Practitioner
Student over 16

Criteria for
determining when
the service is no
longer required

Procedures for
resolving disputes
about eligibility and
level of support
(if available)

Assessed by case
manager/Principal
Annual review and
renewal of
prescription or more
frequently as
required.

CCAC
complaint/appeal
process (See
below)

48

Catheterization

Suctioning

Lifting and
Positioning

Specialized Health
Support Service

Assistance with
mobility

Board staff (clean
procedure) with
annual training by
CCAC
 CCAC – sterile
procedure by
contracted nursing
 Student (selfadministered with
training)
 Board staff
(shallow
procedure) with
annual training by
CCAC
 CCAC – deep
procedure
 Board staff with
annual training by
CCAC
 CCAC,
ErinoakKids,
teach safe use of
equipment
Agency or position
of person who
performs the service
(e.g. CCAC, Board
staff, parent,
student)
 Board staff with
annual training by
CCAC


as per PPM 81







as per PPM 81
“Clarification of
Shallow Procedure”
- Ministry memo
October 11, 1989)



as per PPM 81









CCAC case
manager
Principal
Parent/Guardian
Medical
Practitioner
Student over 16

Assessed by nurse

CCAC
complaint/appeal
process (See
below)

CCAC case
manager
Medical
Practitioner

Assessed by nurse

CCAC
complaint/appeal
process (See
below)

CCAC case
manager
Principal; parent
Medical
Practitioner
Student over 16

Assessed by
Therapist

CCAC
complaint/appeal
process (See
below)

Criteria for
determining when
the service is no
longer required

Procedures for
resolving disputes
about eligibility and
level of support
(if available)

Eligibility criteria for
students to receive
the service

Position of person
who determines
eligibility to receive
the service and the
level of support

as per PPM 81



Principal in
consultation with
appropriate
service provider
and/or staff,
parent

CCAC
complaint/appeal
process (See
below)
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Feeding



Board staff with
annual training by
CCAC

as per PPM 81



Principal

Toileting



Board staff with
annual training by
CCAC

as per PPM 81



Principal

Other
G-Tube Feeding



CCAC contracts
nursing providers

G Tube required
during school hours



CCAC
complaint/appeal
process (See
below)
CCAC
complaint/appeal
process (See
below)
CCAC
complaint/appeal
process (See
below)

Principal/parent/g Assessed by Case
uardian complete Manager
application
 Case Manager
assesses
*There may be a gap/delay in service as students move from preschool services to services provided through CCAC when students enter
the school system
CCAC - Community Care Access Centre
HPPSLP - Halton Peel Preschool Speech Language Program
PPM 81 - Policy Program Memorandum 81
CCAC Complaints and Appeals Process
1. Contact your Case Manager to discuss your concern. Your Case Manager is familiar with your care plan and wants to hear about
what is going well for you and what can be improved. They will work with you, your family or caregiver to respond to your concerns.
We find that many client concerns are dealt with successfully at this level.
2. If, after talking to your Case Manager, your concern is not resolved to your satisfaction, you can ask to speak to a Client Services
Manager.
If your concerns remain unresolved in Oakville, Milton or Halton Hills contact Mississauga Halton CCAC at 905-855-9090, you may
request a formal review of the decision.
3. If your concerns remain unresolved in Burlington, contact the Burlington Office at 905-639-5228 for information on reviews and
appeals.
Alternatively, the Long-Term Care Action Line, a service provided by the Ministry of Health and Long-Term Care, is a number to call to
speak to someone who can help on your behalf.
1-866-434-0144 • www.health.gov.on.ca
For full details of the CCAC Appeal procedure, please refer to the following link:
http://www.health.gov.on.ca/english/providers/pub/manuals/ccac/ccac_10.pdf
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Standard 8: Categories and Definitions of Exceptionalities
Categories of Exceptionalities and Definitions
On December 19th, 2011 the Ministry of Education released a memorandum to school Boards on the
Categories of Exceptionality. The memo reaffirms the existing categories of exceptionalities and the
approach boards are to take in working with them to support students with special education needs.
All students with demonstrable learning based needs are entitled to appropriate accommodations in
the form of special education programs and services, including classroom based accommodations.
This is the same policy that has been in place since 1980.
Although Diseases and Disorders including Attention Deficit Hyperactivity Disorder (ADHD) are not
explicitly listed under categories of exceptionality which are broad in nature, this is not a barrier to
students with a disease or disorder including ADHD from being identified as exceptional assuming
their learning needs fall within one or more of the present definitions of exceptionalities. A medical
diagnosis alone does not provide sufficient justification for an identification, nor is a medical diagnosis
necessary to obtain special education programs and services.
The following chart outlines the categories of student exceptionalities in the Halton District School
Board and is consistent with those of the Ministry of Education.
Behaviour

A learning and/or social-emotional disorder characterized by specific
behaviour problems over such a period of time, and to such a marked
degree, and of such a nature, as to adversely affect educational
performance, and that may be accompanied by one or more of the
following:
(a) an inability to build or to maintain interpersonal relationships
(b) excessive fears or anxieties
(c) a tendency to compulsive reaction
(d) an inability to learn that cannot be traced to intellectual, sensory, or
(e) other health factors or any combination thereof

Communication

Autism Spectrum Disorder
A severe learning disorder that is characterized by:
(a) disturbances in:
 rate of educational development;
 ability to relate to the environment;
 mobility;
 perception, speech, and language.
(b) lack of the representational symbolic behaviour that precedes
language
Deaf and Hard-of-Hearing
An impairment characterized by deficits in language and speech
development because of a diminished or non-existent auditory response
to sound.
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Language Impairment
A learning disorder characterized by an impairment in comprehension
and/or the use of verbal communication or the written or other symbol
system of communication, which may be associated with neurological,
psychological, physical, or sensory factors, and which may:
(a) involve one or more of the form, content, and function of language
in communication; and
(b) include one or more of the following:
 language delay;
 dysfluency;
 voice and articulation development, which may or may not be
organically or functionally based
Speech Impairment
A disorder in language formulation that may be associated with
neurological, psychological, physical, or sensory factors; that involves
perceptual motor aspects of transmitting oral messages; and that may be
characterized by impairment in articulation, rhythm, and stress.
Learning Disability
One of a number of neurodevelopmental disorders that persistently and
significantly has an impact on the ability to learn and use academic and
other skills that
a) Affects the ability to perceive or process verbal or non-verbal
information in an effective and accurate manner in students who
have assessed intellectual abilities that are at least in the average
range;
b) Results in (a) academic underachievement that is inconsistent with
the intellectual abilities of the student (which are at least in the
average range) and/or (b) academic achievement that can be
maintained by the student only with extremely high levels of effort
and/or with additional support;
c) Results in difficulties in the development and use of skills in one or
more of the following areas: reading, writing, mathematics, and
work habits and learning skills;
d) May typically be associated with difficulties in one or more
cognitive processes, such as phonological processing; memory
and attention; processing speed; perceptual-motor processing;
visual-spatial processing; executive functions (e.g. self-regulation
of behaviour and emotions, planning, organizing of thoughts and
activities, prioritizing, decision making);
e) May be associated with difficulties in social interaction (e.g.
difficulty in understanding social norms or the point of view of
others); with various other conditions or disorders, diagnosed or
undiagnosed; or with other exceptionalities;
f) Is not the result of a lack of acuity in hearing and/or vision that has
not been corrected; intellectual disabilities; socio-economic factors;
cultural differences; lack of proficiency in the language of
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instruction; lack of motivation or effort; gaps in school attendance
or inadequate opportunity to benefit from instruction.
For further information refer to PPM 8 section of the Ministry website at:
http://edu.gov.on.ca/extra/eng/ppm/ppm8.pdf
Intellectual

Giftedness
An unusually advanced degree of general intellectual ability that requires
differentiated learning experiences of a depth and breadth beyond those
normally provided in the regular school program to satisfy the level of
educational potential indicated.
Mild Intellectual Disability
A learning disorder characterized by:
a) an ability to profit educationally within a regular class with the aid
of considerable curriculum modification and supportive service;
b) an inability to profit educationally within a regular class because of
slow intellectual development;
c) a potential for academic learning, independent social adjustment,
and economic self-support.
Developmental Disability
A severe learning disorder characterized by:
a) an inability to profit from a special education program for students
with mild intellectual disabilities because of slow intellectual
development;
b) an ability to profit from a special education program that is
designed to accommodate slow intellectual development;
c) a limited potential for academic learning, independent social
adjustment, and economic self-support.

Physical

Physical Disability
A condition of such severe physical limitation or deficiency as to require
special assistance in learning situations to provide the opportunity for
educational achievement equivalent to that of pupils without
exceptionalities who are of the same age or developmental level.
Blind and Low Vision
A condition of partial or total impairment of sight or vision that even with
correction affects educational performance adversely.

Multiple

Multiple Exceptionalities
A combination of learning or other disorders, impairments, or physical
disabilities, that is of such nature as to require, for educational
achievement, the services of one or more Teachers holding qualifications
in special education and the provision of support services appropriate for
such disorders, impairments, or disabilities.
IPRC Decisions Related to Student Exceptionality
In the Halton District School Board, students are usually identified according to their primary
(predominant) exceptionality or area of need. In cases where assessment information leads to the
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conclusion that a student meets the criteria for (and the School Resource Team/parental
recommendation is to proceed with) identification with more than one exceptionality, this will be noted
on the IPRC Statement of Decision.
The Halton District School Board generally does not make use of the category, “Multiple”. However,
recognizing that there is often sensitivity to what a „designation‟ (such as a category of exceptionality)
may convey, a Multiple Exceptionality identification will be utilized where the student has a
combination of learning or other disorders, impairments, or physical disabilities and it is the family‟s
preference.
Assessment Information used by the IPRC in Determining Category of Exceptionality
The following categories of exceptionalities require a recent Psychological or Psycho-educational
assessment/consultation by a member of the College of Psychologists of Ontario (or by someone
who is supervised by a member of the College):
 Behaviour;
 Learning Disability;
 Giftedness;
 Mild Intellectual Disability;
 Developmental Disability;
 Multiple.
When a recent assessment is not available, then consultation from a member of the College of
Psychologists of Ontario (or by someone supervised by a member of the College) about the
appropriate exceptionality is required for the IPRC. There could be one of several outcomes to this
consultation:
 Acknowledgement that the nature of the student's disability would make formal assessment not
possible to complete (e.g. a student requiring “total care”);
 Acknowledgement that the student has a 'chronic condition' such that former assessments
continue to be applicable;
 Recognition that the current data available on the student is in keeping with the previous
assessments, making this assessment still valid for the purposes of the IPRC process.
Where assessment data is not available, the student‟s needs will be considered using other available
data and a recommendation about a suitable identification would be made to the School Resource
Team and IPRC.
Assessments conducted by qualified practitioners often are used as the basis for making a
recommendation to an IPRC. For example, some exceptionalities may be based on and/or require a
determination by a licensed physician in the Province of Ontario. Other personnel under the
Regulated Health Professions Act also develop reports that will be provided by the family for
consideration at the School Resource Team (in developing a recommendation to an IPRC) and at the
IPRC (in making a determination of identification). For example:
 An identification of Communication-Autism Spectrum Disorder requires a diagnosis on the
Autism Spectrum from a Regulated Health Professional (e.g. Physician, Psychologist,
Psychological Associate);
 Any disorder that falls within a Language Impairment Exceptionality requires a
speech/language assessment by a Registered Speech-Language Pathologist. Depending
upon the nature of the language impairment, a Psycho-educational assessment may also
accompany the speech/language assessment;
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A student who is Deaf/Hard of Hearing qualifies for identification based upon a “diminished or
non-existent auditory response to sound” determined by an Audiological assessment;
A student who is Blind/Low Vision qualifies for identification based upon “a condition of partial
or total impairment of sight or vision” carried out through an ophthalmological and/or
neurological assessment;
A student with a Physical Disability would qualify for identification based upon a diagnosis by a
qualified medical practitioner. Often corroborating evidence from another Health Care
Practitioner (e.g. Physiotherapist or Occupational Therapist) is helpful in assisting the IPRC to
make a determination around a physical exceptionality.

In reviewing reports provided by external practitioners, Professional Services staff ensures that the
assessment methodology used and the conclusions reached in the report are consistent with Halton
practice.
The Halton District School Board‟s formal assessment procedures and process for determination of
Giftedness are included in Appendix J.
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Standard 9: Special Education Placements Provided by the Board
Special Education Placements Provided By the Halton District School Board
The Halton District School Board believes in the need for a range of student placements to meet the
varying degrees of interventions, supports and services that students with different abilities require.
As part of the Board‟s annual review of the Special Education Plan, the Board‟s Special Education
Advisory Committee is consulted on the range of placements offered by the HDSB.
In keeping with legislative requirements (Reg. 181/98), the principles of inclusion as outlined in the
Ontario Human Right‟s Commission‟s Guidelines on Accessible Education, and the beliefs of the Halton
District School Board, placement in a regular classroom setting is given first consideration when it meets
the needs of the student and is consistent with parental preference.
Range of Student Placements in the Halton District School Board
i) Resource Support
Resource Support provides for special education supports and services within the regular classroom
and most often at the student‟s designated home school. There are three categories defining
resource support, outlined below.
Resource Support may include accommodated, modified or alternate programs provided in the
classroom by the classroom Teacher with direct intervention and assistance by other staff (e.g.
Special Education Resource Teacher, Child and Youth Counsellor, Educational Assistant). Students
in Resource Support placements may also be working on alternative curriculum.
Students in Resource Support placement remain the responsibility of the classroom Teacher first and
foremost. However, recognizing that additional support and guidance is often needed to support
students with exceptionalities, the Special Education Resource Teacher assigned to each school acts
as a „key Teacher‟ to assist staff and students with appropriate supports and services. They assist in
the development of the Individual Education Plan and other plans that might be required to support
the student (e.g. Behaviour Intervention Plan, Safety Plan).
It is sometimes advisable or even necessary for the student to attend a school other than their
designated home school even though their placement is Resource Support. Factors may include
location of specialized equipment at designated sites, building accessibility and environmental factors
that may have an impact on the child‟s ability to access an education (e.g. level of noise and activity
due to size of student population, building design). In such cases a discussion will occur with the
parents/guardians, home School Principal, Instructional Program Leader and any other Student
Services staff. When it is determined that the student shall attend an alternate school site,
transportation is provided as per Board policy.
Categories of Resource Support:
a) Resource Support – a Regular Class with Consultative Support.
The student is placed in a regular class for the entire day, and the Teacher receives specialized
consultative services;
b) Resource Support – a Regular Class with Resource Assistance.
The student is placed in the regular class for most of the day and receives specialized instruction,
individually or in a small group, from a qualified special education Teacher;
c) Resource Support – a Regular Class with Withdrawal Assistance
The student is placed in a regular class and receives instruction outside of the classroom, for less
than 50% of the instructional time, from a qualified special education Teacher;
d) Resource Support – Secondary Gifted Placement
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A congregated grouping of students with an identification of Giftedness at designated secondary
(high) schools. Students will be scheduled with non-identified learners in particular courses at the
secondary school level. The Ontario curriculum in each of the clustered classes will be
differentiated in breadth, depth and pace from the curriculum being offered in the regular class.
Secondary students in grades 9 and 10 are timetabled together into the same class for the core
academic subjects of English, Mathematics, Science, Geography and History. Students in grades
11 and 12 are timetabled together into the same University level courses as timetables permit
Process for Placement in Resource Support:
 Formal identification of exceptionality through the IPRC process;
 IPRC process reviews and confirms the request for placement;
 IPRC notifies the parent/guardian of the decision as per Regulation 181/98;
 Creation of an IEP no later than 30 instructional days following the placement date.
* Note: Students may receive resource support services through the recommendations of the School
SRT. The SRT may recommend the development of an IEP prior to or in lieu of a recommendation to
IPRC. The decision to develop an IEP for a student is not limited by the student meeting the criteria
for a specific exceptionality group. A parent/guardian may request that the School Resource Team
consider the development of an IEP.
ii) Self-Contained Special Education Classes
A self-contained class provides a student identified as exceptional with an opportunity to:
 Access a more intensive intervention program in an appropriate class of a size as per
Regulation 298, section 31 (see Appendix);
 Address areas of significant learning needs/strengths;
 Develop independent learning strategies relevant to their learning needs/strengths;
 Become a more self-directed learner;
 Experience success with the support of the parent, school and community in order to move
towards increasing levels of integration into the regular classroom as appropriate.
Classes have been established with a particular focus based on the common needs of students within
the class. The student‟s learning needs are matched to the program focus of the self-contained class.
Every self-contained class is staffed by a Teacher with special education additional qualifications.
Each program has access to a variety of supports from Student Services and other departments.
Categories of Self-Contained Placements:
a) Partial Integration: The student is placed by the IPRC in a special education class for more than
50% of the day. The student-Teacher ratio conforms to Regulation 298 (Section 31);
b) Full-Time: The student is placed by the IPRC in a special education class for the entire school
day. The student-Teacher ratio conforms to Regulation 298 (Section 31).
Criteria for entry to a Self-Contained - Special Education Class:
 A student is registered and enrolled with the Halton District School Board;
 A student has been identified as exceptional through the area IPRC process;
 The IPRC makes a determination, based on the recommendation of the Principal and/or
parent, that placement in a Self-Contained Class is the most effective option to address the
student‟s strengths and needs.
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Process for Potential Placement in a Self-Contained – Special Education Class:
 All avenues of support have been explored at the home school as per the problem-solving
pathway;
 Principal involves Area Instructional Program Leader and/or Senior Manager in problem
solving, including at the SRT;The Request for Self-Contained Class Location is completed with
the parents/guardians and the school staff;
 Area staff (i.e. Area IPL and/or Senior Managers) makes a determination regarding location.
Factors considered include: age/grade level of student in comparison to those currently in a
class; exceptionality of student; learner profile; and distance of class to home address;
 Sending School Principal is informed of most suitable location;
 The parents/guardians are invited to visit the class recommended by the Student Services
Department;
 Parents/Guardians confirm that they would like to proceed to IPRC or may ask to return to
SRT for further discussion;
 If proceeding to IPRC, the IPRC process reviews the request and confirms if appropriate;
 The Principal, on behalf of the SRT makes a recommendation for a self-contained setting and
a request is made to go to IPRC;
 IPRC notifies the parent/guardian of the decision as per Regulation 181/98.
Types of Self-Contained Classes and Programs in Halton: Elementary
*Note: The range of grade levels noted for each type of self-contained class/program represents
general guidelines. The specific needs of individual students may result in some exceptions to the
intended target group.
Special Education Placements
Primary Language Class (Grade 1-2)
The Primary Language Class (PLC) is a self-contained placement for Grades 1 and 2 students that
provides speech and language intervention integrated with a regular primary curriculum. It provides
support for students with significant language needs who have at least average non-verbal cognitive
ability. There is a multi-disciplinary approach in the design and delivery of the program. The goal of
the PLC is to provide appropriate language-based interventions integrated into the primary
curriculum. This would typically include, for example, grammatical instruction, phonemic instruction,
language patterning, expanding on descriptive skills, and sequencing in both oral and written forms
throughout the day. Instructional practice is based on research supported and differentiated
instructional practices.
The program also provides some assistance to the parents/guardians and families of the students to
help them understand the nature of their child‟s speech/language difficulties. The program is
designed, delivered and monitored by a Special Education Teacher in conjunction with intervention
from a Speech-Language Pathologist. Upon demission from the class, the PLC team monitors
transition to the student‟s home school. Class size is 10 students.
Behaviour Resource Centres - BRC (Grade 1-8*)
This placement is for students whose primary identification is behaviour, who have difficulty meeting
the expectations of the regular classroom setting and who would benefit from the approach and
supports available in the BRC. The primary focus of this placement is to assist students through
enhanced skill development in the following areas: a).social skills, b) emotional regulation; and c)
executive functioning skills. Through a variety of programs and strategies, including evidence-based
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interventions such as Collaborative Problem-solving and Positive Action, students are provided
opportunities to learn, practice and consolidate their enhanced skills.
The goal is to reintegrate students into a regular classroom setting. Integration into regular
classrooms occurs when the student has demonstrated that there has been enhanced skill
development that will allow for successful inclusion in the integration classroom. Integration starts
with staff support from the bRC and then is faded when the student demonstrates success.
Most students will be supported in regular class placements by employing individualized program with
support by support staff. Class size will be up to 8 students.
*Although Behaviour Resource classes may accommodate students from grades 1 – 8, it is generally
felt that the classes are most appropriate for students in junior and intermediate grades up to grade 7.
Learning Disabilities (Grade 4-8)
The focus of the placement is to provide students with learning disabilities with additional support in
the areas of receptive language, language processing, expressive language and numeracy skills.
Students in these classes are experiencing significant difficulties with grade level curriculum for a
variety of reasons and may have additional exceptionalities in addition to a learning disability making
their learning profiles very complex. The student suitable for this class requires a highly structured
and supported learning environment. Direct instruction that will promote the development of language
processing and language communication skills, remediation of skill gaps and the development of
learning and coping strategies in the areas of literacy and numeracy will be used in the class along
with evidence-based and differentiated instructional practices. Programming will address the
development of individual learning strategies to access the curriculum. In addition one or more of the
following areas will be addressed self-advocacy, self esteem, social skills, organizational skills, selfmanagement or study skills. Technology skills addressed will focus on development or maintenance
or enhancement of the use of assistive technology. Integration into regular classes will be minimal.
The placement is optimally for a one to two-year period with intensive support to address the areas of
need and regular ongoing assessment and evaluation of growth. Ongoing communication will occur
with the parent/guardian and the SRT of the home school to facilitate the transition for reentry to the
home school setting, ideally before entering the intermediate division. Class size is up to 8 students.
Life Skills (Grades 4-8)
This placement supports the learning needs of students who present with significant to severe
developmental delays. The students in this type of Class have unique learning needs and benefit
from carefully structured, concrete learning experiences. They often make a transition to a
Community Pathway Program at the secondary level.
These classes use evidence-based and differentiated instructional practices, encompassing a range
of programming, from alternative curriculum based on the student‟s developmental stage to the
development of basic literacy and numeracy skills based on Ontario curriculum. There is a focus on
the development of independence in the skills of daily living, including communication, self-regulation,
self-advocacy and social skills. In order to reduce transitions for students in the Life Skills placement,
the board employs, where possible, to a 2 Life Skills class per school model (e.g.: a junior class and
an intermediate class in a single school) rather than having single classes in individual schools. Class
sizes will be maintained at 10 students or less. Students may be in this placement fulltime, or they
may be partially integrated into mainstream classes within the school.
Classes for Students Identified as Gifted
Students identified as gifted and who are placed in an elementary self-contained setting require
program modifications to meet their intellectual needs as well as the intellectual stimulation and
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challenge provided by congregation with peers of similar ability. Although the students will not
necessarily receive instruction in all subjects from a Teacher with Special Education Additional
Qualifications (i.e. Music, Visual Arts), by virtue of the fact that the class stays together as a whole
throughout the timetable, it is deemed a “Full-Time” self-contained placement. Placement is available
for students in grades one to eight. Classes for students identified as gifted tend to be clustered
together in one school in each of the Halton areas: Georgetown/Halton Hills, Milton, Oakville and
Burlington.
Special Education Programs
Communication Program (JK – Grade 4)
The Communication Program is for students who are in kindergarten to early junior grades and who
are severely limited in their communication skills. The focus of the program is the establishment of a
functional communication system appropriate to the student‟s specific needs. A total communication
approach (e.g. oral, signed English, Picture Exchange, augmentative and alternative communication
devices…etc) is used in the program. A Speech-Language Pathologist consults to each class on a
weekly basis to establish specific communication goals for each student. Students transition from the
program when functional communication goals have been addressed. It is expected that the student
will continue to receive support to generalize these goals in addition to the other needs demonstrated
by the student. These classes are located in all areas of the board and transportation is provided to
the program.
Types of Self-Contained Classes and Programs in Halton: Secondary
The Community Pathways Program (Secondary)
The Community Pathways Program supports students identified as exceptional who have limited
cognitive and adaptive skills. It is designed to meet the needs of students who require an Alternate
Curriculum to meet their varied learning needs including communication, functional academics, skills
of daily living, social skills, self-regulation, and motor skills. A holistic approach, based on individual
strengths, needs, long-term goals and real-life experience of the student, is used to design and
deliver an individual education program in a self-contained setting. Programs are non-credit goals to
support students to develop independent/semi-independent living skills. Students complete their
secondary schooling and transition out in June of the calendar year in which they turn 21 years of
age. Students graduate with The Certificate of Accomplishment or The Ontario Secondary School
Certificate. Within the Community Pathways Program there are also two Certificates available to
support students with successful independent employment – the Employment Skills Certificate (ESC)
and the Community Skills Certificate (CSC). Independent or semi-independent integration into the
community is the major goal of the Community Pathways Program. Students may be in this
placement fulltime or they may be partially integrated into mainstream classes within the school.

PROPS (Positive Return of Pupils to School) Program
This is a regional level program (not a placement). It is intended to support students with extreme
social-emotional and behavioural challenges within a secondary setting. This program is currently
located in two secondary schools, one in north Halton and one in Oakville and admission is facilitated
through a Senior Manager of Professional Services. Class size is 1:6-8 students.
Locations for Special Classes, Programs or Placements
Locations for special classes, programs or placements are carefully considered so that they are
offered in appropriate accessible buildings and classrooms that suit the purpose of the program. The
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Student Services department will recommend potential new special class /programs locations to
Facility Staff to incorporate into their planning of new schools.
Regular Review
Each year the Halton District School Board will conduct regular reviews of its programs and
placements to ensure they are being successful in meeting the needs of the students they were
designed to serve. These findings will be reported as part of the Board Improvement Planning
Process.
Student Needs Outside of the Board‟s Range of Placements
The Halton District School Board offers a wide variety of programs at the elementary and secondary
level. Where a student‟s needs fall outside of the range of alternatives offered by the Halton District
School Board, problem-solving with the parents, other Boards, other service providers and other
support services will be undertaken to seek appropriate alternatives.
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Range of Special Education Placements and Services in Halton
Placement and program of the child is dependent on individual strengths and needs.

Other
“Hard to Serve”
(Case Resolution Function)
Regional Residential/Day Schools
Special Provincial
(Deaf/Blind/Learning Disabilities)
Residential/Day Treatment Facility
(Education Programs in Care, Treatment,
Custody and Correction Facilities)
Self-Contained - Full Time
A Special Education Class in which the
student remains for 100% of the school
day.
Self-Contained - Partial Integration
A Special Education Class in which the
student remains for more than 50% but
less than 100% of the school day
Resource Support
Secondary Gifted Placement (Gr. 9-12)

Resource Support
A regular class with withdrawal assistance
Resource Support
A regular class with resource assistance

Resource Support A regular class with consultative support
Regular Class
Individual differences met by Classroom
Teacher (Accommodations, modifications,
individualized instruction, etc.)

Return as Appropriate

Decreased Intervention

Interventions/ Additional
Supports:
- MDST
- Itinerant Teachers
- Special Services Staff

(Ministry of Health)
Care and Treatment
Programs

Only as far as Necessary

Increased Intervention

(Ministry of Child and
Youth Services)
Care and Treatment
Programs
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ELEMENTARY PROGRAMS AND PLACEMENTS

Language
and/or Speech
Impairment




Autism

Giftedness

Mild Intellectual
Disability

Developmental
Disability


Gr. 48

Gr. 1-2


Gr. 48


Gr. 48




Gr. 48

Physical
Disability



Blind and Low
Vision




JK-4

JK-4


Gr. 1-8



Behaviour

Communication.
Program(1:6-8)


Gr. 4-8





Programs
Primary
Language Class
(1:10)



Gifted
(1:20 - Primary)
(1:25 – Junior
Intermediate)

Deaf and Hard
of Hearing

Behaviour
(1:8*)



Life Skills
(1:10)

Resource Support

Learning
Disability

Learning
Disability (1:8)

Exceptionality
(Class Size Ratio
Teacher: Student)

Self-Contained Placements


JK-4


Gr. 17

Although Behaviour Classes may accommodate students from grades 1 – 8, it is generally felt that
the classes are most appropriate for students in junior and intermediate grades up to grade 7.
This chart indicates the typical exceptionalities found in each placement. When recommending
placements for students, however, the students learning profile is considered in addition to the
student‟s identification and therefore exceptions may be made on an individual student basis.
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SECONDARY PROGRAMS AND PLACEMENTS
Exceptionality

Class Size
Ratio Teacher:
Student

Resource
Support
Placement

Learning
Disability



Deaf and Hard
of Hearing



Secondary
Gifted
Placement

Self – Contained Placement

Program

Community Pathways Program
1:10-12

PROPS
(Positive Return
of Pupils to
School)
1:6-8


Language
and/or Speech
Impairment
Autism
Spectrum
Disorder



Giftedness



Mild
Intellectual
Disability



Developmental
Disability





Behaviour





Physical
Disability



Blind and Low
Vision























This chart indicates the typical exceptionalities found in each placement. When recommending
placements for students, however, the students learning profile is considered in addition to the
student‟s identification and therefore exceptions may be made on an individual student basis.
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Standard 10: Individual Education Plans (IEPs)
An IEP is a written plan describing the special education program and/or services required by a
particular student. The IEP outlines the student‟s areas of strengths and needs as well as the
accommodations a student requires for instruction and assessment. It identifies learning expectations
that are modified from the Ontario curriculum and/or any alternate program areas. The IEPs of
students who have no modified or alternative expectations will focus only on accommodations and
services. The IEP is not a daily lesson plan itemizing every detail of the student‟s education. (See a
sample IEP in Appendix C) Halton District School Board uses a web-based program called the IEP
Engine by Basepoint Solutions.
Implementation of the Ministry Standards
In order to support the implementation of the Ministry‟s standards for IEPs, Individual Education
Plans: Standards for Development, Program Planning and Implementation, each year the Student
Services department provides a wide range of supports. In early September all Special Education
Teachers are offered differentiated in-services on the Ministry standards for IEPs. Throughout the
school year the Student Services Department provides the following supports to schools to ensure
the implementation of the Ministry‟s IEP standards:
 New users in-services;
 On-going in-services for existing staff;
 Presentation at staff meetings;
 A User Manual;
 Video coaching modules on myHDSB;
 Job-embedded, school-based support in developing program;
 Workshops on writing modified or alternate program for students with specific exceptionalities.
In addition the Student Services Department works in partnership with the School Programs
Department to support classroom Teachers on understanding and implementing differentiated
instruction to meet the needs of all learners. The Ministry documents A Guide for Effective
Assessment and Instruction for All Students Kindergarten to Grade 12 (2013) and Growing Success:
Assessment, Evaluating and Reporting in Ontario Schools (2010) are excellent resources for
teachers.
IEP Development for Identified Students
Students identified as exceptional through an IPRC must have an IEP developed within 30
instructional days after the beginning of the new placement or a new school year. In many cases
students will already have an IEP in place.
IEP Development for Non-Identified Students
Students may receive special education services through the recommendations of the School
Resource Team (SRT). The SRT may recommend the development of an IEP prior to or in lieu of a
recommendation to IPRC. The decision to develop an IEP for a student is not limited by the student
meeting the criteria for a specific exceptionality group. Some students who do not meet the criteria for
an exceptionality group may require an IEP to document necessary special education services,
program modifications, program accommodations or a Special Equipment Amount (SEA) claim
funded by the Ministry. A parent/guardian may request that the School Resource Team consider the
development of an IEP. The standards for IEPs apply equally to the IEPs of both identified and nonidentified students. An IEP may be developed for a student in Kindergarten who requires specialized
programming and resources to support their specific needs.
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IEP Development for Students with Autism Spectrum Disorder
To align with the requirements outlined in Policy/Program Memorandum 140, special education
programs and services must be offered to students with Autism Spectrum Disorder. The development
of an IEP is required within the first 30 school days following school entry (or following the receipt of a
diagnosis of ASD for a current student). Principals are required to ensure that Applied Behaviour
Analysis methods are incorporated into the IEPs of students with ASD, where appropriate.
Accountability Plan
Tracking
 Principals are provided with a list of all students with an IEP;
 Principals are provided with a checklist for their use when reviewing and signing their school‟s
IEPs that outline the components of an IEP (myHDSB internal website);
 Principals are provided with information about the date of completion for sending IEPs and the
Parent/Guardian Contact page home.
Training
The IEP Development Training for Teachers and SERTs is differentiated to respond to the range of
staff needs. Refer to “Implementation of the Ministry Standards”.
Assessment
School Principals supervise and monitor the writing and implementation of IEPs. When working with
SERTs and Self-Contained Teachers, Coordinators or IPLs will review the IEP and provide guidance
in the development and implementation of the IEP.
Behaviour and Safety Plans
In addition to an IEP, some students may also have a Behaviour Intervention Plan and a Safety Plan.
A Behaviour Intervention Plan is a comprehensive plan to support a change in behavior for a student.
The plan describes specific behaviours of a student, identifies a student‟s triggers, antecedents and
the appropriate strategies and interventions used by staff working with the student. The purpose of
this document is to be proactive in understanding the function of behaviour and to focus on teaching
lagging skills.
A Safety Plan is developed when the Principal has evidence that the student‟s behaviours pose a risk
of injury to the student and/or others. It is a planned response to escalating behaviour and is not
intended to remediate behaviour. A student with a Safety Plan must also have a Behaviour Plan.
Parents/Guardians will be consulted in the development of these plans.
Transition Plans
Transition requirements are set out in the following regulatory and policy documents.
Ontario Regulation 181/98 states that, for exceptional students who are age 14 or over and who are
not identified solely as gifted, the student‟s Individual Education Plan (IEP) must include a transition
plan for the student‟s transition from school to work, further education, and/or community living.
Policy/Program Memorandum No. 140, “Incorporating Methods of Applied Behaviour Analysis
(ABA) into Programs for Students with Autism Spectrum Disorders (ASD)”, May 17, 2007, states that
school board staff must plan for the transition between various activities and settings involving
students with autism spectrum disorders.
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Policy/Program Memorandum No. 156 This memorandum sets out for school boards and schools
new requirements for transition plans for students with special education needs from Kindergarten to
Grade 12, September 2014.
In practice, schools within the Halton District School Board engage in a wide range of transition
planning. This is in recognition of the challenges many students face in moving from one location or
placement to another. An important consideration in that regard is ensuring that all necessary and
available information about a student flows seamlessly from one class or school within the Halton
District School Board to another. When a student is entering or leaving the Halton District School
Board, appropriate parental permission is obtained prior to the exchange of information about the
student. When a student enters or leaves from another publicly funded school board in Ontario, a
request for the transfer of the Ontario Student Record is completed and sent to the Principal of the
school where the record was established and maintained. PPM 140 directs that a transition plan be
created for all students diagnosed with ASD as appropriate. These plans support the transition
between activity to activity, class to class, school to school. Policy and Program Memorandum 156
sets out requirements for students with special education needs which includes a transition plan must
be developed for all students who have an IEP, whether or not they have been identified as
exceptional by an Identification, Placement, and Review Committee (IPRC) and including those
identified as exceptional on the basis of giftedness. The transition plan is developed as part of the
IEP. All transition plans must be developed in consultation with the parent(s), the student (as
appropriate), the postsecondary institution (where appropriate), and relevant community agencies
and/or partners, as necessary. Every transition plan will identify specific transition goals, the actions
required to achieve the goals, roles and responsibilities, and timelines for the implementation and/or
completion of each identified action.
Working Together
The Halton District School Board has developed Working Together: Special Education
Procedures, A Guide for Parents, Guardians and Students. It is available on the board‟s website
https://www.hdsb.ca/Documents/WorkingTogetherBooklet.pdfand in print. Braille, large print and CD
formats are also available on request.
Sample IEPs from the Ministry of Education
The Ministry has released sample IEPs for both elementary and secondary panels. Sample IEPs
represent a variety of exceptionality groups. The website location is:
http://www.edugains.ca/newsite/SpecialEducation/transitions.html
IEP Pamphlet, (see appendix)
The Halton District School Board has developed a pamphlet outlining parent/guardian friendly
information relating to the IEP for distribution to parents/guardians when initiating discussions about a
student having an IEP or upon parental request.
SRT Pamphlet, (see appendix)
An SRT and Problem Solving Pathway pamphlet has been produced. It is to be distributed to
parents/guardians prior to them attending SRT so that parents/guardians understand what to expect
at an SRT and can come prepared to fully participate in the process.
Process for Dispute Resolution on Significant Aspects of the IEP
It is the intention of Halton District School Board that, at any stage of this intervention model, a
satisfactory resolution may be reached, and no further action would be required.
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Parent(s)/Guardian(s) discusses concerns with the appropriate school personnel such as the
Special Education Teacher, Classroom Teacher, or Department Head to resolve issue(s).

Parent(s) /Guardian(s) discusses
concerns with school Principal or
Vice Principal.

Parent(s) /Guardian(s) invited to attend
School Resource Team meeting to
discuss concerns.

School or parent/guardian contacts Area Instructional Program Leader (IPL) to assist in dispute
resolution.

A case conference may be attended by Area Instructional
Program Leader (IPL) and may involve other Board personnel e.g.
Itinerant teachers, Superintendents, etc.

Principal considers all relevant information and concerns expressed
at the case conference and makes the final decision on the IEP and
communicates decisions to the parent(s).

Parent(s) /Guardian(s) asked to sign IEP Consultation Form. If the
parent/guardian is still in disagreement with the decision of the
dispute resolution, they may record their concerns about the IEP on
this form.



Note: The Halton District School Board has a process for resolving disputes. Please see
the HDSB website at https://www.hdsb.ca/schools/Pages/Who%20to%20Contact/How-toResolve-Issues-and-Concerns.aspxReference: Shared Solutions
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Standard 11: Provincial and Demonstration Schools in Ontario
Provincial Demonstration Schools for Students with Learning Disabilities
The Ministry of Education has four Provincial Demonstration Schools for students in Ontario with
severe learning disabilities:
 Trillium Demonstration School (Milton);
 Sagonaska Demonstration School (Belleville);
 Amethyst Demonstration School (London);
 Centre Jules-Leger (Ottawa, for French-speaking students).
Because of its close proximity, most of Halton's students attend Trillium School in Milton.
Trillium offers the following programs:
1. The School Program:
An intensive and specialized program focusing on cognitive/language development for students with
severe learning disabilities.
2. The Residential Program:
A structured program including individual and group counselling, instruction in social skills and
recreational activities for students with severe learning disabilities.
3. LINK (Attention Deficit Hyperactivity Disorder Program):
A day program for students with a severe Learning Disability plus diagnosed Attention Deficit
Disorder as a co-existing disorder.
Criteria for Admission
The Provincial Committee on Learning Disabilities (PCLD) considers applications made on behalf of
individuals who are of school age. It is expected that students will have received the maximum level
of special education that the Board can provide, but in spite of such intervention and support the
student is not experiencing success. Provincial demonstration schools are not designed for students
who are in need of residential treatment or students with learning disabilities who have severe
emotional and behavioural issues.
Application Process
Board personnel, in accordance with Ministry of Education requirements, make applications for
students to attend the Trillium School programs. Initial request for information due dates are
November 15th and May 15th. For more information, visit www.psbnet.ca.
Re-entry from a Provincial Demonstration School
When the decision is made that a student is to leave the demonstration school, a meeting is arranged
with Board staff to discuss a plan for re-entry and options for placement. The student is referred to an
IPRC for a decision as to what the placement of the student should be. A transition meeting will be
arranged with the receiving school.
Provincial Schools for the Blind and Deaf
Applications for students to attend provincial schools such as the Sir James Whitney School, W. Ross
Macdonald School (for blind and deaf-blind students) and the E.C. Drury School for the Deaf are
made by parents/guardians directly to the provincial school involved. If the student is accepted, the
provincial school requests that the Halton District School Board provide transportation. Student
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Services Coordinators/Instructional Program Leaders are available to assist with problem solving if
parents/guardians are considering a change in placement.
Statistical Information re: Students Residing in Halton Eligible to Attend Provincial and
Demonstration Schools
The number of students qualified to be resident students of the Halton District School Board who are
currently attending Provincial or Demonstration schools is:
 1 day student to W. Ross Macdonald;
 30 day students to E.C. Drury School for the Deaf;
 1 day student to Trillium School;
 1 residential student to W. Ross Macdonald;
 1 residential student to Trillium.
Transportation to Provincial and Demonstration Schools
The Halton District School Board contracts services from local bus and taxi suppliers to transport day
students to Provincial or Demonstration Schools:
 Students are transported daily to and from W. Ross Macdonald, E.C. Drury School for the
Deaf, and Trillium School;
 No students require the use of an assistant during transportation.
The Ottawa Student Transportation Authority contracts services from local bus and taxi suppliers to
transport residential students to Provincial or Demonstration Schools:
 Students are transported to W. Ross MacDonald School and Trillium School on Monday
mornings and returned home on Friday afternoons;
 No students require the use of an assistant during transportation.
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Standard 12: Special Education Staff

Special Education Staff

Staff Qualifications

Element
ary
Panel
*FTE’s

Secondar
y Panel
*FTE’s

180

64.8

1. Teachers of exceptional students
1.1 Teachers for resource-support
programs (Special Education
Resource Teachers)
1.2 Teachers for programs and selfcontained classes
 Community Pathways Program
(Employment Skills
Certificate/Community Skills
Certificate)
 PROPS
 Learning Disability
 Life Skills
 Primary Language Class
 Gifted
 Behaviour
 Communication Class
 Section 23
2. Other Special Education Teachers
2.1 Itinerant teachers
Blind/Low Vision
Deaf/Hard of Hearing
Itinerant Resource Teachers

Minimum Special Ed. Part I
Minimum Special Ed. Part I

44

1.3
24
23
8
40
7
10
18

Minimum Special Ed. Part I
Specialist required
Specialist required

4.5
6
8

2.2 Instructional Program Leaders
Special Ed. Specialist
2.3 Assistive Technology Lead
3. Educational Assistants in Special Education
3.1 Educational Assistants

College Diploma-Early
Childhood Education,
Educational Assistant,
Developmental Services,
Applied Behavioural
Analysis or equivalent
education or experience

8
1

583.5

187
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4. Other professional resource staff
4.1 Senior Manager of Professional
Services

4.2 Psycho-educational Consultants
4.3 Psychiatrists
4.4 Speech-Language Pathologists

4.5
4.6
4.7
4.9

Audiologists*
Occupational Therapists*
Social Workers
Child and Youth Counsellors

Registered with
College of
Psychologists or
Social Workers
Master‟s Degree in
Psychology/PhD

6

21
0

Registered with
College of Speech
Lang. Paths.

19.5
0
0

Minimum MSW
Child and Youth
Counsellor Diploma

Orientation and mobility personnel*
Oral interpreters (for deaf students)
Sign interpreters (for deaf students)
Transcribers (for blind students)
Auditory-verbal therapists

0
0
24
48.7

4.10 BMS/UMAB Trainer
4.11 ABA Trainer/Facilitator
5. Paraprofessional resource staff
5.1
5.2
5.3
5.4
5.6

0

2
4

0
0
0

0
0
0
0

0

0

* These services are not provided by school board staff.
District/Level Support
The following Area teams and personnel are available to support the staff in schools:
 Superintendent of Student Services;
 Senior Managers – Professional Services;
 Principal of Special Education;
 Vice Principal of Special Education;
 Special Education Instructional Program Leaders;
 Multi-Disciplinary Support Teams;
 Assistive Technology Lead;
 Itinerant Resource Teachers/Itinerant Teachers for Deaf/Hard of Hearing, Blind/Low Vision;
 Itinerant Educational Assistants;
 Professional Student Services Personnel (PSSP) (Social Workers, Psycho-educational
Consultants, Speech-Language Pathologists, Child and Youth Counsellors);
 Self-Contained classes and programs in selected elementary and secondary school settings.
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School Support
The following supports are available within schools
 School Principals (and Vice Principals where applicable);
 Classroom Teachers – subject and grade team members/departments;
 Special Education Resource Teachers (SERTS);
 Secondary Support Teachers of students identified as Gifted or with Learning Disabilities;
 Educational Assistants (EAs);
 Student (Lunch) Supervisors to support some students with special needs during nutrition
breaks.
Special Education Resource Teacher (SERT) Allocation
Special Education Resource Teachers are allocated to schools each spring. The total allocation is
determined based on the overall student population of the Board. Individual school allocations are
based on school populations, the number of students with special education needs, the number of
special education classes in each school and other needs of the school and community. SERT
allocations are provided to schools as part of the staffing timeline each spring.
Staff Roles and Descriptions
Assistive Technology Lead
The Assistive Technology Lead is responsible for providing management of Assistive Technology
services, support and leadership across the system. Works with the Instructional Technology
department to coordinate and deliver efficiency of services, equipment and device support. Helps
coordinate effective professional development opportunities, project management and training to
understand the assistive technology, features and benefits to students. Responsible for large budget
and all Ministry reporting.
Assistive Technology Staff
A full time staff member is dedicated to loading and setting up laptops and peripherals for delivery to
schools. The Halton District School Board also maintains service contracts for the use and
maintenance of other assistive technology. For example, an audiologist is contracted to assist in the
setup and maintenance of personal FM and sound field systems. Services contracted outside the
board also provides training and professional development.
Itinerant Resource Teacher
An Itinerant Resource Teacher (IRT) is a Teacher with Special Education Additional Qualifications
who is assigned to provide specialized support to staff and students at more than one school. Their
work focuses on capacity-building for the school team and may look like co-teaching, mentoring
and/or modelling in regular and/or self-contained classrooms, in elementary and secondary
schools. IRTs are assigned to schools upon review of school needs and an understanding of
interventions that have been tried at the school level. A recommendation for support may arise from
discussion at a School Resource Team meeting or awareness of school needs by the Student
Services Senior Manager, Principal or Vice Principal of Special Education or Instructional Program
Lead.
Multi-Disciplinary Support Teams
The function of the Multi-Disciplinary Support Team is to provide a deeper understanding of a
student‟s profile, and provide programming assistance and suggestions for strategies that the school
staff can use for students with complex needs.
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The team may include a variety or professionals:
 Senior Manager of Professional Services;
 Itinerant Resource Teacher;
 Child and Youth Counsellor;
 Social Worker;
 Speech-Language Pathologist;
 Psycho-educational Consultant;
 Educational Assistant;
 ABA Facilitator.
Itinerant Blind and Low Vision Team (Teachers and Educational Assistants)
Itinerant Teachers for students who are identified as Blind or Low Vision provide direct instruction to
students requiring Braille instruction and specialized technology. Students who use Braille will receive
intensive daily instruction and classroom support from either a Teacher or an educational assistant on
the team. Low vision students receive regular monitoring. Students are integrated into the regular
classroom with support and provision of Braille and large print materials. The itinerant Teachers also
provide consultation to school staff.
The use of specialized equipment is facilitated through the Itinerant Teachers and Educational
Assistants. A Mobility Orientation instructor (private practitioner) is contracted by the Halton District
School Board to work with our blind students.
Itinerant Deaf and Hard of Hearing Team (Teachers and Educational Assistants)
Itinerant Teachers for students who are identified as Deaf or Hard of Hearing provide direct
instruction to these students. All of the students receive service at their home school. The itinerant
Teachers also provide consultation to school staff.
The use of specialized equipment is facilitated through the Itinerant Teachers and Educational
Assistants and contracted Audiologist from an outside organization.
Educational Assistants
The Halton District School Board employs Educational Assistants to work with students with special
needs, in both our elementary and secondary schools. A collaborative process has been established
and is reviewed annually to allocate EAs to schools for student support. Each spring school staff
engage in discussion about their Educational Assistant needs for the following year. It is expected
that this will include consultation with parents/guardians about the level of EA support needed and
plans to fade EA support as student independence increases based on the individual needs of each
student. Schools work with Student Services staff to compile information regarding their anticipated
needs for the following year. Student Services staff, in collaboration with school administrators
representing each geographic area, review the requests and determine the allocation for each school.
This allocation is reviewed by School Operations Superintendents before being distributed to schools.
Because of student movement and changing school needs, the Student Services Department reviews
the allocation on a regular basis throughout the school year.
The Principal of the school is responsible for supervising and assigning the daily work schedule for
the Educational Assistants and for communicating with parents/guardians the level of support their
child will receive. Their work is directed by the regular classroom Teacher, Special Education
Resource Teacher, the Self-Contained Teacher or the Itinerant Resource Teacher.
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Work may include:
 Guiding, assisting and monitoring students in the development of skills, e.g. Fine and gross
motor, communication, personal care and social behaviour;
 Assisting with individualizing resources, computer programs and specialized equipment;
 Providing crisis intervention when required as a member of a Core Team;
 Assisting with the development of planned independence for students with special needs
(strategies of fading and reducing prompts);
 Administering prescribed medication and other approved personal care procedures in
accordance with policies /procedures developed by the Halton District School Board based on
PPM 81;
 Implementing programs for students under the direction of a qualified professional e.g.
recommendations of an Occupational Therapist;
 Observing and tracking day to day behaviours, concerns and needs of students;
 Participating in school team meetings when required by the Principal;
 Communicating observations to relevant staff as required;
 Supporting students with special education needs to facilitate inclusion in extra-curricular and
whole school activities.
Educational Assistants receive ongoing training, both job embedded and group training offered on
Professional Development days. A dedicated committee (EA Planning Committee) consisting of
representative Educational Assistants and regional Student Services staff plan professional learning
for our Educational Assistants in addition to the staff learning planned by Principals at individual
schools. Specific training may also be provided by an Occupational or Physio Therapist (e.g. lifts,
transfers, use of specialized equipment)
Specialized roles in the Halton District School Board include Educational Assistants who serve on
Itinerant Teams, or are assigned to Regional Program classes such as the Language Programs. One
Educational Assistant works as a member of the Blind/Low Vision Itinerant team to prepare materials
in Braille and assist with the ordering of large print, Braille, taped and tactile materials.
A review of the EA Allocation Process is in process to be completed February of the 2016-2017
school year. See motion in Appendix.
Professional Student Services Personnel (PSSP) Roles and Descriptions
Psycho-educational Consultants
Psychology staff provide in-depth individual assessments for referred students. Psycho-educational
Consultants also attend School Resource Team (SRT) meetings in their assigned schools, participate
in Identification, Placement and Review Committee (IPRC) meetings and provide consultation to
schools, staff, and parents. One Psycho-educational Consultant in each area is assigned to the MultiDisciplinary Support Team. Psychology staff provide prescriptions where appropriate for specialized
equipment.
Speech-Language Pathologists (SLP)
Students with language disorders or delays, regardless of their identification and/or disability, who
require screening or assessment will be referred to the Halton District School Board SpeechLanguage Pathologists. In most cases, programming recommendations are delivered by schoolbased staff in consultation with the Speech-Language Pathologist. SLPs also provide direct
intervention as well as consultative support to Teachers and EAs in the Primary Language Classes
and Communication Classes. Speech-Language Pathologists provide prescriptions where
appropriate for specialized equipment.

75

Child and Youth Counsellors (CYCs)
Child and Youth counsellors (CYCs) are typically assigned to a group of schools. In a few
circumstances (e.g. school with a BRC, school with a large student population), a CYC may be
assigned to one school. While CYCs are primarily assigned to elementary schools, some elementary
school based CYCs may also provide support in secondary schools. A few CYCs are assigned to
secondary alternative education programs (STEP, SCORE) and PROPS. Each Multi-Disciplinary
Support Team has a designated CYC who is available to provide consultation and short term
interventions. Services provided by CYCs include assessment and intervention through whole class
(e.g. Restorative Practice, Roots of Empathy, Second Step), small group (e.g. Girls/Boys‟ Groups)
and individual support (e.g. coping and wellness strategies). CYC‟s also provide consultation to
enhance educator knowledge and strategies (e.g. PD sessions, behaviour and safety plan
consultation, individual student consultation), refer and liaise with community providers and engage
and support parents with service coordination/navigation.
School Social Workers
School Social Work assignments usually consist of one high school and elementary feeder schools.
School Social Worker support in elementary schools are in circumstances of student attendance
concerns, students in the BRC classrooms, and students referred through Multi-Disciplinary Support
Team. Services provided by school social workers include individual assessment and counselling,
crisis intervention, family support and referral, collaboration/coordination with outside agencies and
professionals.
There are 5 Safe Schools Social Workers; two of whom work directly in the HOPES programs and
three who provide support to schools (i.e. bullying, restorative practices, violence and aggression,
VTRA).
Understanding and Managing Aggressive Behaviour (UMAB) Trainer and Behaviour Management
System Trainer
UMAB Trainers are employed by the HDSB and certified by UMAB Canada. Their role is to provide
knowledge and skills to staff on how to effectively manage situations where there is a potential for
unsafe behaviour. Staff learn to recognize this potential, and to apply appropriate strategies in the
least intrusive and least restrictive manner, with attention to maintaining the respect, dignity and
safety of students and staff. In collaboration with the multi-disciplinary support team the UMAB
trainers may also provide in-school team strategies with environmental considerations and, where
necessary, provide student-specific training. Schools may consult with UMAB trainers where deescalation and potential containment strategies are outlined on a Student Safety Plan. Certification
training for staff is 2 days, and yearly certification is 1 day. In-school specific training is an additional 1
day.
Applied Behavioural Analysis (ABA) Facilitators
ABA Facilitators are applied behaviour analysis expertise professionals with a minimum of a Masters
degree. Applied Behaviour Analysis is a scientific study that examines the relationship between
behaviour and the environment and utilizes Behavioural Principles. The key roles of the ABA
Facilitators are to support students with Autism Spectrum Disorder (ASD), and to support students
with complex and challenging behaviours. They also lead and facilitate the Connections: Seamless
Transitions process. ABA Facilitators conduct functional behaviour assessments in order to assist
with behaviour management and programming. They also support Principals, Teachers, and multidisciplinary transition teams by providing and coordinating ABA resources and training, and facilitate
collaboration between service providers and schools. They also support students and schools as a
member of area Multi-Disciplinary Support Teams (MDST).
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Behaviour Management Systems (BMS) Trainer
This is a program written by educators for educators for use in schools, and emphasizes prevention
(rather than control) of disruptive behaviour. This training is linked to educational policies and
programs, supports Special Education protocols, and advocates a systems/community of learners
approach and enhances staff confidence and competence.
The primary emphasis is prevention and non-physical interventions. Knowing the child, acting on
“early warning signs”, and the effective use of calming and de-escalation techniques are some key
strategies. The secondary emphasis is defensive techniques (avoidance, releases, blocks) coupled
with calming and de-escalation techniques. The tertiary emphasis is safe containment methods (an
absolute last resort rarely required by most staff) coupled with calming and de-escalation techniques.
Certification is one day and recertification is half a day.
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Standard 13: Staff Development
The Halton District School Board has developed Staff Development Guiding Principles that define our
fundamental beliefs about Staff Development. By understanding and following these principles, and
acting in a manner that is consistent with them, it aligns both organizational and individual behaviour
with our mission and our values. These principles are:
The learning opportunity is …
Accountable
Responsible
Intentional
Purposeful
Aligned
Resourced
Sustainable
Differentiated

Because it…
Has clearly defined and measurable outcomes
Supports the transfer of new learning to the
workplace over time
Aligns with school, department, system and
provincial initiatives/priorities
Is supported through processes and structures in
the workplace and system
Meets the need of the learner through content,
design and delivery

The Student Services department adheres to these principles and incorporates these principles into
the design of learning opportunities for all staff that work with students with special needs.
Professional Development in the Halton District School Board is focussed on answering three key
questions:
1) What do we want our students to learn?
2) How will we know what they have learned?
3) How will we help them learn and how will we respond if they are not learning?
In order to assist special education staff in meeting the needs of their students, members of the
Student Services Department meet regularly with staff to determine what our employees need to
learn so they can grow as professionals and meet the educational needs of our students.
“Professional Learning is critically important to any attempt to improve student achievement and close
the achievement gap. To be effective, professional learning needs to be learning “in context” that is,
learning that helps educators develop the particular knowledge and skills they need to provide
focused assessment and instruction for the students in their classrooms.”(Learning for All K-12, June
2009).
Often staff learning and growth is self-directed and connected to a School Improvement Plan that
supports the Board Improvement Plan. Through the development of Professional Learning
Communities employees work in learning groups to discuss the needs of the students they work with
and the new learning they require to improve student achievement. School staff access Student
Services personnel to provide embedded professional development and assist with problem solving
to support students and staff. Principals are responsible for assessing the learning needs of their staff
and ensuring appropriate learning plans are in place so that their staff are able to effectively carry out
their duties.
The Halton District School Board continues to provide in-service and training on Ministry standards
and special education procedures to all staff as appropriate.
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Determining Priorities for Staff Development
The Board provides professional development for all staff (Teachers, Educational Assistants,
Administrators, and Professional Student Services Personnel) related to the following topics:
 Ministry PPM‟s related to special education and pertinent Ministry Regulations;
 Ministry policies and documents (e.g. Growing Success, Learning for All, Equity and Inclusive
Education);
 Board wide initiatives (e.g. differentiated instruction, literacy);
 Staff training required to meet students‟ health and safety needs;
 Topics of interest identified by employee groups;
 Accessibility for Ontarians with Disabilities Act.
Where possible, training occurs in more than one geographic region so that it is more accessible to
staff requiring it.
In the fall of each school year the Student Services department provides a series of workshops for
Special Educators. These are tailored to a specific audience such as Self-contained Teachers,
SERTs, Professional Support Staff, Educational Assistants, and school administrators. The focus of
these workshops is to review the Ministry‟s policies, the District‟s procedures and to deliver key
messages regarding exceptional students. Itinerant Resource Teachers, Instructional Program
Leaders and Senior Managers have responsibility for a number of schools in the system and are
available for individual follow-up at the school level. In the early fall an in-service is offered to SERTs
that are new to the role. This in-service addresses many required aspects of the job, and highlights
both Ministry and Board requirements. Halton has a New Teacher Induction Program, which has
members of the Student Services Department on the Planning Team. New Teachers are provided
with specific information about, the problem solving pathway, Individual Education Plans, placements
in Halton and the importance of the differentiation of curriculum to meet the needs of students‟ with
special needs. An overview of Special Education processes in the District is also provided to all new
Teachers.
Accessibility Training
Currently, training is provided for all Special Education Resource Teachers (SERTs) on each
exceptionality and disability awareness. As part of the new Integrated Accessibility Standards, school
boards provide accessibility awareness training to all educators. The Ontario Education Services
Corporation (OESC) has developed tools as part of the Teachable Project for disability specific
accessibility training to support educators in program design and instruction. The Teachable Project
has also developed lesson plans to teach all students about disabilities. These disability awareness
lesson plans are available for various grades in English, Core French and French Immersion.
Communication Regarding Staff Development
The Halton District School Board uses a system called PD Place. This system lists all professional
development opportunities in the district. The PD sessions can be sorted by date, target audience
and topic. Teachers and support staff are able to preview the lists, select, and register for in-services
online. Specific in-services are also brought to the attention of targeted audiences using our internal
email system.
Student Supervisor Training
Training occurs for all Student Supervisors when they are hired. A new staff training module has been
developed for Student Supervisors. It is comprised of a number of training videos that employees
view on line which includes the AODA in addition to the school orientation training and student
specific training provided by the Principal of the school.
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Staff Development Budget for Special Education
The 2017-2018 school year, $700,00 from the Special Education allocation is budgeted to support
staff development in Special Education. In addition Student Services staff collaborate with members
of other departments (e.g. Program Services) to provide in-services to Teachers on topics such as:
 Differentiation Learning Plan;
 Assistive Technology;
 EQAO;
 New Teacher Induction Program;
 Early Literacy Strategies;
 Leadership.
Student Services collaborates with the School Programs Department, including Safe and Inclusive
Schools, staff to ensure there is alignment of messaging and support throughout the system.
These in-services are available to all Teachers and are funded from the Board budget.
The Halton District School Board also offers in-services to staff by collaborating with community
groups such as:
 The Halton Catholic District School Board;
 CCAC (health training);
 Our Kids Network;
 Halton HealthCare;
SEAC Involvement
SEAC is notified of and often participates in Halton District School Board staff in-service activities.
Members of SEAC often suggest topics and resources, which may be of use to Halton staff.
Notification of Association meetings, conferences and workshops is distributed through our internal
email system.
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Standard 14: Equipment
Determination of the need for individualized equipment
Students who have undergone a professional assessment may be prescribed individualized
equipment (see below, “Criteria”). The school will complete and submit a request for the equipment to
the Student Services department for order processing.
Special Equipment Amount (SEA)
The Ministry of Education expects Boards to cover the first $800.00 for all non-computer based
claims. Claims under $800.00 are covered totally by Boards. For claims above $800, a SEA claim is
made and the Ministry of Education covers all costs in excess of $800 as described below.
i) Non-computer Equipment
When appropriate, (i.e. an approved prescription is received from a qualified practitioner), the School
Resource Team will request a Special Equipment Amount (SEA) claim for purchases over $800.00.
All Boards in the province of Ontario must pay the first $800.00 of any non-computer SEA claim, while
the Ministry of Education pays the balance. Purchases are processed through the Special Equipment
Amount (SEA: Non-Computer) Budget. Some non-computer SEA equipment can be cost shared with
the Assistive Devices Program.
A non-computer SEA claim can be put forward for any student with special needs who requires a total
expenditure that will exceed $800. The Ministry of Education funding and grant legislation states that
funding can be used to purchase equipment for any student with a special need, where the
equipment is required to support the student‟s access to the Ontario Curriculum and/or alternate
program. Students do not need to be formally identified as an exceptional student, but their need for
equipment must be recommended by a relevant qualified professional (see below, “Criteria”).
The student‟s IEP will make reference to the type and required use of Assistive Technology to ensure
access to curriculum. An assessment must be provided that includes a diagnosis of the condition the
equipment is meant to address and a recommendation regarding the specific types of equipment the
student requires. The Ministry of Education recommends, and it is Halton District School Board
practice to undertake, a three-month trial of equipment for students with Central Auditory Processing
difficulties prior to submitting a request for a SEA claim.
Criteria
A SEA claim must be documented by an assessment on file from an appropriately qualified
professional. These professionals include, but are not limited to, the following:
 Audiologist;
 Occupational Therapist;
 Physician;
 Physiotherapist;
 Speech-Language Pathologists.
The Ministry assumes that the professional is a member of the relevant professional college.
Types of Devices include but are not limited to:
 Braille Equipment;
 FM Systems;
 Communication Aids;
 Mobility Devices.
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Budgets are also set aside for the following:
 Service Contracts (for the Deaf/Hard of Hearing);
 Technical Support;
 Training.
ii) Computers and related technology
Starting in the 2016-2017 school year, funding for most computers and related technology are funded
on a per-pupil amount for most computer-based technology.
Following the prescription of a computer and software for a student by an appropriate professional,
and where the equipment is required to support the student‟s access to the Ontario Curriculum and/or
alternate program, computer-based technology requests can be made by a school. Students do not
need to be formally identified as exceptional, but their need for equipment must be recommended by
a relevant qualified professional (see below, “Criteria”).
The student‟s IEP will make reference to the type and required use of Assistive Technology to ensure
access to curriculum.
Criteria
A computer-based claim must be documented by an assessment on file from an appropriately
qualified professional. The assessment must include a diagnosis of the condition the equipment is
meant to address and a recommendation regarding the specific types of equipment the student
requires. Software should be recommended by type (e.g., text-to-voice), not by software title.
These professionals include, but are not limited to, the following:
 Psychologist or Psychological Associate;
 Occupational Therapist;
 Physician;
 Physiotherapist;
 Speech Language Pathologists.
The Halton District School Board assumes that the professional is a member of the relevant
professional college.
Types of Devices include:
 Computers and peripherals;
 Software to provide access to the curriculum;
 Interactive white boards and peripherals;
 Other computing devices.
Budgets are also set aside for the following:
 Service Contracts;
 Technical Support;
 Specialized training.
iii) Personalized Equipment (Less than $800.00)
A request for personalized equipment comes from the Principal of the school, and must be supported
by appropriate assessment documentation. The Student Services Department reviews all requests
and approves appropriate requests.
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Standard 15: Accessibility of School Buildings
Halton District School Board Accessibility Plan
The Halton District School Board is committed to ensuring our premises, programs and resources are
accessible to all students and staff. The Halton District School Board‟s Accessibility Plan can be
found on the Board website at:
https://www.hdsb.ca/our-board/Annual%20Accessibility%20Plans/AccessibilityPlan2012-17.pdf
During the spring 2009 through to fall 2009, Harrison Consulting was hired to perform an accessibility
audit on all our schools, J. W. Singleton Education Centre and New Street Education Centre. It is this
report that guides our facility renovations to accommodate the needs of our students and staff with
disabilities:
To further increase awareness of supporting members of the general public, including our
parents/guardians with disabilities, the Accessibility for Ontarians with Disabilities Act Customer
Service regulation focusing on inclusive, respectful language and ways of interacting with people with
disabilities is addressed in the Creating a Culture of Accessibility, 2010 booklet. The booklet was
vetted by a variety of persons and groups in Halton. The booklet is available at all HDSB venues and
on the website at www.hdsb.ca
Many of our schools have been renovated to improve accessibility with the inclusion of automatic
door openers on school interior and exterior doorways, elevators in most schools with multiple stories,
ramps for school front and rear access points, accessible washrooms, parking spaces designated
with people with disabilities and renovations to some schools to accommodate track lifting for
students with physical disabilities, to name a few.
Suggestions for Parents/Guardians with Accessibility Concerns
Parents/Guardians registering their child at school are encouraged to speak to the Principal about
any accessibility concerns they might have for their student. The Principal will then in turn involve the
necessary resource staff to evaluate the accessibility concerns and propose options for consideration.
If a student requires specialized accessible transportation, parents/guardians are asked to let the
School Principal know when registering their child. The Principal will work with both the Student
Services and Transportation to make the necessary arrangements.
If parents/guardians have other concerns with respect to accessibility i.e.: daily routines in the school
building, the instructional program, their child entering or exiting the building safely, drop off or pick up
in designated parking spots, etc…. they are encouraged to contact the classroom Teacher or
Principal of the school. School staff are happy to work with parents/guardians to resolve these
concerns.
The Accessibility for Ontarians with Disabilities Act has established Integrated Accessibility
Standards, which summarizes specific standards and timelines for School Boards to meet with
respect to accessibility including disability training for staff. The Ontario Education Services
Corporation (OESC) who are on contract with the Ministry of Education to help boards put the
Integrated Accessibility Standards Regulation 191/11 in place, supported the development of a
richrange of supports that will help teachers and other classroom staff “include accessibility issued in
the everyday learning of the classroom.” Model lessons that follow the Ontario curriculum as used in
English-language school boards have been written by practising teachers to provide ready-to-use
resources. These are available at The TeachAbleProject.org
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The following chart shows an implementation timeline for the Integrated Accessibility Standards.

Online training is provided for all staff and volunteers on the Ontario Human Rights Code.
In addition, all new schools built in the Halton District School Board are accessible to persons with
physical disabilities and environmental hypersensitivities.
In accordance with the Accessibility for Ontarians with Disabilities Act 2005, the Halton District School
Board has an Accessibility Coordinating Committee, including representation from the Student
Services Department and SEAC. The Halton District School Board Multi-Year Accessibility Plan is
reviewed and modified annually.
The following charts outline the accessibility status of all schools and Education Centres in the Halton
District School Board as of June 2013. These charts will be updated by the Facilities Department in
the near future.
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Standard 16: Transportation
Halton Student Transportation Services
Halton Student Transportation Services (HSTS) officially opened on January 7, 2008; the
membership is comprised of the two publicly funded English school Boards in the Region of Halton.
The member school boards are:
 The Halton District School Board;
 The Halton Catholic District School Board.
The two school boards currently transport over 29,000 students daily on 454 buses, mini buses, vans
and wheelchair accessible vehicles. Continuous monitoring, updating and optimizing of routes have
resulted in a transportation system that is efficient and cost effective. In addition, HSTS provides a
student safety program that includes interactive rider safety training programs for all students in
grades JK to 8 in all 125 of the elementary schools within the Halton Region.
HSTS is a provincial leader in the provision of student transportation. One of the recent initiatives that
HSTS has been involved in is the development of a training video for bus drivers on how to safely
evacuate students with special needs from a bus. The video will be available to school bus
companies across Canada to use for training new bus drivers and also as a resource when providing
refresher training to existing drivers.
Halton District School Board‟s Transportation Policy states that transportation will be provided for
registered pupils who, because of distance from school, IPRC decision, Board-approved programs,
hazardous walking conditions, physical disabilities or emotional problems, suffer undue hardships as
a result of travelling to and from school.
Where a student requires transportation because of a disability, student specific staff and bus
operator training will be provided so that student can travel on the bus safely.
Eligibility
Students attending a program or class offered at a school other than their home school, including
those who have been placed through the IPRC process, are subject to the eligibility distances as per
the Halton District School Board‟s Transportation Policy. They are:
Grades JK-8
more than 1.6 km;
Grades 9-Graduation
more than 3.2 km.
Students with Disabilities
1. Students with physical/emotional needs, who go to an IPRC, will have transportation
requirements communicated by the IPRC Manager
2. If a student requires specialized transportation due to physical or other special needs, e.g.
mobility, developmental disability, behaviour, etc… and is not an identified student, the
parents/guardians must submit an original copy of a medical note from a health practitioner.
3. The Principal is responsible for contacting HSTS to make transportation arrangements for
students with special needs. The school notifies the Special Education Instructional Program
Leader and confirms eligibility for specialized transportation. Approval of Superintendent of
Student Services is required.
4. The Principal is responsible for online completion of the Individual Student Transportation
Plans (ISTP)

89

Student Travel Plans (See Appendix) are developed for every student with medical and/or special
needs in accordance with the Integrated Standard of the Accessibility for Ontarians with Disabilities
Act.
Transportation Training
Transportation providers through Halton Student Transportation Services, are compliant with all
components of the Accessibility For Ontarians With Disabilities Act (AODA). All bus drivers are
trained in Emergency First Aid/CPR and EpiPen administration. In addition to this training, bus drivers
also undergo specific training with respect to the vehicle type they drive, e.g. wheelchair accessible,
this includes emergency evacuation procedures and emergency site management. Drivers also
receive training in Student Management; this training provides drivers with strategies to assist them in
effectively handling different situations that may arise on their bus, including strategies to problem
solve situations that are unique to students with special needs.
Other Transportation Requests
 Transportation arrangements for a student that vary from the regular school day* or for
students who are otherwise ineligible for transportation must be authorized by the
Superintendent of Education, Student Services. Transportation is not arranged until proper
authorization is received by Halton Student Transportation Services. This becomes part of the
Individual Student Transportation Plan.
 If a School Resource Team (SRT) determines a student's health and safety needs are such
that they require special transportation arrangements, the SRT representative may present this
information at the time of the student's initial identification or annual review at an IPRC
meeting, where the request is forwarded to Halton Student Transportation Services. The IPRC
does not approve transportation.
 If a student's transportation needs change because of health or safety concerns or if the
student is not proceeding to IPRC, the SRT may contact the Instructional Program Leader or
Senior Manager to discuss the issue and determine if a change in transportation is required
 Transportation may be provided for students in educational programs in care, treatment and
correctional facilities providing the student resides in Halton and meets the transportation
criteria
 Transportation is provided for students attending Provincial and Demonstration Schools upon
authorization/ documentation from the designated provincial demonstration school
 Parents/guardians may contact Halton Student Transportation Services at 905-637-4009 or via
email at transportation@haltonbus.ca
For more detailed information on Transportation, see www.haltonbus.ca
*Regular School Day
This statement is to reflect that some students who may require an early pick up or a partial day
schedule would receive special transportation like a taxi or individual rider on a bus (signed off by
Student Services). Field trips do not require special sign off. Schools must include all students in the
class going on a field trip and Student Services helps, where needed, to arrange accessible
transportation.
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Standard 17: The Board’s Special Education Advisory Committee (SEAC)
In accordance with the Education Act, Regulation 464/97, every Board shall establish a Special
Education Advisory Committee that shall consist of:
 one member from each of the local associations, not to exceed twelve, in the area of
jurisdiction of the Board, as nominated by the local association and appointed by the Board;
 one alternate for each representative appointed as above, as nominated by the local
association and appointed by the Board;
 two members appointed by the Board from among its members;
 two alternates, as appointed by the Board from among its own members; and
 in addition to these members, the Board may appoint a maximum of three additional members
who are not representative of a local association and are not members of the Board or of a
committee of the Board.
Each of the persons appointed who are not members of the Board shall have the qualifications
required for members of the Board that appointed them and shall hold office during the term of the
members of the Board and until the new Board is organized.
In order to establish the Special Education Advisory Committee, the Halton District School Board
advertises in the local newspapers for members at large, and invites all local associations to request
voting membership status and provide the name of a member and an alternate. The Board of
Trustees appoints two Trustee members and two alternates to the committee.
Membership Criteria
To fulfill the mandate of the Special Education Advisory Committee, it is desirable that the
membership represents a broad base of students with special needs. It is essential that the integrity
of the Special Education Advisory Committee be maintained as an advocate for students with special
needs. The Director will establish criteria for community representatives and provide these criteria to
Trustees and to SEAC. Members shall be responsive to the needs of all students requiring special
education programs and services within the Board.
Process for Approval of Local Association Membership
 All requests for membership must be in writing from the Executive of the local chapter;
 If more than 12 nominations are received by the Board, then the Board shall determine which
associations will form the Special Education Advisory Committee taking into consideration as
broad a representation of the exceptionalities as possible;
 Members must meet eligibility criteria as per legislation;
 Each association may nominate a representative who will be a voting member of SEAC;
 Each association may also nominate an alternate, who will not be a voting member except
when the representative is absent from a meeting;
 The appointment of local association members will be made after consideration by the Board.
Process for Approval of Trustee Membership
The Halton District School Board will approve two Trustees for membership on the Special Education
Advisory Committee according to its own process. The Halton District School Board will approve two
Trustees to act as alternates for membership on the Special Education Advisory Committee
according to its own process.
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Process for Approval of Members At Large
 The number of members at large shall not exceed three (3), in order to ensure that
representation from local associations will form the main body of the SEAC;
 Members at large must meet eligibility criteria as per legislation;
 Members at large may not hold membership in a local association during their term of office;
 The appointment of Members at Large is made after consideration by the Board.
The Role and Responsibilities of SEAC Members
SEAC members attend monthly meetings. They act in an advisory capacity to the Halton District
School Board on matters related to the design and delivery of special education programs and
services in the Board.
Members act as a liaison to their local associations (except for Members at Large and Trustees as
noted above). Therefore, issues, concerns, and recommendations of a local association can be
brought to a SEAC meeting. Similarly, changes in policy or procedure initiated by the Board or
Ministry of Education are shared with SEAC members who, in turn, share this information with their
local associations.
SEAC Meetings
The SEAC of the Halton District School Board usually meets on the first Tuesday of each month at
7:00 p.m. in the Board Room of the J.W. Singleton Centre (2050 Guelph Line, Burlington). All
meetings are open to the public. In addition, special SEAC meetings are held when necessary.
Please view link for up to date list of 2017-2018 SEAC Meeting date and times
The Halton District School Board invites all parents/guardians and interested members of the public
to attend the Special Education Advisory Committee meetings. Parents/Guardians and members of
the public who wish to make their views known to SEAC are encouraged to contact their local
Associations. Members of the public wishing to make a delegation to the SEAC will notify the Chair of
SEAC, in writing, of their request. The Chair, in consultation with the Vice-Chair, will decide whether
or not to permit the delegation to be heard. A request for a delegation shall not be unreasonably
denied and the Chair must inform the SEAC if a member of the public has been denied their request
to be heard. The Chair will ensure that all delegations requesting to make a presentation have first
informed the appropriate association (where relevant) of their intention.
For further information or to write to the Chair of SEAC to request time to delegate please contact:
SEAC Secretary
New Street Education Centre
(905) 631-6120 ext.323
Process for Reporting to the Board
When SEAC wishes to make a recommendation to the Board, a motion is passed at a SEAC
meeting. Motions passed by SEAC, are shared with the Board by a Trustee who is a member of the
committee. The Halton District School Board has, as a regular Board meeting item, SEAC update.
SEAC is welcome to make presentations to the Board on any special education issues.
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SPECIAL EDUCATION ADVISORY COMMITTEE
MEMBER’S LIST

ASSOCIATION REPRESENTATIVES
Name
TBC
Sherry Foster
Carla Marshall
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Standard 18: Coordination of Services with Other Ministries or Agencies
Service Coordination in Halton
Community agencies and the school board regularly communicate updates or changes in services via
print and electronic mail. Members of both the school board and agencies sit on the Halton
Connections Committee and the Halton Prevention and Intervention Committee. Halton DSB also is
represented at the regional Knowledge Transfer Committee.
The Board has an external agency protocol for services offered in schools to students by outside
agencies. This protocol can be found on the board website.
Connections Halton is a committee with membership from children‟s mental health agencies and
school boards. This committee reviews all requests for residential placements and hard-to-serve
cases in Halton. Ministry direction has also indicated that the Connections Halton committee will
address the needs of children and youth from the developmental sector.
Existing partnerships include CTCC (Care, Treatment, Custody and Correction) classrooms - partner
agency Woodview, YODA (Youth Overcoming Depression and Anxiety) - partner agency Woodview
and lunchtime and after school social skills programs, Youth Aiding Youth (partner ROCK). Public
Health Nurses and Mental Health Liaison Nurses support students in elementary and secondary
schools. Office space is provided in selected elementary schools for CAS community-based workers.
School board staff consult with our community partners (e.g.: Region of Halton, Halton Support
Services, Community Living, ErinoakKids) regarding entry to school for students with special needs.
Transitions into and out of Halton District School Board programs
Special Education Resource Teachers, under the direction of the School Principal, play a lead role in
transitions into and out of the Halton District School Board. Classroom Teachers, including Teachers
of self-contained classes and special programs, also play an important role in the gathering/sharing of
information about the student and the program in general.
An effective strategy used routinely is the “case conference”. This allows all professionals engaged
with or about to be engaged with a student and their family, as well as the parents/guardians, to come
together to share information about the student and the program/strategies in use with the student. In
all cases, written permission is obtained from parents/guardians prior to the sharing of information
about a student. Much of the transition process is outlined in Standard 4, “Early Identification
Procedures and Intervention Strategies”. This reflects the fact that the Halton District School Board
uses a very thorough process of gathering information about students as they enter our schools for
the first time.
Transitions for Students from Autism Spectrum Disorder Intervention Programs
The Ministries of Education and Children and Youth Services released a joint memo in February 2009
on supporting seamless transitions from the Autism Spectrum Disorder Intervention Program to
school. This initiative improves support for students with Autism Spectrum Disorder (ASD) who are
transitioning from intensive behavioural intervention (IBI) services to applied behaviour analysis
(ABA) instructional methods in school. Students are supported through the Connections for Students
model that is centered on multi-disciplinary, student-specific, school-based transition teams that are
established approximately six months before a child prepares to transition from the Autism Spectrum
Disorder Intervention Program to school. Transition teams develop transition plans tailored to the
specific support needs of individual students and provide support for at least six months after a child
starts school. School Support Program providers have realigned the role of ASD Consultant to
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provide school-based, student-specific supports to Principals, Teachers and educational assistants
through this new model.
Assessments conducted outside of the Halton District School Board
There are no consistent standards for criteria for identification as a special needs student in the
Province of Ontario. Since each school board is left to determine its own criteria (based on Ministry of
Education categories of exceptionalities), the Halton District School Board does not automatically
recognize previous identifications and placements held by students. Such assessments are reviewed
by Professional Services staff in order to make a determination at a School Resource Team regarding
the identification and placement of a student.
Information about external speech and language and/or psychological assessments of students is
normally shared through the School Resource Team process. Halton District School Board staff will
review the information shared to determine whether it matches our criteria for identification. If so, the
information is used in the process of determining how best to meet the student‟s needs, whether or
not identification occurs.
Assessments undertaken by qualified medical practitioners in the province of Ontario are also
recognized and considered on a student specific basis in conjunction with psycho-educational
assessments where required.
Transitions into Educational Programs in Care, Treatment, Custody and Correction Facilities
When students enter classrooms in such facilities, the following transitions are followed:
i) Treatment:
Day and Resident treatment programs are currently in place in conjunction with the Children's Aid
Society, Halton Healthcare and Woodview Children's Treatment Centre. Case conferences are
scheduled prior to entry to the program and discharge planning is central to the focus of the meeting.
Regular conferences throughout the student's stay in treatment are scheduled to ensure a smooth
transition back.
It is not the Board‟s policy to require an updated assessment upon transition to the Halton District
School Board. In those cases where an assessment is considered a key component to the transition
planning, the Board will arrange for an assessment to occur with minimal wait time.
ii) Custody /Care/Treatment
For students entering Custody/Care/Treatment Facilities within Halton Region where Education
Programs in Care, Treatment, Custody and Correction Facilities programs are in place, registration to
the academic component proceeds as quickly as possible, in order to avoid undue interruptions in the
student's academic program.
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CARE, TREATMENT, CUSTODY AND CORRECTION PROGRAMS
PROGRAM
ErinoakKids Autism
K-5
CAPIS K-12
Child & Adolescent Psychiatric Inpatient
Service
SK-12
REACH
Gr. 7-12
MacMillan Youth Centre-Intermediate/Senior
Syl Apps Youth Centre- Intermediate/Senior
Woodview – Milton
1-6
Woodview North-Elementary

REFERRAL CONTACT
ErinoakKids 905-855-2690
Halton Health Care 905-845-2571

Halton Health Care 905-845-2571
Salvation Army 1-905-453-0988
Kinark Child and Family Services
905-844-4110
Woodview 1-519-752-5308
Woodview 1-519-752-5308

Woodview EIEIO-Elementary
Woodview 1-519-752-5308
Early Identification Early Intervention Outreach
Woodview DANO-Intermediate
Woodview 1-519-752-5308
Day Treatment for Adolescents and New
Opportunities
Woodview Mountaineer-Secondary
Woodview 1-519-752-5308
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Appendix A

Working Together Booklet

The “Working Together” booklet is available on the Halton District School Board website at
https://www.hdsb.ca/Documents/WorkingTogetherBooklet.pdf Copies are also available by
calling 905-631-6120 ext. 323.

Back to Appendicies
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Appendix B
Link to sample IEP‟s:
http://www.edugains.ca/newsite/SpecialEducation/transitions.html

Back to Appendicies

Appendix C
IEP Brochure – A Guide for Parents and Guardians

100

IEP Brochure – A Guide for Parents and Guardians

Back to Appendicies
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Appendix D
SRT Brochure – A Parent’s Guide
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Back to Appendicies

SRT Brochure – A Parent’s Guide

Back to Appendicies
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Appendix E
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Behaviour Intervention Plan

Behaviour Intervention Plan
Student Name:

School:

Date of Birth:

Date of Plan:

Core Team:
Does this student have a safety plan? ____ YES or ____ NO
Health/Diagnostic Information: (A description of any relevant health concerns or diagnoses.
Parental consent required to list personal health/diagnostic information)

Contributing Factors to Behaviour: ( These are circumstances that may set the stage for general
difficulties for the student. They can be social, physiological or environmental and may include such
things as not eating breakfast, a poor sleep, an argument on the bus ride to school, illness...etc )

Target Behaviour #1: (This is the priority behaviour that the plan is intended to change. Baseline
data of this behaviour should be collected to determine the efficacy of the plan during reviews. State a
clear and measurable definition of the problem behaviour.)
Triggers: (These are the triggers, expectations, precipitants, antecedents, situations that can lead to
the target behaviour. Describe the who, what, when and where.)
Perceived Function Maintaining Behaviour: (This describes the hypothesized purpose that the
target behaviour serves for the student. This function should be determined with appropriate data
collection.)
Hypothesized Lagging Skills: (These are the reasons that a child is having difficulty meeting
expectations or responding adaptively to triggers.)
Intervention Plan: (How will you respond to triggers and teach replacement behaviours or lagging
skills in increments the student can handle? What approach will you be using? Who is responsible for
implementation? )
Please note that although there is space to include 3 priority target behaviours it is appropriate to
create and implement a plan with a focus on one behaviour.
Target Behaviour #2:
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Triggers:
Perceived Function Maintaining Behaviour:
Hypothesized Lagging Skills:
Intervention Plan:
Target Behaviour #3:
Triggers:
Perceived Function Maintaining Behaviour:
Hypothesized Lagging Skills:
Intervention Plan:
Additional Strategies to be used in the classroom/school: (This section should describe any
additional general strategies being used to support the student.)

Areas of Strength and Interest: (Identify which skills represent an area of strength for the student
that you may rely on when problem-solving with or potential motivators to support engagement.)
Behaviour Trackers: (List the tools you are using to track behaviour, develop baselines and to
determine the effectiveness of the behaviour plan.)
Staff involved in the development of the plan: (List EA, ECE, Teachers and other school staff
consulted in the writing of the plan as well as school support staff where appropriate.)
Implementation date:
Review schedule:
Once the plan is shared with the school staff and the parent, it can be implemented. A minimum of
one mandatory review per term with everyone involved to review the plan and make any
necessary changes. More regular meetings are suggested and are required if a key incident
occurs.
Signatures: (This plan must be signed by all core team members)
Principal:
Vice Principal:
Classroom Teacher(s):
Special Education Resource Teacher(s):
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Additional Staff:

Reviewed by Parent/Guardian
___________________________________
Signature

______________________________________
Date
Update: November 2014

Back to Appendicies
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Appendix F
Student Safety Plan

STUDENT SAFETY PLAN





Developed in response to risk of injury/harm to the student
and others
Not a plan created to remediate behaviour
Student must have a Behaviour Intervention Plan to support
Safety Plan
Created in consultation with the „CORE TEAM‟ at school level

Student Name:
Date of Birth:

Student Photo

School:
Date of Plan:

Core Team:

Risk Category
Physical Aggression
Self Abuse
Putting Self in Danger
Other
*check all that apply

Behaviours of Concern
Describe Safety Concern(s)

Triggers/Prevention
Triggers
1.
2.
3.

Prevention
1.
2.
3.
Non-Core Team Member Response
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Response to Escalating Behaviours
Communication Plan

Parallel Intervention Continuum
Student’s Behaviours
Adult Response
Non-Physical Response/Planned Physical Response
Pre-Crisis:

Pre-Crisis Strategies:

Crisis:

Crisis Strategies:

Post-Crisis:

Post-Crisis Strategies:

Removal
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Signatures
Principal:

Date:

SERT:

Date:

Educator(s):

Date:

EA(s):

Date:

EA(s):

Date:

EA(s):
Date:
Parent/Guardian Signature acknowledging they have seen and reviewed the plan:

Reviews
In the event of no incident, there will be ongoing review of this plan:
Implementation Date:_________________________________________________________
Review Schedule (Minimum once per term):_______________________________________
Review Date:_______________________________________________________________

MANDATORY DEBRIEFS
The School Administration shall conduct, within 24 hours, a debriefing, keeping a Principal’s
record where is evidence of escalating behaviour, health care or lost time accidents and/or the
receipt of an “Employee Health and Safety Complain Form.” Strategies to reduce the risk to the
staff and students shall be identified. The debriefing should include all members of the CORE
TEAM.
Follow-up Debrief and Review:
This level of debrief is intended to ensure that the Student Safety Plan and Behaviour Intervention
Plan are updated in response to an incident. Conversation at this level would include:
 Review of incident & plan which may require Student Safety Plan and/or

110

Behaviour Intervention Plan revisions
 Attend to the feelings of those involved
 Consider student‟s re-entry plan
 Inform School Health & Safety Team
 Inform the appropriate Union/Association when a violent incident results in a critical
injury or assault involving one of their members. Confidential student information
should not be shared.
 Principals should ensure that they have conformed to the requirements of Section 5.0
of the Managing Violent and Aggressive Behaviour of Special Needs Students policy.
(See excerpt below)
Administrative Procedure Excerpt from Managing Violent and Aggressive Behaviour of
Students with Special Needs
5.0 Injury or Assault of a Staff Member
Immediate Actions:
 Ensure all persons are safely and securely situated
 Determine need of emergency First Aid
 Principal to contact area Superintendent of Education
 Principal to contact police as appropriate (refer to Police Protocol) and inform staff
member that police have been contacted
 For a critical injury, inform Health and Safety Department immediately and secure site
for investigation
 Notify emergency contact/family member of employee, as appropriate
 Contact Parent/Guardian of student
 All incidents must be reported using the Employee Incident Report (EIR) and submitted to
the
Health and Safety Department within 24 hours. For First Aid, Health Care and Lost Time
Incidents. An EIR is not required when there is no injury.

Follow-Up Actions (Student):
The Principal shall:
 Conduct an investigation of the incident and follow appropriate disciplinary and
re-entry procedures. (See Behaviour, Discipline and Safety Procedures)
 Conduct a debriefing of the incident within 24 hours, including the completion of the Physical
Containment/Escort Incident Report, as appropriate
 Hold a Core Team meeting within 24 hours, and/or before re-entry of student, to review
and revise (if necessary) the Behaviour Intervention Plan and Safety Plan
 Plan for re-entry of both the employee and the student
Principals will consider which of the following actions may be appropriate:
 Environmental modifications
 Modification of work procedures
 Staff training
 Provision of Personal Protective Equipment
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 Counselling
 Modified school day for student with parent and/or Superintendent support.
 Student contract
 Alternate setting
 Temporary exclusion or suspension or expulsion
 Police and/or CAS involvement
 Review of the IEP
 Other interventions which the Principal may deem appropriate (consultation with area
Senior Manager is recommended)

Follow-Up Actions (Employee):
The Principal shall:
 Consult with the area Superintendent of Education and Human Resources to
determine the timelines for re-entry
 Share information with the employee on the Employee Assistance Program
 Complete Workplace Safety and Insurance Board procedures as outlined in
Operational Policy: Workplace Safety and Insurance Board (and in consultation with
Health and Safety Department)
 Ensure environmental modifications, provision of Personal Protective Equipment,
modification of work procedures, staff training and/or restorative practices as required,
take place.

Back to Appendicies
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Appendix G
Student Transportation Form – (new AODA)

https://adobeformscentral.com/?f=-00gIBf74yDU4kHZq3dx3g

Back to Appendicies
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Appendix H
School Resource Team Request for Self-Contained Class Location

Back to Appendicies
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Appendix I
Reg. 298 Sec 31 – Sizes of Special Education Classes

Regulation 298 Sec 31 of the Education Act as it pertains to sizes of Special Education Classes
Education Act
R.R.O. 1990, REGULATION 298
Special Education Programs and Services

31. The maximum enrolment in a special education class shall depend upon the extent of the
exceptionalities of the pupils in the class and the special education services that are available to
the Teacher, but in no case shall the enrolment in a self-contained class exceed,
(a) in a class for pupils who are emotionally disturbed or socially maladjusted, for pupils who
have severe learning disabilities, or for pupils who are younger than compulsory school
age and have impaired hearing, eight pupils
(b) in a class for pupils who are blind, for pupils who are deaf, for pupils who have
developmental disabilities, or for pupils with speech and language disorders, ten pupils
(c) in a class for pupils who are hard of hearing, for pupils with limited vision, or for pupils with
orthopaedic or other physical handicaps, twelve pupils
(d) in a class for pupils who have mild intellectual disabilities, twelve pupils in the primary
division and sixteen pupils in the junior and intermediate divisions
(e) in an elementary school class for pupils who are gifted,
(i) twenty pupils, if the class consists only of pupils in the primary division
(ii) twenty-three pupils, if the class includes at least one pupil in the primary division and
at least one pupil in the junior division or intermediate division, and
(iii) twenty-five pupils, if the class consists only of pupils in the junior division or
intermediate division
(f) in a class for aphasic or autistic pupils, or for pupils with multiple handicaps for whom no
one handicap is dominant, six pupils; and
(g) on and after the 1st day of September, 1982, in a class for exceptional pupils consisting of
pupils with different exceptionalities, sixteen pupils. R.R.O. 1990, Reg. 298, s. 31; O. Reg.
191/04, s. 10; O. Reg. 29/08, s. 4; O. Reg. 297/08, s. 1.

Back to Appendicies
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Change in Gifted Screening Assessment Tool
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SK/Primary Gifted Screening Process
Overview

1. As part of the annual primary class screening the classroom Teacher completes the class
Teacher Nomination Form (Form 1) to identify potential candidates. The Teacher then
completes an individual Student Profile Form (Form 2) for each student noted on the
Teacher Nomination Form.
2. If more than one Teacher knows the student well, the Student Profile Form should be
completed by more than one Teacher.
3. The Letter to Parents/Guardians (Form 3) and Parent/Guardian Checklist (Form 4) for
Gifted Identification are sent home to parents/guardians of students nominated by Teachers.
4. The Student Profile Form and the Parent/Guardian Checklist are discussed at School
Resource Team (SRT) in addition to any other relevant information related to the student‟s
learning profile or intellectual capacity.
5. If there is sufficient evidence to indicate a student might meet the gifted criteria, SRT
recommends that an assessment (WISC IV or WPPSI-III) be completed by our psychology
staff. The Parent/Guardian Consent for Assessment is provided to parents/guardians at
SRT or sent home.
6. Psychology staff contacts parents, to provide details about the assessment process and
complete the assessment.
7. Once the assessment is completed, psychology staff will contact parents/guardians to inform
them of the results. If a student has met the criteria to be identified as gifted, the psychology
staff will inform the parent/guardian of the visit to the school where the self-contained gifted
class will be located.
8. Schools will send home the letter of invitation to the Gifted Information Session at the school in
their area where the self-contained class will be located. Student Services will supply this
letter.
9. Following this visit, the students who meet the criteria for gifted are brought back to SRT to
discuss identification and placement in consultation with parents.
10. A Location Sheet is faxed or scanned to Student Services where SRTs are recommending a
self-contained placement.
11. The school makes arrangement for IPRC. The Gifted Screening Summary Sheet is
completed for every student assessed. (Form 6)
Change in Gifted Screening Assessment Tool
The board is changing the assessment tool used for screening Gr 4 students during the 2017/18
school year. The OLSAT and Naglieri assessments will be replaced by the Canadian Cognitive
Abilities Test (CCAT 7) in conjunction with the Gifted Rating Scales. This updated process will be
shared as quickly as possible with SEAC and the Board of Trustees before being reflected in
Appendix J of the Special Education Plan.

Back to Appendicies

116

Appendix K
Board Motion – Gifted Screening Review
Be it resolved that in recognition of the role of SEAC and the motions passed at the SEAC
Meeting of April 2, 2013 and conversations at the table this evening, that the Halton District
School Board defer the Assessment of Gifted Entry/Gifted Screening Process Review, and that
the Board direct the Director to:
1. develop and implement a consultation plan to seek input from SEAC, parents/guardians of gifted

students, Teachers and school staff on improving our gifted assessment process
2. share all data regarding elementary gifted education such as:



number of kindergarten, grade 1, grade 2, grade 3, grade 4, grade 5, grade 6, grade 7, grade 8
students assessed each year as qualifying for gifted identification for the past 5 years



a breakdown of # of gifted students in HDSB elementary schools that are in a self-contained
placement, a regular English-program class, a French Immersion class for the past 5 years



a chart showing the # of students nominated and the success rate for gifted assessment
(WPSII for primary students or WISC for older students) in each school for the past 5 years
(this will need to be shared in private session)

3. share a history since 2010 of what professional development our kindergarten and primary grade

Teachers have received about how to successfully nominate students for assessment. Share a
plan on how to improve this.

Back to Appendicies
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SEAC Motions for 2016/2017
Motion to Request Delegation to the Board of Trustees
#78-17 C. Marshall/J. Bartlett
“THAT SEAC delegate the board with our concerns regarding the Program and
Accommodation Review Recommendation Report given to the Board of Trustees by Director
Miller.
Carried Unanimously

Pro-Grant Application
#79-17 J. Bartlett/M. Dockeray
Be it resolved that SEAC proceeds with a pro-grant application to provide funding for the
development/printing of an HDSB SEAC Brochure.
Carried Unanimously

Back to Appendicies
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Appendix M
2017/2018 Budget Development

Link to 2017/2018 Budget Development Presentation

Back to Appendicies

Appendix N
PPM 8 – see link for full document:
http://edu.gov.on.ca/extra/eng/ppm/ppm8.pdf

Back to Appendicies
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SEAC Minority Report to HDSB 2017

August 21, 2017
Kelly Amos, Chair and all Trustees
Halton District School Board
J.W. Singleton Centre
2050 Guelph Line
Burlington, Ontario
L7R 3Z2
Dear Chair Amos and Trustees:
Please accept this letter as Learning Disabilities Association of Halton‟s Minority Report to the Halton
District School Board (HDSB) Special Education Plan 2017-2018 (Plan), supported by the HDSB
Special Education Advisory Committee on June 6, 2017.
The Learning Disabilities Association of Halton (LDAH) appreciates the continued support of the
Board, administrators and school staff for our students with Learning Disabilities in the following
ways:
 Provision of self-contained classes for students with Learning Disabilities in Grades 4-8.
 Scheduled professional development for teachers regarding the Implementation of PPM 8 in all
schools, as well as providing PD for all staff to build capacity for teaching students with
Learning Disabiities.
 Implementation of an evidence-based reading program for students with Learning Disabilities
in some schools.
LDAH voted not to support the Plan for the following reasons:
1. For many years, research has shown educators that if a student struggles from Junior
Kindergarten through the primary grades, by the time the student is assessed in Grade 3,
he/she will present with the characteristics of Learning Disabilities. If this student is
diagnosed with Learning Disabilities at the end of Grade 3 or 4, it may not be accurate.
Therefore it is vitally important that HDSB has an Early Intervention Process that flags
students who are potentially at risk for future school failure, followed by evidence-based
intervention strategies that are progress-monitored.
Standard 4 – Early Identification Procedures and Intervention Strategies still has no
specific screening of Phonological Awareness Skills and Reading Fluency. Rhyming
awareness and production is assessed in the ELA (which at this time may not be
consistently used by teachers) but this is the only area of PA addressed. We also realize
that HDSB has initiated a Levelled Literacy Initiative, but students with a Phonological

121

Awareness deficit do not meet the criteria to be placed in this program. This was
expressed by retired superintendent Dyson to SEAC when she presented the Pilot Project.
2. Standard 9 – Special Education Placement requires that the school board plan lists the
criteria used for determining the need to change a student‟s placement. For self-contained
classes for students with Learning Disabilities, the criteria to be admitted is clearly stated
but the Plan states that the placement is “optimally for one to two years.” Nowhere in the
Plan does it state that students return to the regular classroom when they can be
successful in that setting. LDAH feels that demission criteria should be based on skill and
strategy level and not on time.
3. When students with diagnosed and identified Learning Disabilities enter from another
school board, we often hear that the staff have to determine if the student meets HDSB
criteria to be identified with Learning Disabilities. HDSB criteria for identification, if different
from the Ministry of Education categories for identification, needs to be in the Plan
somewhere – preferably in Standards 5 and 18 or as an appendix.
4. Learning Disabilities Association of Ontario (LDAO) advocates that all LDAO nominated
SEAC representatives and alternates abide by and act in accordance with all LDAO policies
as set out in the Public Policy Manual 2002 (Policy A1). LDAO advocates that, in
accordance with Ontario legislation and Ministry of Education directions, a full range of
special education placement options, including referral to a Demonstration School, selfcontained special education class, and withdrawal programming and in-class resource
support from a Special Education Teacher with regular class placement, be available to all
students with Learning Disabilities for the purposes of special education program delivery
regardless of the currently offered placement options at his/her school board (Policy G 5).
There is no continuum of service Grades 1-12 specific to students with Learning Disabilities
as listed above in the Plan at this time.
We are addressing the needs of students with Learning Disabilities but we have always kept in
the forefront of our thinking the needs of all exceptional students and we will continue to do so.
LDAH will continue to advocate for strong Early Identification Procedures and Intervention
Strategies so that children with a Phonological Awareness deficit are flagged and their needs are
met using evidence-based intervention strategies that are progress-monitored. LDAH will also
continue to advocate for a continuum of services Grades 1-12 for all students within all
exceptionalities if it meets their needs. Each student is a unique individual and as such has
specific needs at any and all stages of their education. “All students can achieve high standards
given significant time and support.” Learning for All, K-12.
We urge the HDSB Chair and Trustees to consider addressing our concerns listed above and we
look forward to your response. We also look forward to working co-operatively and collegially with
the Board, the school board administration and SEAC members in the coming years.
Respectfully Submitted
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Diane Vandenbossche
SEAC Representative

Learning Disabilities Association of Halton
560 Guelph Line, Burlington, Ontario, L7R 3M4
905-333-1977
info@ldahalton.ca

Tammy Beattie
SEAC Alternate

www.ldahalton.ca

Cc
Diane Vandenbossche, President LDAH
Denise Nacev, Chair, HDSB SEAC
Mark Zonneveld, Superintendent Special Education
Stuart Miller, Director of Education, HDSB
1
Steven Reid, Regional Manager, Ministry of Education, Toronto and Area Office
Diane Wagner, LDAO
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Stuart Miller, Director of Education

Kelly Amos, Chair of the Board

October 16, 2017
Diane Vandenbossche and Tammy Beattie
Learning Disabilities Association of Halton
Dear Diane and Tammy,
This letter is in response to the Minority Report submitted by the Learning Disabilities Association of Halton regarding
the Special Education Plan 2017-18, as supported by the Special Education Advisory Committee on June 6, 2017.
The Learning Disabilities Association of Halton (LDAH) voted against the plan due to your concerns with the early
intervention processes, criteria for demission from self-contained LD placements, criteria for identification, and the
range of placements for students with learning disabilities. Your feedback about these areas of concern will be taken
into consideration.
The Halton District School Board has a broad range of early intervention processes and strategies that are used system
wide to recognize and respond to students experiencing learning difficulties. This range of processes and strategies are
described within the plan. We have thoroughly implemented across our elementary schools the Leveled Literacy
Intervention (LLI) program which focuses support on struggling readers to catch them up to grade level by building their
knowledge and skills in reading strategies. We have expanded our implementation of the Lexia literacy program and this
is now in use in many schools. We also continue to purchase a significant amount of Assistive Technology (AT)
equipment to support all learners, particularly students with learning disabilities. Last year and continuing throughout
this school year our staff in the Student Services Department have been working in partnership with the School
Programs Department in the development and implementation of our Renewed Math Strategy, which focuses very
specifically on helping teachers understand and meet the needs of students with learning disabilities. We are very
excited about the initial results of this strategy and look forward to your continued involvement and support in this
learning.
The Halton District School Board remains committed to providing a full range of special education programs and services
for all students with special needs, including students with learning disabilities.
Sincerely,

Kelly Amos
Chair of the Board

124

Appendix P
Autism Class Pilot
Autism Class Pilot
The board will engage in a pilot for an Autism Class Pilot in two small class settings. This pilot
program will be designed in the early part of the 2017/18 school year, including student profile,
selection criteria, startup process, instructional program design, development of measurement criteria
and methodologies, budget, staff hiring and training, facility design and modification, equipment and
materials, and student transition planning.
The class will begin during the 2017/18 school year and run until June 2019. Evaluation of the
program and student progress will be ongoing, with recommendations developed in the spring of
2019 regarding continuation, expansion, modifications or other possible outcomes.

Back to Appendicies
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Appendix Q
IPRC Waiver Letter Template
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Appendix R
Report of the Life/Skills Centre Review Committee

Report of the Life Skills/Centre Review Committee
February 20, 2014
Mandate of the Life Skills/Centre Review Committee
This committee was established to review current practices in place in both elementary Life Skills
classes and high school Life Skills and Centre classes to determine if our current model of service is
effective in meeting the needs of students. Where current practices were considered to be in need of
improvement, the committee was tasked with making recommendations for improvement.
Committee Membership
Fiona Hall
Instructional Program Leader – Student Services, Committee Co-chair
Jennifer Gunion Instructional Program Leader – Student Services, Committee Co-chair
Lori-Jo Prescott Educational Assistant, M.M. Robinson High School
Christina Annis
Secondary Life Skills Teacher, White Oaks Secondary School
Heather Lane
Secondary Life Skills Teacher, Craig Kielburger Secondary School
Heather Knowles Secondary Communication Centre Assistant, T.A. Blakelock High School
Jennifer Hlusko Trustee
Dianna Bower
Trustee
Andrew Kaiser
Elementary Principal, Eastview Public School
Gail McDonald
Elementary Principal, Falgarwood Public School
Scott Williamson Secondary Vice Principal, Craig Kielburger Secondary School
Chris Demopolis Secondary Vice Principal, Robert Bateman High School
Denise Nacev
Parent
Norma Marchetti Parent
Cheryl Collet
Developmental and Physical Exceptionality Itinerant Teacher – Student Services
Shelley Guzzo
Developmental and Physical Exceptionality Itinerant Teacher – Student Services
Erin Lambert
Elementary Life Skills Teacher, Tecumseh Public School
Kim Maitland
Elementary Life Skills Teacher, Sam Sherratt Public School
Geoff Attard
Elementary Life Skills Teacher, Frontenac Public School
Denise Hawranik Elementary Life Skills Teacher, Falgarwood Public School
Lori Aker
SEAC Representative
Benaaz Irani
SEAC Representative
Jane Lewis
System Principal – Special Education
David Boag
Superintendent – Student Services
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Background
The elementary Life Skills and secondary Life Skills and Centre classes are all types of SelfContained Special Education Placements offered by the Halton District School Board. The following
descriptions exist for each placement type in the Special Education Plan, 2013/2014.
Elementary Life Skills Placement (Grades 4 – 8)
This placement supports the learning needs of students who present with significant to severe
developmental delays. The students in this type of program have unique learning needs and benefit
from carefully structured, concrete learning experiences. They often make a transition to a Life Skills
Program or a Communication, Socialization and Community Connections Centre program at the
secondary level.
These classes use research supported and differentiated instructional practices, encompassing a
range of programming, from alternative curriculum based on the student‟s developmental stage to the
development of basic literacy and numeracy skills based on Ontario curriculum. There is a focus on
the development of independence in the skills of daily living, including self-regulation, self-advocacy
and social skills. Class sizes will be maintained at 10 students or less.
Secondary Life Skills Placement (Grade 9 – Age 21)
The Life Skills placement supports students identified as exceptional in developing independent/semiindependent living skills and Employment skills for living and working in their own community as an
adult. Fundamental to this program is the emphasis on literacy and numeracy skills. A holistic
approach, based on individual strengths, needs, long-term goals and real-life experience of the
student, is used to design and deliver an individual education program in a self-contained setting, and
to promote problem-solving related to social functioning, as well as generalization of learning and
functioning in the community.
This placement includes a focus on developing positive relationships and social awareness, and a
Co-op program using the community workplace to develop Employment skills. In-school integration
courses are offered, for example, in horticulture, food school, cosmetology, technology and visual art.
Student‟s experience, on a daily basis, has many opportunities for social interaction with nonexceptional peers. Independent or semi-independent integration into the community is the major goal
of this program.
Secondary Centre (Communication, Socialization and Community Connections Centre) Placement
(Grade 9 – Age 21)
CSCC Centre placements are located in one high school in each Area of the Board. They provide
non-credit programming for students with three types of focus:
 Developmental Education
 Supported Independence
 Communication and Community Independence
The Developmental Education non-credit program goals focus on communication of basic needs, cooperation in personal care, awareness of self and others, community experiences, sensory and
environmental and leisure experiences. Students work toward supported living in the community.
The Supported Independence non-credit program goals focus on: functional communication, self-help
skills, self-regulation, community awareness, functional academics, participation in leisure activities
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and supported vocational experiences. Students work towards employment in a sheltered
environment.
The Communication and Community Independence non-credit program goals focus on: social
communication and comprehension, self-advocacy and self-awareness, social interaction, community
orientation, basic academics, personal and community leisure skills development and basic
vocational skills. Students work towards employment in the community.
Review Process
There has not been a significant review of the Life Skills and Centre placements in several years. To
ensure that we are meeting the needs of students in these placement types, a comprehensive review
process was undertaken in the fall of September 2013. The review committee established consisted
of a variety of stakeholders representing parents, SEAC, Trustees, elementary and secondary
Teachers, elementary and secondary administrators, educational assistants and central Student
Services staff. Consultation outside of the committee occurred through a survey sent to families and
staff of students in Life Skills and Centre classes. In addition, there were two Community Consultation
evenings where families and staff were invited to provide feedback on each of these placement types.
The committee met several times over the course of 4 months to consider input, review our current
state and make recommendations for each of the three placement types. The following represents a
timeline of the committee‟s work over the 4 months of work.
Date
October 7th

October 15th

Week of Nov 11th
Weeks of Nov 18th
and 25th
Nov 14th

Committee Progress
 Presentation to review existing programs, processes and
logistics
 Set the stage and brainstorm strengths and areas of
consideration
 Identify main areas of consideration/discussions at both
elementary and secondary levels
 Review Process itself was open for feedback and input by the
group
 Community Consultation Evenings hosted for feedback from
staff, parents/guardians and community
 Community Survey developed for feedback from staff,
parents/guardians and community
 Draft solutions and recommendations created

Dec 5th



Jan 9th



Weeks of Jan 20th
and 27th
Feb 6th





Implementation considerations discussed and noted for draft
solutions (ie financial, logistical, geographic)
Survey results reviewed for alignment with draft solutions and
recommendations
Draft solutions consolidated into final recommendations
Final Report written
Final Meeting to review/fine tune final recommendations
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Committee Recommendations
The following recommendations have been made. The Students Services Department in consultation
with other stakeholders will prioritize recommendations, and develop a timeline and implementation
plan. The Student Services Department will take responsibility for tracking and monitoring the
implementation.

Recommendations for All Three Placement Types
1. Review placement names and revise as needed. Placement names should be reflective of the
2.

3.

4.

5.

6.

7.

type of program and the intended student profile.
Transportation funds should be provided to all classes to support community integration
opportunities; trips to the grocery store, recreational activities, cooperative education,
etc… Funds would be used for school transportation services, taxi or public transportation
services/tickets. The Board should continue meeting with public transit regarding free staff access
when transit training.
Class/school specifications should be developed for each placement type. These
specifications should include square footage of classrooms, accessibility features, kitchen facilities
in classrooms, laundry facilities in the school, water/sinks for hygiene, storage of equipment,
washroom facilities, outside playground, lighting, windows, acoustics, sensory, safe rooms, colour
of walls, ventilation, flooring, etc…
Develop a board wide standard or protocol for transition processes into and out of these
placement types. Effective transitions are necessary to ensure the success of students and we
recognize that parent/guardian involvement is essential in the process. Transitions to include
movement of students from outside of Halton, from one self-contained class to another, from
regular class to self-contained class, from elementary school to high school self-contained class,
from high school to post secondary destination, etc…
Develop a protocol to work with CCAC so that services and training can be provided in a
seamless, timely and effective way. CCAC is an essential partner and we need to ensure there
are consistent expectations on how CCAC works in conjunction with school staff to effectively
support embedding the services and/or training provided into daily practice in our schools.
Create a strategy to inform families and the community about these placement types and
the type of program offered in each. i.e.: develop a strategy that includes any number of the
following strategies to support effective communication and transition processes: brochures,
videos, website information, Board Program Booklet, parent/guardian information events at
appropriate times in the year and for specific grades or divisions.
Based on disability/ability specific research and staff expertise, identify best practices in
the areas of:
a) Programming strategies
b) Alternative curriculum
c) Applied Behavioural Analysis (ABA)
d) Transition strategies
e) Assistive technology
f) Inclusive cultures and language regarding disabilities; larger school community (eg.
Safe and Inclusive Schools) at all levels and with all employee groups
This will improve program effectiveness and consistency from one class/school to another.
Through networking sessions, continue to work towards consistency of philosophy of inclusion,
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people first language, co-op, skill development, access to tech programs, consistency of
measurement of the level of independence
8. Continue to provide staff development, training and networking on the best practices
identified for administrators, Teachers, and educational assistants. Effective and ongoing
staff learning is essential for all educators and particularly so for educators working with this highly
vulnerable and complex population.
9. Investigate best practices for instruction of personal health safety and sexual education.
Learning about personal safety and sexual education is important to the healthy development for
young people with intellectual disabilities. Understanding best practices will help to develop a
consistent approach to this issue system wide.
10. Create additional itinerant Teacher and SLP positions to provide more support to schools.
Additional support is required to assist classroom staff with appropriate programming, use of
assistive technology and other equipment, arranging case conferences, providing opportunities for
inclusion and consultation with outside agencies.
11. Provide effective integration/inclusion opportunities using appropriate support. Inclusion in
the larger school community is important and should not be limited based on lack of resources
(educational assistants, peer support, Student Supervisors, etc…)
12. Work with Human Resources to increase the number of available supply Teachers and
educational assistants so that staff vacancies can be covered. When staff absences are not
filled, programming for students is impacted and potentially unsafe situations may result for our
students.
Elementary Life Skills Recommendations
1. Create two different types of Life Skills class placements in elementary; one for students
with a “Life Skill” profile and one for students with a “Developmental Education” profile.
The breadth and variety of student profiles in the current elementary Life Skills classes making
effective programming a challenge. Grouping students with similar profiles allows for more
effective instructional groups and more opportunities for appropriate social opportunities between
peers.
2. Open the elementary Life Skills placements to primary aged students. We should make
every effort to accommodate students in a regular classroom setting. Where families do not feel
that the regular setting is appropriate, they will have an alternative to explore. We have received
requests from families of primary aged students for a Life Skills placement. Some of these families
are currently in the system; others are new to the system and have come from a special education
class in another board. The numbers of these kinds of requests has been on the rise and so this
should be an option made available to families.
3. Maintain 2 classes per school model where possible. Where possible, also host the same type
of Life Skills class in both classes within the same school (ie: both developmental education
classes or both functional academic classes) to reduce transitions for students.
Secondary Life Skills and Centre Recommendations
1. Ensure class start and end times are consistent with the rest of the school where the
placement is housed. School/class start and end times must be consistent so that students feel
they are valued members of the larger school community and to support opportunities for
inclusion. Where safety is a concern because of congested hallways or parking lots, etc…
individual arrangements will need to be considered on a case by case basis.
2. In Oakville, establish two sites that each host both the Life Skills placement and the Centre
placement. Consider using the model currently in use in Burlington (north site for students living
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3.

4.

5.

6.

7.

north of the QEW and south site for students living south of the QEW or an east/west boundary
depending on the demographics and where students reside).
Ensure continuity of programming. Each school that has the Life Skills/Centre Placement,
must also provide Essential level programming. This will ensure that students can move from
program to program seamlessly.
Clarify and ensure consistency across the system regarding partial integration vs. full-time
placements. Staff and parents/guardians need a better understanding about these two options
and how they may change over time for students as they enter/leave credit bearing classes in the
regular stream.
Consolidate the three Centre class types into a single placement type and allow schools
flexibility to organize students into flexible groups/classes that make sense for students
within this structure. This is the practice that already exists in some locations due to smaller
numbers of students in a specific class type. In addition, instead of confining a student to a
specific class type, specific learning groups could be made flexibly within the Centre dependent on
students’ strengths and needs and the learning activity planned (new structure would mimic the
new elementary model and new names could be created that would be consistent in elementary
and high school)
Investigate planning tools including MyBlueprint and the Individual Pathway Planner as
tools for use with students in self-contained placements. MyBlueprint and the Individual
Pathway Planner are effective planning tools used in our schools. We should consider their use
for appropriate students in our self-contained placement.
Continue to support and promote the Employment Skills Certificate and Community Skills
Certificate. Both these programs acknowledge and validate the skill sets that students acquire
and provide opportunities for students post graduation.
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Summary of Amendments
AMMENDMENTS
Table of Contents
Updated once all edits and formatting are complete
REVISION
Various
Typos, capitalization, punctuation, date changes and minor wording edits
Update various links throughout Plan
GLOSSARY OF TERMS
School Resource Team (SRT) – added “Speech-Language Pathologist, ABA Facilitator
INTRODUCTION
Update the HDSB approval plan date when finalized
Update, remove Majority report when finalized
STANDARD 3
The Principal and Vice Principal of Special Education – 6th bullet, removed “Safety and Well
Being” replaced with “Safe and Inclusive Schools”. Added “Education” at end of bullet.
The Senior Managers of Special Education – 6th bullet, removed “Classes” and replaced with
“Centres”.
10th bullet, removed “consultation”. Removed last sentence of bullet “(SSLI Student Support
Leadership Initiative, YODA – Youth Overcoming Depression and Anxiety, Suicide, Violence, etc.)”.
Roles and Responsibilities – The Senior Managers of Special Education – 2nd bullet,
removed “secondary” replaced with “ elementary”. 3rd bullet – added “ABA Facilitators”.
Student Services Department chart - updated
STANDARD 4
Student Registration Process – Other – added word “developmental”
Problem Solving Pathway – added “Speech-Language Pathologist” to School Resource Team.
Removed “ABA Trainers” and replaced with “ABA Facilitators”, added “”BMS Trainers”
STANDARD 5
Access to Special Education Classes – added language to 2nd paragraph “This Location form
is not part of the referral process for students in Gifted classes or Community Pathways Programs,
where the number of schools offering the classes are limited within each area of the board. It is
expected that the parents are fully involved in the transition planning process in all cases”
Identification, Reviews, Waivers – chart updated
STANDARD 6
Identification vs. Diagnosis – re-written to accurately capture the meaning of Diagnosis under
RHRA Act.
Specialized Assessments – added “ABA Facilitators”
iv) Child and Youth Counsellors (CYCs) – re-written to accurately capture current practice
Applied Behaviour Analysis (ABA Facilitators) – re-written to accurately reflect ABA
Facilitator profile and processes.
Dispositions of Assessments and Reports – re-written to accurately capture current process
Speech-Language Assessments – average wait time changed from 6 to 8 months (chart)
STANDARD 7
Specialized Health Support Services – Speech-Language Pathology removed “Halton Peel”
and “HPPSLP”
STANDARD 9
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Behaviour Resource Centres –BRC (Grade 1-8*) –re-written to accurately reflect current
practice
Learning Disabilities (Grade 4-8) – added “suitable for this class”
Life Skills (Grades 4-8) – removed “program” and replaced with “class”
Elementary Programs and Placements Chart – updated Communication Program grade
range to reflect current placements. Removed “JK-3” replaced with “JK-4”
STANDARD 12
Special Education Staff Chart - updated
Educational Assistants – added “the level of support their child will receive”.
Applied Behavioural Analysis (ABA) Facilitator – removed “Trainers” added “and utilizes
Behavioural Principles. Added sentence “They also support students and schools as a member of
Area Multi-Disciplinary Support Teams (MDST)”
Behaviour Management Systems (BMS) Trainer – added descriptor
Understanding and Managing Aggressive Behaviour (UMAB) Trainer – added “and
Behaviour Management System Trainers”
Child and Youth Counsellors (CYCs) – re-written to accurately reflect current practice
School Social Workers – re-written to accurately reflect current practice
STANDARD 15
Halton District School Board Accessibility Plan – 2nd paragraph. Removed sentence
“The extensive report is posted on the board website”
Link removed at end of 2nd paragraph.
Suggestions for Parents/Guardians with Accessibility Concerns – 10th paragraph.
Sentenced added at the end “These charts will be updated by the Facilities Department in
the near future.”
STANDARD 17
Special Education Advisory Committee Members List – updated
STANDARD 18
Service Coordination in Halton – removed “Halton Children’s Mental Health Advisory
Committee” replaced with “Halton Prevention and Intervention Committee”.
Care, Treatment, Custody and Correction Programs Contact Information - updated
APPENDICES
IPRC Waiver Letter - added
SEAC Motions- updated
Appendix J –updated wording and added “change in Gifted Screening Assessment
Tool”
2017-2018 Budget Development presentation link added
Removed Majority Report, added Minority Report
Added Apendix P – “Autism Class Pilot”
Summary of Amendments– updated
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